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international	 school	 Heads	might	 find	 appeal	 in	managerial	 identifications.	 The	 international	
school	 context,	 and	 the	managers	 within,	 thereby	 offer	 a	 unique	 and	 important	 site	 of	 new	
theorisation.	
	
Contrasting	 with	 studies	 which	 see	 education	 and	 managerialism	 as	 opposed,	 a	 re-
professionalisation	of	Headship	is	proposed,	not	as	old	or	new,	but	as	something	newer	still	–	as	
hybridic.	Theories	of	identity,	professionalism	and	institutional	work	provide	means	of	exploring	
how	 international	 school	 Heads	 separate	 and/or	 harmonise	 educational	 and	 managerial	
identities	 and	 to	 what	 potential	 ends.	 An	 industry	 analysis,	 online	 survey	 and	 recruitment	
documentation	 review	 bracket	 out	 formal	 and/or	 technical	 coercion	 towards	 managerial	
identifications.	With	those	influences	set	aside,	a	critical	discourse	analysis	of	twenty-five	face-











accomplish	 management	 without	 abandoning	 educational	 identifications.	While	 some	 Heads	








































































































































































































































































































“Edward	Henry	Machin	 first	 saw	 the	 smoke	on	 the	27th	May	
1867,	in	Brougham	Street,	Bursley,	the	most	ancient	of	the	Five	









































CHAPTER 1: INTRODUCTION 
	
This	study	is	a	critical	examination	of	the	professional	 identity	work	of	international	school	Head	










Whereas	management	 represents	 the	 functional	 requirements	 of	 administering	 an	 organisation	
(the	processing	of	 payroll,	 for	 instance),	managerialism	 refers	 to	ways	of	 thinking	 that	 sharpen,	















(Crouch,	 2009:5)	 and	 the	 introduction	of	 a	business-like	 imperative	 to	educational	management	




However,	 while	 managerialism	 may	 have	 been	 extensively	 critiqued,	 this	 study’s	 focus	 on	
international	 school	 Heads,	 and	 the	 resultant	 ability	 to	 bracket	 out	 regulatory	 influence,	
differentiates	 it	 from	 previous	 works.	 Literature	 focussed	 on	Western	 contexts	 is	 an	 important	




that	 international	 school	 Heads’	 attachments	 to	 professionalism,	 in	 both	 educational	 and	
managerial	form,	are	suggested	as	more	revealing	lines	of	analysis.	Managerialism	is	resisted	and	
moderated	and	managerial	behaviours	embraced	by	international	school	Heads	as	they	undertake	


















In	particular,	a	position	 is	established	whereby	 individual	professionals	are	not	 reduced	to	mere	
subjects	or	given	unbridled	agency.	Rather,	they	are	seen	to	be	institutionalised	into	various	types	
of	professionality	through	which	 identity	 is	created,	affirmed	and	assured.	From	this	stance,	 it	 is	
argued	 that	educational	discourse	offers	powerfully	 affirming	potentials,	marking	 the	 subject	 as	


















cut	professional	and	managerial	discourse;	a	discursive	 space	 in	which	 the	production	of	 ‘docile	
bodies’	 (Foucault,	 1977:136)	 through	 disciplinary	 practices	 is	 challenged.	 The	 analysis	 thereby	
provides	 a	 contrast	 to,	 and	 develops	 understanding	 from,	 previous	 studies	 which	 see	 the	












between	 identity	 work	 and	 institutional	 work.	 Through	 use	 of	 Lawrence	 and	 Suddaby’s	 (2006)	
taxonomy,	 this	 thesis	 shows	 how	 the	 disciplining	 influences	 of	 discourse	 govern	 schools	 and	
Headship	(institutional	work)	and	versions	of	each	individual’s	own	self	(identity	work).	The	types	of	






Although	 arrived	 at	 by	 bracketing	 out	 regulatory	 influence,	 these	 outcomes	 may	 potentially	
resonate	with	school	leaders	in	a	range	of	contexts,	not	just	those	in	international	schools.	National	






aligns	 with	 a	 contemporary	 educational	 paradigm	 which	 is	 overly	 managerialist.	 Instead,	 the	
attempt	is	to	establish	a	position	which	recognises	the	value	of	hybridity	as	a	means	of	moderating,	
for	 self	 and	 for	 school,	 managerial	 influences	 without	 forsaking	 the	 benefits	 of	 management	
identifications	and	the	benefits	(however	contestable)	of	managerial	practice	without	succumbing	
to	its	extremes.	This	makes	the	outcomes	of	this	study	valuable	to	aspiring	and	serving	Heads,	to	
school	 recruitment	 panels,	 to	 policy	makers	 developing	 competency	 frameworks	 and	 Headship	















At	 the	outset,	 it	 is	 important	to	clarify	 that,	while	the	context	of	 this	study	 is	 the	 international	
school,	neither	the	schools	themselves	nor	their	‘international’	status	are	under	analysis.	Critical	
engagement	with	what	international	schools	actually	are	(and	the	task	of	distinguishing	them	from	

















the	 professional	 not	 just	 at	 the	 level	 of	 practice	 but	 also	 how	 they	 affect	 subjectivities.	
Contribution	is	made,	therefore,	via	understandings	of	how	discourse	constructs	the	professional	



























personal	 resonance	 (see	below).	 Furthermore,	 although	prominent	 in	Western	 literature,	 little	
attention	has	yet	been	given	 to	managerialism	 in	 international	 schools	–	a	significant	omission	
given	 that	 the	 context	 allows	 for	 examination	 of	 discourse	 as	 opposed	 to	 directive.	 Other	
discourses,	the	status	quo	discourses	considered	by	Thomson,	Hall	and	Jones	(2013)	-	delivery	of	
curriculum,	subjects	as	the	organiser	of	curriculum,	ability	and	low	aspirations	–	would	each,	for	
example,	 have	 offered	 alternate	 lens.	 These	 topics	 were	 discarded	 though	 because	 of	 the	
aforementioned	 misrepresentation	 of	 managerialism	 and,	 at	 the	 risk	 of	 heresy,	 the	
underrepresentation	of	 its	potentials	 for	 the	manager-subject.	Addressing	managerialism	more	
readily	 problematises	 how	 Heads	 reconcile	 contentious	 but	 also	 empowering	 discursive	
influences;	 discourses	 that,	 for	 better	 and	 worse,	 construct	 what	 it	 means	 to	 be	 a	 former	
practitioner	now	required	to	manage	(their	organisations	and	their	own	selves).	
	
With	 that	 said,	 it	 is	 pertinent	 to	highlight	 that	no	position	 is	 taken	on	whether	managerialism	
improves	school	outcomes,	efficiency	and	quality.	Indeed,	no	such	commentary	was	possible.	As	
voluminous	 literature	 attests	 (Stoll	 and	 Fink,	 1996;	 West-Burnham,	 1997;	 Macbeath	 and	
Mortimore,	 2001;	Bush	and	Bell,	 2002;	Bush,	 2011),	 school	 quality	 is	 a	 slippery	 and	 contested	
concept;	that	nebulosity	applying	all	the	more	so	to	international	schools.	Given	the	variable	types,	
forms	and	purposes	of	international	schooling,	and	with	private	ownership	making	data	difficult	
to	 source,	 there	 is	 little	 or	 no	 reliable	 data	 and	 no	 academic	 literature	 which	 deals	 with	
international	school	quality	beyond	anecdotal	or	small-scale	localised	case	studies.	Certainly,	no	
benchmark	exists	with	which	schools	could	be	accurately	and	fairly	compared	and,	therefore,	the	
effects	 of	 managerialism	 measured.	 However,	 in	 a	 study	 focused	 on	 identity	 work	 no	 such	
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comparison	was	intended	or	required.	Under	focus	is	not	what	managerialism	does	to	schools	but	

















not	 though	deconstruct	which	practices	may	be	 considered	necessary	management	 and	which	
might	be	more	obviously	 informed	by	managerialism	–	and	 thus	whether	 a	manager	might	be	
argued	to	be	simply	doing	what	is	necessary	to	administer	an	organisation	(management)	or	acting	
more	managerially	(practice,	and	perhaps	even	identity,	informed	by	managerialism).	Perhaps	this	
somewhat	 abstract	 positioning	 is	 because	 no	 distinction	 can	 be	 made,	 any	 attempt	 to	 do	 so	
superfluous;	management,	managerialism	and	commercialism	too	taken-for-granted,	and	the	lines	
too	blurred,	for	them	to	be	separated.	The	position	here,	however,	is	that	Heads	(as	managers)	
are,	 by	 definition,	 required	 to	 engage	 with	 management.	 If	 one	 is	 to	 understand	 how	
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types	 of	 administrative	 activities	 are	 undertaken,	 who	 is	 responsible	 for	 them	 and	 for	 what	
purpose/s	they	are	carried	out	(Deetz,	1992);	those	discourses,	informed	by	neoliberalism,	being	
performativity	(Lyotard,	1979;	Ball,	2003a),	marketisation1	and	corporatisation2.		Managerialism,	
as	 Bush	 suggests,	 is	 management	 to	 excess	 and	 potentially	 ‘at	 the	 expense	 of	 educational	
purpose	and	values’	(1999:240	emphasis	added).	
	
Building	 on	 this	 position,	 the	 term	managerial	 is	 adopted	 throughout	 this	 thesis	 to	 refer	 to	
enactments	of	managerialism;	that	is,	the	individual	manager’s	positive	or	negative	orientation,	

















managerialism	 and	 its	 associated	 technologies	 and	 practices.	 These	 include:	 Programme	 for	
International	 Student	 Assessment	 (PISA)	 league	 tables,	 school	 inspection	 regimes	 and	 a	
proliferation	of	comparison	websites,	mechanisms	and	benchmarks	(Ball,	2015);	‘credentialism’	




Commercialism	 refers	 to	 activities	 focused	 on	 earning	 profit	 for	 individual	 owners	 and	
shareholders	 (Bush,	 1992;	 Herzlinger,	 1996;	 Black,	 2005;	 Deem,	 2011),	 the	 trading	 of	 goods,	
services	 and	 knowledge	 for	 the	 explicit	 purpose	 of	 financial	 return	 (i.e.	 the	 original,	 if	 now	
somewhat	dated,	meaning	of	commerce).	
	












to	 reductionist	 perspectives	 that	 see	 individuals	 as	 disempowered	 ‘docile	 bodies’	 (Foucault,	
1977:136)	dominated,	subjected	and	controlled	by	discourses,	the	literature	suggests	that	those	
same	forces	are	also	found	to	be	available	for	appropriation	as	individuals	work	at	their	identities	









as	not)	 –	 identifying	 as	 female	 and	 not	male,	 for	 instance.	 Second	 only	 to	 a	 person’s	 name,	






discourse	 examines	 the	 context	 of	 language	 and	 the	 ideas	 and	 social	 influences	 that	 such	
language	draws	upon	 for	meaning	and,	most	 significantly,	 that	 it	affects	 the	meaning	of.	The	
difference	here	is	that	 language	is	not	merely	describing,	nor	is	 it	prescribing	meaning,	rather	
language	acts	to	construct	social	phenomena.	Discourse	does	not	just	manifest	within	society,	




(in	 contrast	 to	 holding	 power),	 and	 through	 which	 they	 pronounce	 or	 deny	 the	 validity	 of	
particular	knowledge/truths.	 Individuals	work	at	 achieving	a	 sense	of	 continuity,	 stability	and	
purpose	amongst	an	otherwise	fragile	and	contingent	existence	through	the	relations	of	power	





to	 use	 Foucault	 to	 understand,	 examine	 and	 interpret	 Heads’	 identity	 work.	 Performance-
management,	 increased	 accountability,	 data-driven	 decision	 making	 and	 benchmarking	
(managerialism),	 and	 rhetoric	 such	 as	 a	 ‘student	 first’	 morality	 (educational	 discourse)	 each	
prescribes	a	certain	truth	to	Headship	and	are	disciplining	and	self-forming.	The	subject	is	made	
up,	 constituted,	within	 this	double-bind	 (Ball,	2013).	 It	 is	 recognition	of	 this	double-bind	 that	
allows	for	the	hybrid	subject.	Post-dualistic	understandings	of	discourse	cast	human	beings	as	
agents	who	make	choices	while,	simultaneously,	also	being	subject(ed)	to	something	or	someone	





                                                
3	According	 to	Davies	 and	Harré’s	 (1990)	 ‘positioning	 theory’,	 a	 subject	 position	 is	 created	when	 individuals	 use	
language	 to	negotiate	 social	 loci	 for	 themselves.	As	Burr	 (1995)	explains:	discourses	provide	us	with	 conceptual	
repertoires	with	which	we	can	represent	ourselves	and	others;	they	provide	us	with	legitimate	ways	of	locating	our	










This	 does,	 however,	 present	 research	 challenges.	 Examination	may	 focus	 on	 the	 governance	
effects	 of	 specific	 discourses,	 here	 educational	 and	 managerial,	 but	 those	 discourses	 also	
intersect	with	other	discourses	–	gender,	ethnicity,	sexuality	and	so	on.	A	Head’s	identity	will	be	
governed	not	only	by	relations	of	power	between	educational	and	managerial	discourse	but	also	
by	relations	of	power	within	and	between	other	discourses	 -	 that	 is,	 intersectionally6.	A	male	
Head	 might,	 for	 example,	 experience	 a	 very	 different	 form	 of	 subjectication	 in	 relation	 to	
managerialism	than	a	female	Head.	Unable	to	remove	these	influences,	the	best	a	researcher	
can	do	is	to	be	aware	of	the	potential	influences;	to	the	extent	possible	bracketing	them	out,	or	
where	 relevant,	 drawing	 reference	 to	 them.	 For	 instance,	 if	 it	 is	 indeed	 that	 managerialism	
governs	 female	 Heads	 differently	 to	 male	 Heads,	 this	 would	 be	 a	 valuable	 finding	 and	 an	
appropriate	use	of	intersectionality.	
	
                                                
4 	The	 term	 subjectivation	 is	 interchangeably	 written	 across	 different	 literature	 as	 subjectivation	 (French)	 and	
subjectication	(English)	-	the	latter	spelling	being	the	one	adopted	here.	
5	Moving	the	debate	beyond	a	subject-agent	binary,	governmentality	(a	portmanteau	of	government,	as	control,	
and	mentality,	 as	 cognition)	 is:	 ‘how	 to	govern	oneself;	 how	 to	be	 governed;	by	whom	should	we	accept	 to	be	
governed;	how	to	be	the	best	possible	governor’	(Foucault,	2007:88)	–	literally,	the	way	in	which	the	subject	self-
governs	through	the	processes	of	‘discursive	practice’	(Foucault,	1970:xiv).		







as	an	end	 in	 itself	and	analysing	 it	as	a	means	 to	some	other	end.	Some	discourse	analysis	–	
linguistic	studies,	for	example	–	is	primarily	concerned	with	describing	the	structures	of	socially	






















there	may	be	some	truth.	There	 is	also	truth	though	 in	 images	of	harried	managers	scurrying	
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through	 formless	 yet	 functional	 concrete	 edifices.	 Of	 overworked	 professionals	 awkwardly	






expatriates	 and	 the	 sons	 and	 daughters	 of	 privileged	 locals,	 these	 pioneering	 international	





early	 schools	 have	 struggled	 to	 keep	 up	 with	 demand.	 Attracted	 by	 promises	 of	 safe	 and	
sustainable	returns,	entrepreneurs	have	scurried	to	enter	the	market.	Ten	years	ago	there	were	
2,584	international	schools	globally,	at	the	time	of	writing	there	are	8,209	(ISC	Research,	2016).	
From	sole-proprietorships	and	partnerships,	 through	 international	 franchises	such	as	those	of	
Dulwich	College	and	Harrow	School,	to	the	increasing	presence	of	educational	corporations	such	













Even	 earlier	 research,	 undertaken	 when	 international	 school	 numbers	 were	 much	 smaller,	










Resultant	 of	 these	 various	 interpretations	 (and	 the	 numerous	 motivations	 for	 adopting	
‘international’	nomenclature8)	various	academics	have	taken	up	the	definitional	mantle	and	have	
endeavoured	to	classify	international	schools.	Sylvester	(1998),	for	instance,	proposed	two	main	
groupings	of	 international	 schools	 in	 relationship	 to	 their	underlying	missions:	 ‘encapsulated’	
(with	little	diversity	of	student	cultural	background	or	pedagogy,	a	narrowly	targeted	curriculum	




                                                
8	Most	obviously	these	motivations	are	commercial,	the	term	‘international’	conveying	status	and	prestige	in	the	




(at	 least	 at	 the	 time	 their	 work	 was	 published)	 how	 international	 schools	 differ	 from	 their	
national	counterparts:	
“Curriculum:	 they	 invariably	 offer	 a	 curriculum	 that	 is	 other	
than	that	of	the	host	country	in	which	the	school	is	located.		
Students:	 their	 students	 are	 frequently	 non-nationals	 of	 the	
















• schools	 serving	 students	 of	 a	 specific	 national	 community	
located	 in	 a	 foreign	 country,	 operating	 separately	 from	 the	
local	 school	 system	 (the	 Lycée	 Français	 International	
de	Bangkok	in	Thailand,	for	example);	
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• schools	 for	whom	 an	 international	 orientation	 is	 used	 as	 a	







school	 students	were	 local	nationals	and,	 in	a	curious	oxymoron,	 that	40%	of	 the	world’s	 (so	
called)	 international	 schools	 offer	 the	UK	National	 Curriculum.	 Therefore,	 rather	 than	 binary	
distinctions,	 types	and	 typologies,	 it	 is	perhaps	better	 to	 conceive	of	 international	 schools	as	
‘always	 in	 process’,	 their	 raison	 d'être	 always	 shifting	 and	 the	 populations	 they	 serve	 ever-
changing.	They	are	a	 spectrum	of	 institutions,	variously	 titled	 ‘international’,	which	serve	 the	




understood	 that	 here	 an	 ‘international	 school’	 is	 one	 which	 provides	 a	 private	 fee-paying	
education,	undertaken	in	schools	declaring	themselves	‘international’,	attended	by	students,	full-
time,	who	study	a	curriculum	(at	 least	 in	some	substantive	part)	 that	 is	not	of	 the	country	 in	
which	the	school	is	geographically	located.	For	the	most	part,	this	education	will	be	in	English,	
though	also	included	are	French,	German,	Swiss	and	an	increasing	number	of	bilingual	schools	







childcare	 as	 opposed	 to	 the	more	 formal	 education	 offered	 from	 kindergarten	 and	 beyond.	
Similarly,	 language	 centres	 are	excluded	because	most	 students	 attend	 such	 institutions	only	
part-time	 (usually	 after	 attending	 day	 school	 elsewhere)	 and	 are,	 therefore,	 an	 addition	 to	
schooling	and	not	a	substitute	for	it9.	More	problematic	is	the	question	of	state-owned	schools,	
and	particularly	those	that	offer	an	international	stream	or	international	educational	component.	





school	 growth	 in	many	 countries	 (particularly	 those	with	 emerging	 economies)	 is	 poor	 State	
provision.	These	schools	are	therefore	also	excluded.	
	
Accepting	 that	 typological	 distinctions	 are	 rarely	 discrete	 or	 incontestable,	 and	 although	










taken	 that	 because	 such	 institutions	 usually	 describe	 themselves	 as	 language	 schools	 and	make	 little	 pretence	







































for	 adopting	 this	 approach	 was	 that	 simply	 reporting	 managerial	 practice	 quantitatively,	
although	relevant	and	useful,	fails	to	account	for	the	role	of	identity	work	in	the	moderation	of	





to	serve	analysis	of	 the	discourses	on	which	Headship	 is	based	and	 the	 relationship	between	




This	 approach	 required	 the	 adoption	 of	mixed-methods:	 firstly,	 to	 capture	 (and	 enumerate)	
possible	antecedents	of	identity	work	in	terms	of	managerial	practice,	an	online	questionnaire	
was	used	to	gather	the	views	of	Heads	and	senior	leaders	in	international	schools	in	South	East	
Asia;	 secondly,	 and	 examined	 through	 critical	 discourse	 analysis	 (CDA),	 recruitment	





Online	 questionnaire:	 Examination	 of	 150	 responses	 to	 an	 online	 questionnaire	 designed	 to	
establish	the	incidence	of	managerial	practice	and/or	language	within	the	sampled	schools.	
	





which	 educational	 and/or	 managerial	 practices	 and	 discourses	 feature	 in	 the	 external	
construction	and	governing	of	Headship.	Finding	managerial	discourses	in	job	descriptions	and	
person	 specifications	 would,	 for	 example,	 suggest	 that	 Heads’	 identity	 work	 is	 reactively	
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Interviews:	 Addressing	 Research	 Question	 III,	 the	 primary	 research	 component	 of	 this	 work	
comprises	twenty-five	face-to-face	interviews	with	international	school	Heads.	Where	the	online	
questionnaire	 and	 recruitment	 documentation	 review	 helped	 to	 determine	 the	 extent	 of	
institutionalised	managerialism,	 these	 interviews	 sought	 to	 determine	 how	Heads’	 individual	
identities	are	constructed	through	or	against	these	discourses.	The	stance	of	this	thesis	is	that	
the	language	Heads	use	when	describing	their	selves	and	their	role	and,	as	importantly,	the	ways	
in	which	 that	 language	 is	 used,	 offers	 an	 insight	 into	 how	 the	manager-subject	 is	 formed	 in	

























This	 thesis	 is,	 therefore,	one	with	considerable	personal	 resonance.	 I	have	been	a	 student	of	
business	my	entire	life	and	a	manager	for	most	of	my	working	life.	Given	this	background,	my	
subject	position	has	always	been	supportive	of	business	thinking.	Yet,	as	a	result	of	the	critical	



















related	 to	 how	 schools	 might	 benefit	 from	 business	 thinking.	 Moreover,	 as	 an	 educational	
manager,	the	strengths	of	my	“management	approach”,	my	“corporate	style”	and	my	“business	
thinking”	have	always	been	applauded.	I	not	only	identified	as	a	manager,	I	was,	by	all	accounts,	
seen	 as	 a	 very	 successful	 one.	 Indeed,	 this	 managerial	 identification,	 and	 my	 management	






required	 to	 complete	 this	PhD,	 I	 have	 come	 to	question	academically	 and	ontologically	what	
management	actually	means	for	me	and	for	those	I	manage.	When	faced	with	papers	such	as	
Ball’s	 ‘The	Teacher’s	Soul	and	the	Terrors	of	Performativity’	 (2003a)	and	when	exposed	to	the	
wide	 range	 of	 literature	which	 argues	 that	 teachers	 and	Heads	 are	 no	 longer	 seen	 as	 highly	







Just	 as	 asking	 these	 questions	 motivated	 this	 study,	 I	 have	 needed	 to	 reflect	 on	 the	 same	
questions	myself.	
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From	 this	 self-questioning	has	 been	drawn	my	 interest	 in	 and	 commitment	 to	 poststructural	
theory	and	to	an	exploration	of	ontology12.	As	the	above	implies,	adopting	such	a	reflexive	stance	
required	me	 to	 subject	my	 own	 knowledge	 claims	 to	 analysis.	 Thus,	whilst	 commencing	 the	




critical	 view	 of	 neoliberalism	 and	 of	 management,	 attempting	 to	 surface	 pressures	 for	
measurability.	 It	 also	 seeks	 to	 reveal	 the	 deeper	 ontological	 processes	 that	 drive	 the	 human	
decisions	behind	`management’.	In	other	words,	it	looks	beyond	the	rationality	of	organisations	




In	 sum,	 the	 self	 that	writes	 this	 sentence	 is	much	changed	 from	 the	 self	 that	began	 the	PhD	
process.	 I	 have	 developed	 from	 a	 positivist	 position	 to	 a	 more	 critical	 one,	 and	 my	
epistemological	commitments	have	shifted	to	discourse	and	to	the	centrality	of	identity	work	in	
the	structuring	of	organisations.	I	am	still	a	manager	and	I	am	still	engaged	with	management	
practice	but	 I	now	bring	new	subjectivities,	new	knowledge	and	new	priorities	 to	 the	 related	
identity	work.	This	thesis	should	therefore	be	read	as	the	work	of	a	manager,	but	as	someone	
who	 is	 no	 longer	 just	 a	manager	 –	 I,	 like	my	 research	 participants,	 am	 a	 hybrid;	 a	 blend	 of	
intersectional,	fluid	and	shifting	subjectivities.		
	
















The	 analysis	 proceeds,	 in	 Chapter	 2,	 through	 an	 exploration	 of	 the	 context	 of	 international	


















by	 way	 of	 literature	 review	 (Chapter	 3).	 Firstly,	 consideration	 is	 given	 to	 managerialism,	 its	
pressures	and	appeals.	Secondly,	through	examination	of	the	politics	of	self,	the	chapter	analyses	
the	 processes	 of	 identity	 work	 and	 therefore	 power,	 subjectication	 and	 ‘technologies	 of	 self’	
(Foucault,	1988).	Thirdly,	through	an	analysis	of	professionalism.	The	chapter	explores	the	ways	in	
which	 professionals	 come	 to	 identify	 with	 particular	 norms,	 cognitions	 and	 behaviours	 (here	
educational	and	managerial)	and,	 through	 institutional	work,	how	they	attempt	 to	shape	 their	
schools	 and	 Headship	 itself.	 The	 chapter	 concludes	 with	 an	 examination	 of	 hybridity	 as	 an	




















school	 Heads.	 Those	 influences	 are	 revealed	 as	 contestable	 and	 equivocal,	 and	 educational	
discourse	is	shown	to	remain	dominant,	but	it	is	argued	that	(to	varying	extents)	managerialism	
has	found	its	way	inside	the	hearts	and	minds	of	these	educational	professionals.	Subjectivity	is	
recognised	 as	 the	 key	 site	 of	 managerial	 governance;	 resistance	 against	 and,	 importantly,	
empowerment	 via	 its	 various	 discourses	 requiring	 important	 identity	 work.	 The	 concept	 of	




CHAPTER 2: CONTEXT 
INTERNATIONAL SCHOOLS: POLITICS, PHILOSOPHY AND ECONOMICS 
	
With	 Chapter	 1	 having	 outlined	 a	 focus	 on	 identity	work	 and	 discourse,	 this	 chapter	 further	
justifies	 that	 position	 by	 critiquing	 the	 extent	 to	 which	 some	 of	 the	 central	 arguments	 of	
managerialism	 –	 primarily	 marketisation	 and	 corporatisation	 and	 the	 related	 influences	 of	
market	forces	–	apply	to	international	schools.		
	
This	 justification	 is	 achieved	 through	 an	 analysis	 which	 finds	 moderating	 influences	 on	 the	
economic	environments	in	which	international	schools	operate.	In	opposition	to	the	argument,	
most	 often	 touted	 in	 relation	 to	 Australian,	 US	 and	 UK	 maintained-sector	 schools,	 that	 the	












that	 ‘we	 are	 being	 propelled	 into	 a	 global	 order	 that	 no	 one	 fully	 understands,	 but	which	 is	



















“Even	 for	 those	 school-age	 students	 today	 who	 will	 never	 in	
adulthood	leave	their	native	shores,	the	future	is	certain	to	be	
so	heavily	 influenced	by	 international	developments	and	their	
lives	 within	 national	 boundaries	 so	 affected	 by	 factors	






Notwithstanding	a	 very	 few	outlying	mono-cultural	 ‘areas	of	 education,	 such	as	 some	 school	
curricular	systems...which	are	either	unaffected	by	the	forces	of	globalisation	or	actively	resistant	












social,	 cultural	 and	 economic	 interconnectedness	 and	 interdependence	 have	 led	 to	 national	
education	systems	becoming	increasingly	internationalised.	As	Cooke	suggests:	
		
“National	 education	 systems	 increasingly	 promote	 an	










Such	 considerations	 are	 not	 though	 an	 exclusively	 21st	 century	 phenomenon.	 International	





reported	by	Hayden	 (2011),	being	 the	adoption	of	 international	elements	within	Nation-state	
curricula	 (an	 increasing	 phenomena)	 and/or	 the	 offering	 of	 non-state	 based	 qualifications	
(Singapore’s	 use	 of	 the	University	 of	 Cambridge	 Local	 Examinations	 Syndicate	O-Level	 is	 one	
example).	However,	set	against	austerity	measures	and	fiscal	tightening,	many	governments	can	
no	longer	afford	to	own	(nor,	as	will	be	discussed	below,	do	they	politically	favour	the	ownership	
of)	 the	mechanisms	 of	 public	 and	merit	 good	 provision.	 Thus,	 privately	 funded	 international	
schools	offer	governments	a	pragmatic	solution	to	the	need	to	provide	international	education	
and	a	response	to	the	demands	by	the	growing	middle	classes	for	quality	educational	provision.	
State	education	may	 remain	 the	majority	 form,	but	 international	 schools	provide	an	efficient	









                                                
14	Such	choice	only	exists,	of	course,	for	those	who	can	afford	international	school	fees;	a	fact	which,	though	beyond	





As	 with	 many	 public	 services,	 delivery	 of	 education	 is	 increasingly	 shifting	 towards	 market	
solutions	 (Barzelay,	 2001;	 Pollit	 and	 Bouckaert,	 2004;	 Bach	 and	 Kessler,	 2008).	 State	
management	of	education	is,	according	to	Peck	and	Tickell	(2002:389),	being	‘rolled-back’	and	







and	 Lie,	 2007:2).	 Tracing	 its	 roots	 back	 to	 the	 classical	 liberalism	 advocated	 by	 Adam	 Smith	
(Clarke,	2005),	in	these	terms	neoliberalism	is	better	understood	as	economic	liberalism;	that	is,	
whereas	political	liberalism	favours	individual	liberty,	free	trade	and	moderate	political	and	social	
reform,	 economic	 liberalism	 focuses	 on	 a	 drive	 to	 ground	 public	 services	 ‘in	 the	 economic	




all,	 that	 marketisation	 improves	 quality.	 Whether	 these	 outcomes	 have	 been	 achieved	 is,	
according	to	Molnar	and	Garcia	(2007)	debatable;	it	is	clear,	however,	after	Ball	(2012),	that	in	

























demand	 to	 be	 filled	 (at	 least	 in	 part)	 by	 international	 schools	 -	 ten	 years	 ago	 these	 schools	
numbered	2,584,	today	there	are	8,209	(ISC	Research,	2016).	As	this	rapid	growth	shows,	with	





How	does	 this	growth	play	out	 for	 school	 leaders?	With	 the	number	of	 international	 schools	
rapidly	increasing,	to	what	extent	are	market	forces	encouraging,	cajoling	and	demanding	that	















entrants,	 the	 bargaining	 power	 of	 buyers,	 the	 bargaining	 power	 of	 suppliers,	 the	 threat	 of	
substitutes	and	the	competitive	rivalry	among	firms	in	the	market	(Porter,	1979:140).	Each	of	
those	forces	is	now	considered	with	regard	to	international	schooling.	
                                                
15	The	works	of	Porter	have	been	chosen	because	he	 is	widely	considered	as	one	of	 the	world’s	most	 influential	
thinkers	on	management	and	competitiveness	(see	Harvard	Business	Review,	2008;	The	Economist,	2011).	Whilst	
many	of	Porter’s	 theories	have	 ‘suffered	ambivalence	over	 the	years	 in	academic	 circles’	 (Hammonds,	2001:	no	
pagination),	 largely	because	they	were	developed	‘under	economic	conditions	that	have	changed	fundamentally	































In	 the	 same	 vein,	 the	 ability	 to	 raise	 sufficient	 capital	 for	market	 entry	 also	 presents	 limited	
barriers	to	entry.	Porter	suggests	that	where	‘industry	returns	are	attractive…and	[where]	capital	
markets	are	efficient,	investors	will	provide	entrants	with	the	funds	they	need’	(Porter,	2008:27).	
That	 sentiment	 is	 echoed	 for	 international	 schools	 in	 the	 surfeit	 of	 local	 investors	 seeking	
international	 school	 partners	 (Sambidge,	 2013)	 and,	 as	 noted	 above,	 in	 the	 financial	 support	




Such	 analysis	 suggests	 competitive	 markets.	 With	 economies	 of	 scale	 and	 access	 to	 capital	
providing	 limited	barriers	 to	entry,	and	as	 the	growth	 in	school	numbers	suggests,	 it	appears	
relatively	easy	for	new	schools	to	set-up.	In	Porter’s	terms,	the	field	should	be	highly	competitive.	
	
Countering	 this	 though	 are	 what	 Porter	 calls	 ‘incumbency	 advantages	 independent	 of	 size’	
(Porter,	2008:27).	 In	essence,	 these	advantages	are	 the	 industry	norms	 that	define	minimum	
quality/service	standards.	Here,	what	deters	entry	is	not	size	but	the	approaches	of	incumbents.	





These	 incumbency	 advantages	 also	 extend	 to	 what	 Porter	 calls	 switching	 costs	 -	 ‘costs	 that	
buyers	face	when	they	change	suppliers’	(Porter,	2008:27).	For	private	schools	these	switching	
costs	 are	 exceptionally	 high.	 Private	 (and	 international)	 schooling	 is	 a	 market	 with	 strong	
irreversibilities,	once	 it	has	been	committed	 to	 it	 is	hard	 to	abandon	part	way	 through	 -	 few	




high	emotional	and	 financial	 switching	costs;	 incumbents	gain	 significant	advantage	 from	the	
irreversibility	of	buyers’	decisions.	
	
Scale	 and	 capital	 requirements	 seem	 then	 to	 present	 limited	 barriers	 to	 entry,	 in	 theory,	

























arguably,	 have	 sufficient	monopoly	 to	 exert	 significant	 power	 on	 international	 schools.	 Even	
where	a	school	has	limited	supplier	options	–	school	catering	for	example	–		the	cost	of	those	











Buyers	 are	 considered	 powerful,	 and	 the	 industry	 more	 competitive,	 if	 they	 have	 sufficient	
leverage	to	force	price	reductions.	As	Porter	states:	
	












commences	 study	on	a	particular	 curriculum	 the	ease	with	which	one	can	be	 substituted	 for	








shows	 students	 usually	 travel	 less	 than	 forty	minutes	 to	 attend	 school,	 Parthenon	 Education	
contend	that	‘K-12	education	is	a	 local	catchment	business’	(2015:12).	K-12	students	will	only	
travel	limited	distances	to	go	to	school,	and	younger	students	travel	even	shorter	distances	again.	




                                                









is	 least	 disruptive	 (the	 transition,	 for	 example,	 between	 Primary	 and	 Secondary	 school,	 or	
between	 Secondary	 and	 post-16	 education).	 	 The	 consequence	 of	 this	 relative	 lack	 of	
substitutability	can	be	observed	in	market	prices	(international	school	fees).	In	theoretical	terms,	
where	a	lack	of	substitutability	reduces	buyer	power,	demand	is	less	sensitive	to	price	changes.	




                                                
figures	are	correct,	85%	of	international	school	enrolment	in	any	given	country	is	local	and/or	long-term	resident	
(Parthenon,	2015).	





Graph 1 – Relationship of Demand to Price (Arnold, 2013)
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THAILAND	 2006-2012	 +36%	 +49.5%	 +1.4	
MALAYSIA	 2011-2015	 +11	 +39%	 +3.7	
DUBAI	 2005-2011	 +4.5%	 +8%	 +1.77	
SAUDI	ARABIA	 2014-2015	 +9%	 +9%	 +1	
SINGAPORE	 2010-2015	 +6%	 +186%	 +31	
BEIJING	 2014-2015	 +5	 +23%	 +4.6	
SHANGHAI	 2014-2015	 +5.5	 +22%	 +4	
HONG	KONG	 2015-2016	 +6%	 +8%	 +1.33	
	
NB	–	Varying	date	ranges	were	dependent	on	data	availability	(via	ISC	Research	and	Parthenon	Education).		
As	 stated,	 because	under	 normal	 circumstances	 the	demand	 curve	 is	 downward	 sloping,	 the	
numerator	and	denominator	of	the	PED	formula	always	have	opposite	signs;	if	one	is	positive,	
the	other	is	negative	(as,	for	example,	price	increases	demand	falls).	Thus,	when	calculated,	PED	
is	 always	 negative	 –	 except,	 it	 seems,	 in	 the	 case	 of	 international	 school	 education.	 For	 the	














more	 and	 more)	 because	 of	 the	 prestige	 attached	 to	 an	 international	 school	 education.	
Combined	with	the	impact	of	rising	incomes	(see	below),	Veblen	conditions	put	such	a	powerful	
upward	pressure	on	demand	that	normal	price	dynamics	are	reversed.	While	parental	resistance	




year,	 parents,	 like	 frogs	 in	 slowly	 boiled	water,	 stay	













top	schools	charge	 in	excess	of	US$25,000	a	year,	while	 the	most	expensive	schools	 in	China	
reach	$40,000	annually,	equivalent	to	tuition	fees	at	Western	universities.	Yet,	despite	such	fees,	




Barring	major	 economic	 catastrophe	 then,	 if	 incomes	 continue	 to	 rise,	 international	 schools	
should	continue	to	enjoy	a	privileged	existence.	Few	other	markets	can	claim	the	type	of	benign	




different	 means’	 (Porter,	 1980:31).	 Put	 simply,	 the	 more	 attractive	 the	 performance	 of	




schooling,	 there	 is	strong	evidence	that	state	education	 is	not	considered,	even	by	the	states	





schools.	 Indeed,	 market	 trends	 show	 that	 these	 schools,	 necessitated	 by	 the	 demands	 of	
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competition	 (Porter,	 1980).	 In	 addressing	 this	 rivalry,	 in	 his	 paper	 ‘The	 International	 School	






between	 international	 schools.	 While	 acknowledging	 the	 variability	 of	 structural	 conditions	
across	different	markets,	he	offers	though	only	an	overview	of	how	each	structure	might	apply	




international	 school	 markets	 very	 well’	 (op	 cit:205)	 and	 correctly	 identifies	 the	 existence	 of	
monopolies	as	present	in	some	international	school	markets:	
	
	“In	 some	 cities,	 it	 is	 not	 uncommon	 to	 find	 only	 one	
supplier	 of	 international	 education	 with	 no	 direct	
competition.	 In	 this	 case,	 the	 school	 could	 be	 called	 a	
monopoly”.	(op	cit:204) 
 
MacDonald’s	 treatment	 of	 oligopoly	 and,	 in	 particular,	 of	 monopolistic	 competition	 are,	
however,	somewhat	less	revealing.	He	acknowledges,	albeit	obliquely,	the	possibility	that	some	
international	 school	 markets	 may	 be	 oligopolistic	 (where	 a	 few	 schools	 dominate)	 but	 the	




                                                
21	Perfect	 competition	 is	 a	 theoretical	market	 situation	where	 there	 are	many	 sellers,	 each	 selling	 homogenous	





Monopolistic	 competition,	 first	 advanced	 by	 Edward	 Chamberlin	in	 his	 paper	‘Theory	 of	
Monopolistic	 Competition’	(1933;	 in	 Bellante,	 2004)	 and	 by	 the	 British	 economist	Joan	
Robinson	in	her	text	‘Economics	of	Imperfect	Competition’	(1933	in	Bellante,	2004),	describes	a	
market	 structure	in	which	 there	are	many	competitors,	each	with	a	 slightly	different	product	
offering.	Under	these	conditions,	there	are	many	buyers	(in	the	case	of	schools,	parents)	and	
many	 sellers	 (the	 schools	 themselves)	 but	 through	 product	 differentiation,	 or	 geographical	






entrants	and	profits	 fall	back	to	normal	 levels	 (Arnold,	2013).	This	situation	seems	to	 fit	both	
academically	 and	 empirically	with	 the	 nature	 of	 international	 school	 growth.	 The	 reason	 for	
current	growth	is	the	attraction	of	supernormal	profits.	Over	time,	however,	new	entrants	will	
force	 profits	 to	 return	 to	 normal	 levels	 and	 market	 conditions	 will	 tighten.	 Thus,	 whilst	



















































	 	 OLIGOPOLY	(>50%)	 	
Concentration ratios range from 0 to 100%. 
The levels reach from no, low or medium to high to total concentration.
No concentration
0% means perfect competition or at the very least monopolistic competition.  
If for example C4=0%, the four largest firm in the industry would not have any significant market share.
Low concentration
0% to 50%. This category ranges from perfect competition to an oligopoly.
Medium concentration
50% to 80%. An industry in this range is likely an oligopoly.
High concentrati n
80% to 100%. This category ranges from an oligopoly to monopoly.
Total concentration
100% means an extremely concentrated oligopoly. If for example C4= 100%, there is a monopoly.
Four-Firm Concentration Ratio Formula and Explanation
Concentration ratios range from 0 to 100%. 
The levels reach from no, low or medium to high to total concentration.
No concentration
0% m ans perfect competition or at the v ry least m n polistic competition.  
If for example C4=0%, the four largest firm in the industry would not have any significant market share.
Low concentration
0% to 50%. This category ranges from perfect competition to an oligopoly.
Medium concentration
50% to 80%. An industry in this range is likely an oligopoly.
High concentration
80% to 100%. This category ranges from an oligopoly to monopoly.
Total concentration
100% means an extremely concentrated oligopoly. If for example C4= 100%, there is a monopoly.
Four-Firm Concentration Ratio Formula and Explanation
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On	 the	 other	 hand,	 international	 schools	 may	 appear	 to	 enjoy	 monopolistically	 competitive	
markets	positions	but	that	does	not	mean	that	they	are	not	competing	in	other	non-economic	
ways.	 Examine	 many	 international	 school	 conference	 agendas	 and	 it	 is	 clear	 that	 school	
managers	 are	 increasingly	 required	 to	 ‘decide	 what	 attributes	 make	 the	 school	 more	




these	 bragging	 rights	 in	 economic	 terms,	 but	 they	 claim	 them	 and	 loudly	 proclaim	 them	











then	 it	 is	 that	new	school	which	ultimately	benefits	 from	 the	groundwork,	often	 the	hardest	
work,	when	those	students	graduate	with	high	grades.	Whereas	net	income	may	be	unaffected	
if	students	are	replaced	(as	demand	figures	suggest	occurs),	in	time,	the	original	school	would	
have	been	able	 to	 charge	higher	 fees	 if	 it	 retained	 those	 students	and	 reaped	 the	marketing	







(they	 need	 to	 secure	 their	 market	 positions),	 but	 protected	 by	 geographically	 defined	
monopolistically	competitive	market	forces,	as	the	continual	rise	in	school	numbers	shows,	they	
are	yet	to	feel	the	ravages	of	intensive	economic	rivalry.	For	the	moment,	the	weight	of	market	








International	 schooling	 has	 been	 brought	 to	 life	 by	 globalisation	 and	 by	 the	 global	 sweep	of	

























inculcations	 of	 managerialism	 particularly)	 are	 not	 appropriately	 conceived	 as	 a	 direct	 and	
functional	consequence	of	the	business	environment,	it	is	suggested	that	Heads’	attachments	to	




CHAPTER 3: LITERATURE REVIEW 
	
As	Chapter	1	argued,	the	governing	influences	of	managerialism	on	international	school	Heads	
cannot	 be	 attributed	 to	 changes	 in	 ownership	 form	 (to	 technical/legal	 corporatisation);	









how	 identity	 is	 affected	 by	 attachments	 to	 professionalism	 and	 to	 the	 discourses	 of	
managerialism.	On	this	basis,	and	with	few	studies	dealing	specifically	with	international	schools,	
the	 review	 does	 not	 restrict	 itself	 to	 literature	 solely	 focussed	 on	 educational	management.	
Works	 dealing	 with	 the	 influences	 of	 managerialism	 on	 UK	 educationalists,	 Ball’s	 (2006)	
distinction	between	professional	and	market	values	for	example,	provide	a	useful	starting	point.		
However,	 by	 design	 and	 by	 necessity,	 these	 are	 supported	 by	 works	 dealing	 with	 other	
theoretical	 domains	 (most	obviously	 theories	of	 identity)	 and	other	 empirical	 contexts	 (most	
notably	 health	 care,	 from	 where	 hybridity	 has	 proved	 a	 recent	 addition	 to	 the	 analysis	 of	
changing	to	the	professions).	The	critical	extension	of	these	literatures	to	the	international	school	
context	is	argued	to	be	valid	and	appropriate	because	the	interest	of	this	study	is	in	unpacking	



































“let	me	 tell	 you	what	management	 should	 do”)	 or	 a	 complete	mystery	 (“I	 don’t	 know	what	

















the	 growing	 and	 increasingly	 complex	 apparatus	 of	 production.	Workers	may	 have	 resented	
being	managed	but	the	requirement	for	management	became	an	accepted	discourse.			
	
At	 its	most	 basic,	management	 is	 associated	with	 functional24	and	 utilitarian	 conceptions	 of	
efficiency,	 order,	 output	 and	 compliance.	 These	 conceptions,	Drucker	 (1973)	 suggests,	 found	
traction	 in	 the	 Scientific/Taylorist 25 	approaches	 of	 early	 management	 thinking	 and,	
subsequently,	in	the	Human	Relations	movement	that	took	root	in	the	1920s	and	1930s	under	
the	guidance	of	Elton	Mayo.	Forward	to	today	and	a	cursory	glance	at	any	edition	of	Harvard	







It	 is	within	 the	seductive	promises	of	 these	 texts	 (and	 in	 the	Business	School	ethos	 that	 they	
represent)	that	is	found	a	privileging	of	the	belief	that:	
	









25	Taylorism	opts	 for	channeling	agency	and	delimiting	 its	boundaries	 through	overt,	direct	control	and	scientific	

























application	of	managerial	 techniques	 to	all	areas	of	 society	on	
the	 grounds	 of	 superior	 ideology,	 expert	 training,	 and	 the	
58		
exclusive	 possession	 of	 managerial	 knowledge	 necessary	 to	
efficiently	run	corporations	and	societies”	(Klikauer,	2013:2)		
	





“Effective	 leadership	 and	 management	 ‘take	 the	 strain’	 by	
creating	 structures	 and	 processes	 which	 allow	 teachers	 to	
engage	as	fully	as	possible	in	their	key	task.	Managerialism,	on	
the	 other	 hand,	 is	 leadership	 and	 management	 to	 excess.	 It	
transcends	 the	 support	 role	 of	 leadership	 and,	 in	 its	 extreme	
manifestation,	 becomes	 an	 end	 in	 itself”	 (Hoyle	 and	Wallace,	
2005:68)		
To	summarise,	whereas	the	genesis	of	management	is	in	the	need	for	technical	efficiency	(a	role,	
admittedly,	 still	 required	 today),	 managerialism	 is	 about	 justifying,	 validating	 and	 extending	
management	power.	Managerialism	is	a	framework	of	thinking	that	privileges	management	as	a	
legitimate	 ‘bulwark	of	civilization’	 (Grey,	2013:53)	and	grants	 it	a	position	of	status	that	gives	
managers	‘the	right	to	hire,	fire,	give	orders,	control	and	evaluate	the	performance	of	others	in	






So	 pervasive	 is	 the	 contemporary	 belief	 in	management,	 and	 the	 appeals	 of	 its	 power,	 that	
‘managerialism	and	managerial	thinking	have	come	to	colonise	every	eventuality	of	human	life’	
(Klikauer	 2013:59).	 Its	 ideologies	 teaching	 us	 to	willingly	 accept	 that	 ‘resistance	 is	 futile’	 (op	
cit.:73).	However,	despite	 its	 seductions	and	promises,	managerialism	 is	 subject	 to	significant	
critique.	Managerialism,	for	Klikauer	(op.	cit.),	is	akin	to	George	Orwell’s	Big	Brother,	a	panoptical	
all-seeing	force	operating	as	a	technology	of	dominance	and	control.	Other	writers,	Locke	and	
Spender	 (2011)	 for	 example,	 though	 less	 sensationalist	 in	 their	 arguments,	 express	 similar	
concerns.	Locke	and	Spender	argue	that	managerialism	fetishises	monitoring	and	measurement,	




the	 second	part	of	 the	20th	 century,	numerous	 thinkers	have	 criticised	 the	dominant	 view	of	
management.	Even	projects	by	those	of	a	more	positivist	bias	–	Carlson´s	(1951)	study	of	Swedish	
executives,	Stewart´s	(1967)	study	of	UK	managers,	and	Mintzberg´s	(1973)	study	of	American	










For	 writers,	 who	 adopt	 this	 critical	 stance	 (Alvesson,	 Knights,	 Willmott,	 Jackson	 and	 Carter,	
amongst	 others),	 management	 becomes	 the	 result	 of	 an	 interplay	 between	 dominant	 and	
subordinate	discourses.	These	theorists	aim	to	uncover	the	societal	structures,	 ideologies	and	
power	 relations	 (in	other	words,	 the	discourses)	 that	 constitute	and	 shape	organisations	and	
workplace	 relations	 (Alvesson	 and	 Deetz,	 2000).	 In	 these	 terms	 there	 is	 no	 objectively	 real	





opposed	 to	having	sovereign	 form,	organisations	bind	around	each	 individual’s	desire	 for	 the	






entirely	 contradictory,	 and	 none	 privileged.	 A	 shift,	 for	 instance,	 to	 greater	 centralisation,	
envisioned	 by	management	 as	 a	means	 of	 instrumental	 organisational	 improvement,	will	 be	
rationalised	through	a	multitude	of	individual	subjectivities	and	will	always	mean	different	things	







On	 balance	 then,	 while	 there	 is	 profusion	 of	 literature	 claiming	 that	 organisations	 are,	 and	
purport	to	be,	purposeful,	positivist	and	rational,	for	proponents	of	CMS,	managerialism	is	not	















phenomenon	 (see:	Hood,	 1991;	 Reed	 and	Anthony,	 1992;	 Pollitt,	 1993;	 Clarke	 and	Newman,	
1994,	1997;	Ball,	2003a,	2003b,	2012,	2015).	As	a	mode	of	thinking,	managerialism	stresses	not	
only	the	difference/s	better	management	could	make	to	public	services	but,	more	importantly,	







league	 tables,	 school	 inspection	 regimes	 and	 a	 proliferation	 of	 comparison	 websites,	
mechanisms	and	benchmarks	(Ball,	2015).	Also	cited	are	credentialism	(Hoyle	and	Wallace,	2005)	
and	 an	 enthusiasm	 for	 the	 measurement	 of	 consumer	 value,	 usually	 through	 pupil	 testing	
(Weinberger,	 2007).	 In	 turn,	 at	 the	 micro-level,	 these	 discursive	 orientations	 take	 shape	 in	
management	practice	through:	fixed-term	contracts,	performance	measurement,	performance	
related	 pay,	 benchmarking,	 client	 satisfaction	 surveys,	 Key	 Performance	 Indicators	 (KPIs),	
contractualism,	client	satisfaction	and	increasing	accountability	to	performance	metrics	(Hood,	





be	 precisely	 measured	 (Weinberger,	 2007).	 Performance	 tables,	 the	 inspection	 system,	
performance	 management,	 examination	 and	 assessment	 arrangements	 all	 contribute	 to	 the	
accountability	 requirements	 of	 teachers	 and	 Head	 teachers	 (Hoyle	 and	 Wallace,	 2005).	















likely	 to	 take	 advantage	of	 newly	won	discretion	 to	 introduce	 greater	 employment	 flexibility	
(Schulten,	Brandt	and	Hermann,	2008),	tiered	employment	systems	that	remunerate	staff	on	a	
differential	 contractual	 basis	 and	more	 individualised	 forms	 of	 pay	 determination	 (Bach	 and	
Bordogna,	 2011).	 Tony	 Bush’s	 argument	 that	 effective	management	 plays	 a	 crucial	 role	 in	








“…	 a	 technology,	 a	 culture	 and	 a	 mode	 of	 regulation	 that	
employs	 judgements,	 comparisons	 and	 displays	 as	means	 of	
incentive,	control,	attrition	and	change	based	on	rewards	and	
sanctions	(both	material	and	symbolic).	The	performances	(of	
individual	 subjects	 or	 organisations)	 serve	 as	 measures	 of	
productivity	or	output,	or	displays	of	‘quality’,	or	‘moments’	of	
promotion	or	inspection.	As	such	they	stand	for,	encapsulate	or	













measurable;	Mathematics	departments	are	 front	of	stage,	Drama	departments	are	 left	 in	 the	
wings.	
	









managerialism	 (and	 performativity)	 on	 educational	 professionals.	 Ball	 even	 goes	 so	 far	 as	 to	
adopt	Lyotard’s	reference	to	the	‘terrors	of	performativity’	as	the	title	of	his	2003a	paper,	arguing	






to	be	a	 teacher.	 It	 is	 through	managerialism	that	commentators	observe	educators	 regarding	
themselves	 as	 ‘de-skilled’	 (Braverman,	 1998),	 ‘de-professionalised’	 (Day,	 2002a:109)	 and	
‘distrusted’	 (Ecclestone,	 2002:100).	 Expressions	 of	 ‘vulnerability’	 (Day	 and	 Qing,	 2009:16),	
‘uncertainty’	(Ball,	2003a:145),	‘stress’	(Travers	and	Cooper,	1996:57),	‘exhaustion’	(Troman	and	
Woods,	2001:20)	and	‘fear,	anguish,	anger,	despair,	depression,	humiliation	...	and	grief’	(Carlyle	
and	 Woods,	 2002:xiv)	 are	 common.	 Indeed,	 evidence	 suggests	 that	 the	 implications	 of	
managerialism	 are	 so	 severe	 that	 many	 teachers	 have	 left	 the	 profession	 in	 order	 to	 ‘save	







As	 outlined,	 from	 some	 perspectives	 managerialism	 presents	 a	 largely	 functional	 view	 of	
management	 –	 an	 essentially	 neutral	 privileging	 of	 management	 and	 managers	 as	 the	
mechanism	for	facilitating	‘optimum	use	of	resources,	decision-making	and	the	rational	division	
of	labour,	without	which	the	organisation	could	not	discharge	its	function’	(Jackson	and	Carter,	
2007:46).	 Seen	 this	 way,	 the	 purpose	 of	 management	 is	 to	 shape	 structure	 towards	
organisational	ends	‘in	such	a	way	that	individuals	will	be	interchangeable	and	the	organisation	
thus	 free	of	dependence	on	personal	qualities’	 (Barnard,	1938;	 in	Selznick,	1948:25).	 In	these	
terms,	normative,	positivist	management	texts,	such	as	those	noted	above,	are	regarded	as	the	






shared,	 nor	 its	 outcomes	 universal	 or	 necessarily	 efficient.	 Managerialism	 is	 suggestive	 of	
relationships	 of	 power	 and	 of	 attempts	 by	managers	 to	 capture	 that	 power,	 to	 assert	 their	





division	of	 society	privileged	 through	 rank,	 status	and	wealth,	 is	 important.	Unlike	 traditional	
conceptions	of	caste,	the	status	of	management	(for	many	managers	-	though	by	no	means	all)	
is	achieved	rather	than	ascribed.	To	be	a	manager	is	to	have	attained	success	(and,	as	a	result,	




















Management	 itself	may	not	 be	 a	 profession,	 at	 least	 not	 in	 the	 traditional	 sense	 enjoyed	by	
doctors,	solicitors	and	the	like,	but	through	managerialism	it	has	become	a	privileged	and	elite	










To	 address	 how	 these	 power	 affects	 manifest,	 and	 to	 examine	 relations	 of	 power	 between	
different	 discourses	 (specifically	 educational	 and	 managerial)	 it	 is	 necessary	 to	 distinguish	
management	 from	managerialism	 and	 from	 the	 reported	 adoption	 of	 business-like	 practices	
(Black,	2005).	That	is,	it	is	not	enough	to	simply	suggest	that	all	forms	of	management	represent	
managerialism	 and,	 likewise,	 that	 all	 forms	 of	 managerialism 28 	are	 business-like.	 Indeed,	
                                                
28	Offering	an	alternative	view,	O’Reilly	and	Reed	define	managerial	leadership	as	‘leaderism’	(2010:960),	a	hybrid	
state	between	professionalism	and	managerialism,	suggesting	professionals	may	be	more	willing	to	take	on	hybrid	












educational	 purpose	 and	 values’	 (p240,	 emphasis	 added),	 key	 to	 making	 this	 distinction	 is	
identification	 of	 practices	 adopted	 regardless	 of	 functional	 need.	 Practices	 informed	 by	
managerialism	 are	 not	 simply	 the	 benign	 necessities	 of	 administering	 a	 school;	 technical	
requirements	such	as	payroll,	recruitment	and	timetabling,	for	example.	Instead,	managerialism	




to	 enhance	 efficiency.	 Educational	 purpose	may	not	 be	 (entirely)	 side-lined,	 but	 efficiency	 in	






managerial	 practice	 can	 have	 its	 genesis	 in	 the	 corporate	 world	 without	 that	 practice	 being	
‘business-like’	in	the	sense	that	it	refers	to	the	pursuit	of	profit.	Managerialism	may	be	found	in	
for-profit	and	not-for-profit	contexts	because	the	associated	practices	improve	efficiency,	increase	




by	 shifting	 the	 purpose	 of	 practice	 –	 a	 school	 may	 performance	 manage	 its	 teachers	 against	
examination	results	but	that	comparison,	although	educationally-orientated,	remains	managerial.	
	
Table	 3	 offers	 a	 summary	 of	 the	 differences	 found	 across	 the	 literature	 (as	 discussed	 above)	















































managerialism	 need	 necessarily	 have	 commercial	 orientations	 (profit	 share	 as	 a	 method	 of	
performance	 management,	 for	 instance).	 The	 use	 by	 international	 schools	 of,	 for	 example,	
Kaplan’s	Balanced	Scorecard,	SWOT29	Analysis,	Ansoff’s	Matrix,	the	various	models	of	Michael	
Porter	or	Forced	Ranking	Appraisal	Systems	may	be	undertaken	regardless	of	functional	need	






would,	 therefore,	 suggest	 similar	 influences.	 In	 other	 works,	 Newman	 proposes	 that	
managerialism	 may	 also	 be	 exposed	 through	 culture	 (Newman,	 1995).	 Resonant	 with	 Ball’s	
professional-	versus	market-values	comparison	(2006),	for	Newman	a	more	managerially	aligned	
culture	would	bespeak	narratives	of	(potentially	non-commercial)	competition,	with	emphasis	
(linguistically	 and	 practically)	 on	 performance	management,	 short-term	 goals	 and	 successes,	
marketisation,	 customer-service	 and	 consumer	 satisfaction.	 In	 practical	 terms,	 this	 might	




the	 governing	 influences	 of	managerialism	without	 those	 terms	 needing	 to	 be	 adopted	with	
commercial	intent.	


























With	 exemplars	 of	 managerialism	 (as	 opposed	 to	 the	 necessities	 of	 management	 and	 the	
extremes	 of	 commercialism)	 laid	 out,	 it	 is	 worth	 reiterating	 that	 this	 study	 is	 not	 primarily	

















‘consensus	 of	 norms…apply	 to	 being	 and	 behaving	 as	 a	 professional	 within	 personal,	
organisational	 and	 broader	 political	 conditions’	 (Day,	 1999:13)	 and	 discipline	 the	 individual	
subject,	the	professional	–	here,	the	international	school	Head.	
	
From	 this	 viewpoint,	 the	 boundaries	 of	 professional	 discourse	 seem	 to	 create	 a	 collective	
‘professional	conscience’	(Hodgson,	2005:53)	where	the	narratives	of	the	profession	describe	the	
expected	 practice	 and	 behaviour	 particular	 to	 the	 prevailing	 discourse/s,	 rewarding	 by	
association	those	who	conform	and	punishing	by	disassociation	those	who	dissent	or	transgress.	
Conceived	as	a	conscience,	it	is,	therefore,	individuals	who	(operating	from	inside	the	collective)	
constitute	a	profession.	Professionalism	can	be	 thought	of	as	 ‘an	 ideologically-,	 attitudinally-,	
intellectually-,	and	epistemologically-based	stance	on	the	part	of	an	individual,	in	relation	to	the	
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and	 Willmott,	 2002;	 Dent	 and	 Whitehead,	 2002;	 Collinson,	 2003).	 In	 layman’s	 terms,	 this	
construction	comes	via	the	combination	of	how	others	experience	us	and	how	we	experience	
ourselves	over	 time.	 It	 is	 a	 sense	of	 identifying	with	or	differentiating	 from	certain	groups	of	
people	through,	for	example,	age,	sex,	class,	ethnicity	or	intelligence.	For	this	reason,	identity	is	
constructed	in	relation	to	the	groups	people	belong	to	and	compare	themselves	with.	Identity	
work	 relates,	 therefore,	 to	questions	about	personal	 self	 (who	am	 I?)	and	collective	or	 social	
identity	(who	are	we?).	
	
In	 more	 academic	 terms,	 identity	 construction	 is	 based	 on	 ‘a	 set	 of	 ideas	 that	 defines	 [us]	
uniquely	 as	 individual	 human	 beings’	 (Knights	 and	Willmott,	 2007:65).	 Foucault,	 from	whom	
much	 contemporary	 sociological	 thought	 owes	 its	 genesis,	 saw	 these	 sets	 of	 ideas	 as	










and	 phenomenology	 (Schutz,	 1972),	 the	 more	 sociological	







At	 the	 extremes,	 theories	 on	 identity	 vary	 from	 Freudian	 psychoanalytic	 and	 structurally	
orientated	 approaches,	 which	 regard	 identity	 as	 stable	 and	 fixed,	 to	 sociologically	 action-
orientated	approaches	that	see	identity	as	fluid	and	malleable	(Kreiner,	Hollensbe	and	Sheep,	
2006:1317).	 The	 former,	 more	 traditional	 view,	 has	 tended	 to	 see	 our	 sets	 of	 ideas	 and,	
consequently,	human	essence	 in	general,	as	 ‘unitary,	coherent	and	autonomous...as	separate	
and	 separable	 from	social	 relations	and	organisations’	 (Collinson,	2003:1).	 The	 self,	 from	 this	
perspective,	is	conceived	as	a	‘fixed,	irreducible	solid	entity	–	the	essential	core	of	one’s	being’	
(Casey,	1995:3).	In	contrast,	the	latter	school	of	thought,	most	notably	pursued	by	Mead	(1934)	
and	 Goffman	 (1959,	 1967),	 rejects	 the	 view	 of	 a	 sovereign	 self	 and	 emphasises	 ‘the	 social	
construction	of	self	through	dialectical	processes	and	self-	narratives’	(Casey,	1995:3).		
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writers	 the	 self	 is	 a	 complex	 interweaving	 of	 individual	 interpretations	 and	 ever	 changing	
situatedness;	the	self	is	not	free-standing,	pre-social	or	asocial,	it	is	a	relational	self	(Frazer	and	












identity	 as	 ‘a	 response	 to	 the	 pattern	 of	 stimuli	 received	 from	 the	 environment’	 (1999:62).	






defined	 by	 Skinner	 (1974),	 therefore	 argues	 that	 free	will	 is	 an	 illusion;	 human	 behaviour	 is	
reduced	to	reward	seeking	and	punishment	avoidance.	
	









with	 the	 symbolic	 significance	 of	 particular	 stimuli	 produces	 what	 Mead	 calls	 symbolic	
interactionism:	
	“...it	is	by	means	of	reflexiveness	–	the	turning	back	of	experience	of	





(1934),	 focus	 on	 the	 ‘self	 as	 a	 product	 of	 social	 relations’	 (Jackson	 and	 Carter,	 2007:186),	

















and	 in	 communal,	 discursive	 actions.	 In	 other	 words,	 presentations	 of	 self	 are	 ‘socially	 and	
biographically’	situated	(O’Connor	and	Scanlon,	2005:9).	
	
In	 practice,	 these	 presentations	 involve	 conventions	 and	 dramaturgical	 disciplines,	 the	 pre-
defined	rules	of	which	actors	(implicitly)	agree	to	live	by.	Actively	engaged	beyond	mere	stimulus-
response,	individuals	incorporate	social	knowledge	that	influences	their	sense	of	self,	and	in	so	
doing	 thus	 alter	 the	 very	 self	 through	 which	 that	 knowledge	 is	 interpreted.	 Identity-work	
generates	 and	 depends	 on	 self-consciousness.	 As	 Habermas	 (1992)	 states,	 ‘symbolically	
mediated	 interaction	 allows	 one	 to	 monitor	 and	 control	 one’s	 own	 behavior	 through	 self-
referential	 cognition’	 (Habermas,	 1992:179;	 original	 emphasis;	 in	 Dunn,	 1998:207)	 -	 the	
individual	acts	as	a	self	by	symbolically	stimulating	and	responding	to	itself	from	the	standpoint	
of	the	Other.	From	the	Meadian	perspective,	this	capacity	to	be	both	subject	and	object	is	what	
defines	 the	self.	Social	 interaction	 is	 the	genesis	and	output	of	a	 reflexive	self.	Cognition	and	
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on	 its	 self	 and,	 thus,	 the	 extent	 to	 which	 a	 self	 can	 ever	 be	 in	 control	 of	 its	 self.	 For	
poststructralists	(most	obviously	Foucault),	to	possess	a	self	on	which	one	can	reflect	suggests	
an	 innate,	 sovereign	 and	 agentic	 self	 and	 occludes	 the	 potential	 of	 discourse	 (and	 therefore	
relations	of	power)	to	cause	a	subject	to	act	upon	its	self	in	particular	ways.	In	contrast,	Foucault	






As	 the	 above	 suggests,	 parallels	 can	 be	 drawn	 between	 Mead	 and	 the	 writings	 of	
poststructuralists.	Both	stress	the	importance	of	language,	the	dynamic	character	of	social	and	
cultural	life,	and	the	unstable	relations	of	difference.	However,	for	poststructuralists	the	subject	
does	 not	 exist	 separately	 from	 society	 but	 rather	 is	 brought	 into	 being	 only	 by	 societal	
measurement,	classification,	assessment	and	classification	–	by	the	power	of	discourse/s.		
	









“...practices	 of	 [social]	 power	 produce	 subjects,	 for	 example,	
through	normalisation,	a	process	by	which	the	eccentricities	of	





and	 tied	 to	 his	 [sic]	 own	 identity	 by	 a	 conscience	 of	 self-knowledge’	 (1983:212;	 in	 Niesche,	









poststructuralists	 meaning	 is	 ‘always	 already’	 (Derrida,	 1967,	 in	 Spivak,	 1997:i)	 present	 in	
language.	 In	 opposition	 to	 the	 structural	 view	 of	 language	 as	 a	 simple	 mirror	 of	 nature,	
poststructural	 thought	 recognises	 the	 contingency	of	 experience	and	 the	de-centering	of	 the	
human	subject	as	the	origin	of	perspective	(Phillips	and	Oswick,	2012).	Departing	from	Mead,	
poststructuralism	 therefore	 locates	 the	 self	 within	 interdiscursive	 regimes	 and	 highlights	
language	 not	 as	 a	 reflection	 of	 sociality	 by	 the	 knowing	 subject	 but	 as	 a	 recognition	 of	 the	
80		
discursive	embeddedness	of	subjectivity	itself	(Usher	and	Edwards,	1994).	Consciousness	is	not	
ordered	 by	 a	 pre-organised	 reality	 to	 which	 we	 attach	 symbols,	 but	 rather	 is	 actively	 and	
continually	 (re)constructed	 through	 meaningful	 interaction	 with	 individuals,	 with	 material	
objects	and,	ultimately,	with	the	discourses	attached	to	each	of	these	“Others”.	
	
From	 this	 stance,	 language	becomes	 fundamental	 in	 the	production	 of	 social	 reality:	 through	
language,	 ‘discourses	 produce	 and	mediate	 organisational	 and	 social	 phenomena’	 (Leclercq-
Vandelannoitte,	 2011:1247).	 Echoing	 this	 thinking,	 specifically	 in	 relation	 to	 gender	 but	
subsequently	 adopted	 across	 a	 range	 of	 disciplines,	 Judith	 Butler	 suggests	 that	 language	




not	 only	 imposed	 externally	 but	 works	 as	 the	 regulatory	 and	






and	 measurement,	 Butler’s	 differing	 treatment	 of	 performativity	 suggests	 that	 language	
‘exercises	a	binding	power’	(loc.	cit.).	The	key	is	that	discourse	is	that	which	constitutes	rather	
than	that	which	simply	denotes.	Words	such	as	‘managers’,	‘management’,	and	‘managing’	(and	
in	 the	 context	 of	 this	 study,	 ‘Headship’)	 both	 convey	and	 construct	 the	 very	 behaviours	 and	
actions	they	supposedly	describe.	Embedded	 in	these	words	are	authoritative	discourses	that	
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creates	 and	 constrains	 professional	 conduct,	 it	 follows	 that	 a	 profession	 characterised	 by	





empowered	 in	 regard	 to	 its	 positioning	 in	 relation	 to	 performance).	 In	 opposition,	 for	
poststructuralists,	 power	 is	 ‘always	 already’	 (Derrida,	 1967,	 in	 Spivak,	 1997:i)	 in	 place	 and	
precedes	 (rather	 than	 results	 from)	 action.	 The	 recursive	 and	 reflexive	 formation	 of	 identity	
through	‘the	forced	reiteration	of	norms’	(Butler,	1993:94)	 is	 in	no	way	predetermined	‘but	is	
nonetheless	always	already	compromised	by	its	formation	through	power’	(Hodgson,	2005:55;	
emphasis	 added).	 Thus,	 for	 Butler	 and	 other	 poststructuralists,	 performativity	 regulates	 and	
governs	 subjects	who	 are	 recognised	 and	 recognise	 themselves	 through	 its	 power	 (Foucault,	
1977).	As	Holloway	 (1989)	 and	Hodgson	 (2005)	postulate,	 the	discourses	 around	a	particular	










This	 position	 also	 focusses	 attention	 on	 intersectionality	 –	 the	 overlapping	 or	 intersecting	
identities	 that	 describe	 an	 individual	 (gender	 and	 ethnicity	 and	 sexuality,	 for	 instance).	
Individuals	are	disciplined	around	multiple	subject	positions,	identities	and	allegiances	(Nkomo	
and	 Cox,	 1996);	 they	 are	 interdiscursively	 governed	 by	 multiple	 discourses.	 In	 light	 of	 this	








focus	 in	 this	 study;	 other	 positions,	 other	 discourses	 and	 other	 (personal	 and	 professional)	
identities	are	available,	each	shaping	the	identities	of	a	particular	individual.		
3.3	RECLAIMING	THE	SUBJECT			
In	 its	 preclusion	 of	 notions	 of	 agency,	 for	 critics	 such	 as	 Habermas	 (1967),	 the	 denial	 in	
poststructuralism	of	a	more	 tangible	 concept	of	 self	negates	 the	possibility	of	accounting	 for	
dissent,	 destabilisation	 and	 the	 potential	 for	 bodily	 self-destruction.	 By	 confining	 agency	 to	
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the	subject	 (Mead’s	 ‘I’)	 is	merely	an	effect	of	discourse.	As	Allen	(2013)	argues,	taken	so,	the	
human	is	no	longer	the	experiential	centre	of	a	course	of	action	but	the	arbitrary	effect	of	a	set	




	“In	 structuralism,	 the	 subject	 lost	 its	 rational	 unity	 through	 a	
dissolution	 into	 ‘structures,	 oppositions,	 and	differences’	 (Pheby,	
1988:51)	that	conformed	to	the	universal	operatives	of	language.	In	
post-structuralism,	 the	 subject	 was	 further	 dissolved	 in	 the	
instabilities	 of	 language	 apparent	 in	 its	 actual	 practices	 and	 its	
substrata	of	desire	and	power”	(Dunn,	1998:181,	original	emphasis)		
For	 critics,	 ‘discourse	 determinism’	 (Zembylas,	 2003:110)	 is	 inadequate,	 however,	 because	 it	
‘leads	 to	 an	 almost	 behaviourist	 conception	 of	 the	 person	 as	 responding	 to	 power’	 (Ezzy,	
1997:428	 in	O’Doherty	 and	Willmott,	 2001:470).	 Indeed,	 this	 so-called	 ‘death	 of	 the	 subject’	
(Allen,	2013:22)	has	been	challenged	by	what	Foucault	himself	called	a	‘reworking	[of]	the	theory	
of	 the	 subject’	 (Foucault,	 2000:3).	 In	 contrast	 to	 the	 view	 of	 a	 non-agentic,	 inert	 self	
‘overwhelmed	by	social	 forces’	 (Hodgson,	2005:470),	 critics	 suggest	a	position	where	 the	self	
need	not	be	entirely	reduced	to	discourse.	Habermas,	for	example,	opposes	a	reduction	of	the	




misreading	of	 Foucault’s	 earlier	writings	 -	 arguing	 that	 individuals	are	 capable	of	 taking	up	a	














mental	deliberations,	 its	own	actions	 in	 relation	 to	 them	 -	 ‘symbolically	mediated	 interaction	
allows	 one	 to	 monitor	 and	 control	 one’s	 own	 behavior	 through	 self-referential	 cognition’	
(Habermas,	1992:179;	original	emphasis;	 in	Dunn,	1998:207).	This	capacity	to	be	both	subject	





















‘continuously	 engaged	 in	 forming,	 repairing,	 maintaining,	 strengthening	 or	 revising	 the	
constructions	 that	 produce	 a	 sense	 of	 personal	 coherence	 and	 distinctiveness,	 an	 identity’	
(Alvesson	and	Willmott,	2002:626).	Discourses	are	not	simply	 ‘social	collections	where	shared	
meaning	is	produced,	but	rather	also	sites	of	struggle	where	different	groups	compete	to	shape	
social	 reality…in	ways	 that	 serve	 their	 own	 interests’	 (Mumby	 and	Clair,	 1997:182;	 in	Hardy,	
Palmer	 and	 Phillips,	 2000:1233).	 Thus,	 while	 an	 individual	 cannot,	 if	 they	 wish	 to	 appear	
legitimate,	 simply	 conjure	 a	 new	 discourse	 (instead,	 needing	 to	 locate	 their	 activities	 within	
meaningful	 prior	 context/s),	 they	 can	 take	 up	 and	 be	 empowered	 by	 one	 or	 more	 subject	







Poststructuralism	 offers	 an	 understanding	 of	 the	 constructed	 and	 historical	 production	 of	
individual	subjectivities	as	connected	to	and	constituted	through	relations	of	power	within	and	





a	 repressive	 force,	 Foucauldian	 thought	 argues	 that	 power	 is	 productive	 in	 that	 it	 produces	
individuals,	identities,	behaviours,	beliefs	and	forms	of	subjectivity.		As	Foucault	writes:			
‘Power	 applies	 itself	 to	 immediate	 everyday	 life	 which	
categorises	the	individual,	marks	him	by	his	own	individuality,	
attaches	him	to	his	own	 identity,	 imposes	a	 law	of	truth	on	
him	 which	 he	 must	 recognise	 and	 which	 others	 have	 to	
recognise	 in	 him.	 It	 is	 a	 form	 of	 power,	 which	 makes	
individuals	subjects’	(1982:781).		
Instead	 of	 a	 subject-agent	 binary,	 post-dualistic	 understandings	 see	 the	 individual	 as	
simultaneously	 subject	 to	 discourse	 and	 able	 to	make	 choices	about	 and	between	 discourse	
(Willmott,	1994).	Indeed,	Stephen	Ball	warns	of	reading	Foucault’s	ideas	within	the	confines	of	
























expressions	 of	 irony	 or	 satire.	 Individuals	 perform	 a	 particular	 discourse,	 and	 resist	 others,	
because	they	experience	subjectication	through,	and	thus	exercise	power	through,	the	former.	
Hence,	whatever	 its	 form,	 each	word	 or	 deed	 of	 defiance	 is,	 for	 the	 resistant	 self,	 an	 act	 of	








disciplining	 aspects	 of	 workplace	 cultures	 that	 ‘tie	 individuals	 to	 their	 identities’	 (Collinson,	
2003:536)	 and	 ‘reinforce	 the	 regimes	 of	 truth	 [that]	 make	 self-recognition	 possible’	 (Butler,	
2005:22).	However,	by	conforming	 to	particular	discursive	 subjectivities	an	 individual	may	be	
subjecting	 themselves	 to	 power	 but,	 at	 the	 same	 time,	 from	 that	 subjected	 position	 the	
conformist	self	also	captures,	albeit	perhaps	unknowingly,	the	power	of	the	very	discourse	to	
which	 it	 is	 subject.	From	 inside	 the	discourses	of	education,	 international	 school	 leaders	gain	
professional	 legitimacy	 and	 therefore	 the	 right	 to	 act	 in	 the	 professional	 interest	 (and,	
























In	 summary,	 poststructural	 theorists	 have	 considered	 for	 some	 time	 the	 question	 of	 how	
identities,	 subjectivities	or	 ‘selves’	are	constructed,	monitored	and	 resisted	 in	 the	workplace,	
given	discursive	regulation	(Casey,	1999;	Alvesson	and	Willmott,	2002;	Collinson,	2003).	Studying	
‘selves	 at	 work’	 or	 employee	 subjectivities,	 defined	 as	 feelings,	 values,	 self-perceptions	 and	
cognitions	(Alvesson	and	Deetz,	2000),	challenges	researchers	to	see	people	as	both	subjects	and	
objects,	 not	 passive	 entities	 fully	 determined	 by	 external	 forces	 or	 structures,	 nor	 fully	 self-
controlling	 agents	 shaping	 the	world	 around	 them	 (Collinson,	 2003).	 Commensurately,	while	
discourse	 can	 be	 seen	 as	 a	 mechanism	 of	 control,	 encouraging	 individuals	 to	 regulate	 their	
identities	 in	 line	 with	 discursive	 rules,	 discourses	 can	 also	 be	 empowering.	 As	 explored,	
individuals	can,	through	identity	work,	derive	a	sense	of	self	from	the	discourses	of	professional	
status	 (Turner,	 1988)	 and,	 drawing	 upon	 discourses	 (including	 alternates	 to	 the	 prevailing	












While	 acknowledging	 the	 contested	 interpretations	 of	 Foucauldian	 theory	 (above),	 if	 one	
believes	 that	 as	 well	 as	 subjecting	 the	 individual	 to	 an	 embodied	 regulatory	 effect,	 that	
individuals	can	also	draw,	more	agentically,	on	discourse	to	constitute	themselves	(albeit	only	
into	 other	 subject	 positions),	 it	 becomes	 important	 to	 consider	 the	 processes	 by	 which	 this	
occurs.	Those	processes,	in	practical	terms,	being	that	of	ongoing	and	lifelong	identity	work:		
“…the	mutually	constitutive	processes	whereby	people	strive	






In	 other	 words,	 identity	 work	 refers	 to	 the	 dynamic,	 narrative	 processes	 through	 which	
individuals	‘shape,	manage	and	constitute	their	concept	of	self’	(Watson,	2008:122),	‘forming,	
repairing,	maintaining,	strengthening,	or	revising’	(Sveningsson	and	Alvesson	2003:1165)	‘fluid,	






The	 intention	 of	 this	 section	 is	 to	 consider	 the	 interdiscursive	 regime	 within	 which	 Heads	
undertake	the	professional	elements	of	their	identity	work	–	specifically	in	regard	to	educational	
and	 managerial	 discourses.	 Taking	 poststructuralism	 as	 its	 theoretical	 basis,	 this	 analysis	 is	






The	 relationships	 between	 the	 professions	 and	 organisations	 have	 been	 a	 concern	 of	
organisational	 studies	 for	 a	 number	of	 years.	Writing	 over	 three	decades	 ago,	DiMaggio	 and	
Powell,	 in	 their	 now	 seminal	 1983	 text	 The	 Iron	 Cage	 Revisited,	 acknowledge	 the	 significant	
influence	of	professionals	on	organisational	structure	and	form.	Scott,	whose	work	owes	a	debt	
to	DiMaggio	and	Powell,	goes	so	far	as	to	describe	professionals	as	‘the	preeminent	institutional	
agents	 of	 our	 time’	 (2008:219).	 	 Being	 a	 professional	 not	 only	 involves	 learnt	 professional	








“...membership	 of	 a	 profession	 serves	 to	 construct	 a	 specifically	
governable	 subjectivity	 rooted	 in	 self-disciplinary	 mechanisms	
(Grey,	 1998)	 such	 that	 professions	 are	 both	 the	 instrument	 and	








is	not,	however,	 a	necessarily	 straightforward	process.	What	 it	means	 to	be	a	professional	 is	
dynamic,	forever	in	flux	and	open	to	subjective	interpretation.	How	individuals	construct	desired	
identities	 depends	 on	 multiple	 and	 plural	 social	 contexts	 (Alvesson,	 2001;	 Sveningsson	 and	
Alvesson,	2003),	and	results	in	multiple	identity	narratives.	Such	narratives,	and	the	security	they	
offer,	may	 only	 be	 temporary,	 reflecting	 and	 affecting	 self-perception	 dependent	 on	 shifting	
forms	 of	 professionalism,	 but	 they	 are	 nonetheless	 important	 in	 the	 search	 for	 purpose	 and	
meaning	(Ashforth,	2001).	
	
The	 term	professional	 thus	 connects	with	 issues	 of	 personal	 legitimation	 and	 validation,	 and	
informs	a	 sense	of	 identity	 that	 serves	 to	affirm	and	validate	 the	 self.	 In	 the	 search	 for	 life’s	
meaning	being	professional	offers	an	ontological	location	whereby	the	professional	(in	this	study,	
the	 Head)	 is	 protected	 (to	 some	 degree)	 from	 existential	 angst	 through	 the	 narratives	 and	




With	 identity	 reified	 through	 association	with	 professionalism	 (at	 least	 seemingly	 so	 for	 the	
















Dent	 and	Whitehead	 argue,	 within	 contemporary	 managerial-professional	 configurations	 for	












These	 criteria	 and	 targets,	 echoing	 Foucault’s	 ‘technologies	 of	 surveillance’	 (1970,	 1972),	 act	
therefore	to	discipline	the	professional	subject	into	particular	forms	of	professionalism.	As	Power	




process	 of	 gradual	 replacement	 of	 norms	 and	 through	 the	 regenerative	 process	 of	 replacing	






generative.	 The	 individual	 who	 can	 ‘read’	 interdiscursive	 conflict	 and	 locate	 his	 or	 her	 self	
accordingly	might	be	best	able	to	exercise	power	-	over	self	and	over	the	profession.	This	is	a	




sustained	 identity	 conflict	 (Ibarra,	 1999).	 Consequently,	 although	 there	 is	 a	 danger	 that	
professionalism	may	be	disabling	(because	of	the	potential	for	increased	subjugation),	the	ability	





These	 conceptions	 provide	 an	 important	 epistemological	 basis	 and	 a	 reference	 point	 for	
empirical	analysis	highly	relevant	to	this	study.	In	constructing	the	professional,	discourses	give	
power	 to	 those	 who	 identify	 as,	 and	 can	 perform	 as,	 whatever	 form	 of	 professionalism	 is	







Applied	 to	 education,	 the	 view	 of	 professionalism	 described	 above	 shows	 how	 authentic	
performances	of	Headship	‘rule	in	and	rule	out’	(Black,	2005:1)	certain	professional	behaviours.	
Heads	are	governed	by	the	sense	of	belonging	and	the	empowering	sense	of	self	gained	from	






In	 this	 regard,	 as	 both	Hargreaves	 (2000)	 and	 Sachs	 (2003)	 have	 argued,	 identification	 as	 an	
educational	professional	is	developed	through	qualification,	training	and	socialisation	processes	
associated	 with	 ‘caring,	 human	 nurturance,	 connectedness,	 warmth	 and	 love’	 (Hargreaves,	

















professional	 development,	 the	 development	 of	 effective	 curriculum	 and	 instruction,	 and	
strategies	 to	 improve	 educational	 achievement	 (McGurty,	 1983;	 Dwyer,	 1984);	 the	 role	





Highlighting	 professionalism	 ‘in	 action’	 these	 insights	 illuminate	 how	 professional	 identity	 is	
experienced,	 enacted	 and	 validated.	 For	 example,	 evolved	 through	 the	 traditions	 of	 the	




profession,	 the	discourse	of	 ‘student	 first’	 (Tateo,	2012)	can,	very	much	be	seen	 in	 this	 light.	
When	one	becomes	a	Head,	one	must,	if	one	wishes	to	belong	to	the	professional	order,	allow	














In	 short,	 despite	 having	 the	 capacity	 to	 ontologically	 ground	 (and	 discipline)	 organisational	





it.	 As	 Gleeson	 and	 Shain	 suggest	 ‘one	 interpretation	 of	 such	 mediation	 is	 to	 view	




32 	This	 begs	 the	 question	 of	 whether	 the	 designation	 manager	 denotes	 a	 profession	 and	 a	 particular	 kind	 of	
























“While	 many	 Principals	 might	 dream	 of	 being	 effective	
instructional	leaders	by	enhancing	the	activities	of	teaching	and	
learning	in	their	schools,	in	reality	their	experience	is	shaped	by	




In	discourse	 terms,	 the	 literature	describes	 this	process	as	neoliberal	colonisation	 (Fairclough	
1989,	1995),	the	addition	to	(or	replenishment	of)	traditional	values	with	beliefs	based	on	the	
market	and	competition	(Black,	2005).	Thus,	whilst	the	talk	of	many	teachers	relates	largely	to	
student	 access,	 equity,	 individual	 need	 and	 personal	 development	 (Chappell,	 1998)	 this	 is	 in	
sharp	contrast	to	managerial	influences	on	Headship	and	the	resultant	demands	on	Heads,	both	























































‘learning	 focus’	are	 clearly	 signifiers	of	educational	discourse,	of	what	might	be	considered	a	
focus	on	the	management	of	traditional	practice.	In	requirements	such	as	‘self-awareness	and	
self-management’,	‘holding	others	to	account’	and	the	(Lyotardian)	performative	requirement	to	
be	 ‘efficient	 and	 effective’,	 there	 are	 also	 signifiers	 of	 managerialism.	 Signifiers	 not	 just	 of	
managerial	practice,	but,	more	importantly,	signifiers	of	identity,	of	shifted	purpose	and	shifted	
ways	of	being.	The	Head,	as	manager,	 is	 required	to	embody	and	model	not	 just	educational	
excellence	but	must	also	articulate	a	vision	of	performance	(Courtney	and	Gunter,	2015).	Finding	
Heads	articulating	such	requirements	in	the	language	they	use	to	describe	their	roles	and	their	











“Model	 entrepreneurial	 and	 innovative	 approaches	 to	





For	 this	 reason,	 while	 grounded	 in	 education,	 adoption	 of	 the	 terms	 entrepreneurial	 and	
accountability	 very	 much	 reverberates	 with	 the	 tendency	 of	 neoliberalism	 to	 locate	
professionalism	within	 the	discourses	of	managerialism	and	 for	 those	discourses,	as	Foucault	
suggests,	to	govern	behaviour.	Describing	the	effects	of	such	discourse,	Miller	and	Rose	(1990)	










Headship	 as	 one	 where	 the	 preferred	 identity	 is	 as	 a	 shaper,	 developer	 and	 leader	 of	









































and	 they	may	 therefore	 be	 seductive,	 but,	 as	 the	 account	 of	 contemporary	 Headship	 above	
attests,	 those	 discourses	 are	 not	 singular.	 There	 is	 no	 longer	 (if	 there	 ever	 was)	 a	 ‘true	






about	 what	 appears	 within	 the	 professional	 order,	 most	 notably	 managerialism.	 For	 the	







This	places	 the	 individual,	and	 the	manager	particularly,	 in	an	arena	of	 latent	and	potentially	
overt	 contestation.	 Subjectication	 is	 experienced	 through	 the	 grain	 of	 existing	 and	dominant	
discourses	 but	 also	 through	 a	 variety	 of	 sometimes	 overlapping,	 sometimes	 conflicting,	 and	
sometimes	 empowering	 discourses	 that	 may	 go	 against	 the	 grain.	 Consequently,	 the	
‘professional’	finds	a	range	of	identifiers	available	to	them	as	part	of	their	professional	identity	
work.	Some	of	these	identifiers	may	be	more	risky	than	others,	some	may	bear	on,	or	be	drawn	













As	 the	 analysis	 above	 reveals,	 contemporary	 literature	 recognises	 that	 professionals	 often,	
perhaps	even	typically,	are	simultaneously	constructed	interdiscursively;	each	set	of	discourses	
prescribing	 different,	 perhaps	 complementary	 or	 perhaps	 contradictory,	 sets	 of	 professional	
forces	 and/or	 agentic	 possibilities	 (Kraatz	 and	Block,	 2008;	Reay	 and	Hinings,	 2009).	 In	 fields	
characterised	 by	 pluralism	 the	 notion	 of	 professionalism	 is	 associated	 with	 composites	 of	
different	discourses	normally	found	separately	(Fischer	and	Ferlie,	2013)	-	a	characterisation,	as	






develop	 relational	 capability	 (ontological	 and/or	 occupational)	 across	 multiple	 discursive	
positions	(Noordegraaf,	2007;	2011;	Waring	and	Currie,	2009;	O'Reilly	and	Reed,	2011).	Indeed,	




According	 to	 the	 literature,	 the	 primary	 antecedents	 of	 hybridity	 appear	 to	 be	 fundamental	
transformations	within	an	industry.	These	drivers	may	be	i)	economic,	a	necessary	realignment	
of	professional	 focus	 resultant	of	new	market	 conditions	 (the	downsizing	which	 followed	 the	
2008	recession	requiring	professionals	to	take	on	additional	tasks	and	roles,	for	example);	ii)	a	
reaction	to	new	possibilities	which	shape	the	work	of	professionals	(the	data-rich	environment	
in	which	many	professionals	now	work	being	an	obvious	example);	or,	 iii)	 field-wide	 shifts	 in	
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values,	 norms,	 and	 expectations	 (for	 educationalists,	 changes	 in	 professionalism	 and	 the	
managerial	environment	resultant	of	NPM,	for	instance).	Most	contested,	and	as	yet	the	least	
well-developed	in	extant	literature,	are	the	micro-level	processes	of	the	latter	of	these	drivers:	






are	 drawn	 between	 institutional	 work,	 hybridity	 and	 identity	 work,	 and	 how	 these	 affect	





to	 provide	 a	way	 out	 of	 binary	 thinking,	 give	 agency	 to	 the	 professional,	 and	 even	 permit	 a	









service	 delivery	 structures,	 quasi-autonomous	 agencies,	 user-managed	 public	 facilities	 and	
systems	of	network	governance	(e.g.	Kickert,	2001;	Koppell,	2003;	Skelcher,	2005;	Sørensen	and	






now	well-developed	 theoretical	 tradition	 (e.g.	 Alford	 and	 Friedland,	 1985;	 Kraatz	 and	 Block,	
2008;	Thornton,	Ocasio	and	Lounsbury,	2012)	which	understands	plurality	as	leading	to	hybrid	





theorised.	Current	theory	treats	 individuals’	hybridity	only	obliquely,	 indirectly	highlighting	 its	
potential	within	plural	structural	contexts	(Noordegraaf,	2007)	–	and	then	often	only	as	a	side	
note	to	macro	political	or	 industry-level	 influences.	Thus,	with	structural	 theory	offering	 little	
guide,	Brandsen	et	al.	argue	that	the	focus	of	scholarship	should	be	to	explore	whether	and	how	
these	macro-level	dynamics	shape	the	micro-level	processes	whereby	an	individual’s	identities	














It	 is	 the	 studies	which	 address	 hybridity	 and	 identity	 –	 the	works	 of	McGivern	et	 al.	 (2015),	
Skelcher	 and	 Smith	 (2015)	 and	 Spyridonidis	 et	 al.	 (2015),	 for	 example	 –	 that	 are	 of	 primary	
interest	here.	These	papers	find	that	the	professional	who	moves	into	a	managerial	role	is	seen	
to	be	engaged	 (to	a	greater	or	 lesser	extent)	with	 the	practices	of	 the	profession	whilst	 also	
engaging	 in	 practices	 related	 to	management	 and	managerialism	 (e.g.	 a	 teacher	 becoming	 a	
Head,	a	doctor	becoming	a	Clinical	Director,	a	professor	becoming	a	Vice	Chancellor).	In	these	
studies,	 actors	 are	 seen	 as	 situated,	 taking	 identity	 and	meaning	 from	 the	normative	 frames	





“Some	 of	 the	 most	 important	 struggles	 between	 groups,	
organisations,	 and	 classes	 are	 over	 the	 appropriate	
relationships	 between	 institutions,	 and	 by	 which	














individual.	 For	 example,	 and	 in	 keeping	with	 health	 care	 as	 the	 leading	 site	 for	 the	 study	 of	
professional	hybridity,	Reay	and	Hinings	(2009)	report	on	the	restructuring	of	the	Alberta	health	
care	system	(Canada).	Here,	the	provincial	government’s	attempt	to	introduce	managerial	logics	
to	 replace	 the	 previously	 dominant	 logic	 of	 medical	 professionalism	 was	 contested	 and	
obstructed	 by	 clinicians	 because	 it	 reframed	 their	 identity	 from	 autonomous	 professional	 to	
managerial	 agent.	 In	 a	 similar	 study	 by	 Waring	 and	 Currie	 (2009),	 British	 medical	 experts	
navigated	tensions	 in	their	context	by	strategically	turning	plurality	 into	something	usable	for	
their	 own	 professional	 project.	 Seeing	 the	 issues	 through	 ‘two	 way	 windows’	 (Llewellyn,	
2001:593),	 for	 these	 subjects	 the	 threat	 of	 de-professionalisation	 was	 supplanted	 through	
adoption	of	managerial	identities	in	a	way	that	enhanced	the	professionals’	status.	In	other	work,	
Denis	 et	 al.	 (2001)	 explore	 organisational	 change	 in	 Canadian	 hospitals	 amidst	 competing	
managerial	 and	 professional	 logics.	 Their	 study	 found	 power	 to	 be	 bounded	 between	 three	
alternative	elites:	the	governance	structure,	senior	managers,	and	senior	medical	staff.	Tensions	











In	 the	 most	 recent	 research,	 the	 aforementioned	 special	 edition	 of	 Public	 Administration	
particularly,	 there	 is	 evidence	 that	 such	 attention	 is	 now	being	 given.	 Croft	et	 al.	 (2015),	 for	










“cross-cutting”	 (Spyridonidis	 et	 al.,	 2015:396).	 In	 arriving	 at	 this	 concept,	 Spyridonidis	 et	 al.	
observed	 that	 the	 professionals	 in	 their	 study	 (focused	 on	 health	 care,	 again)	 continued	 to	




despite	 a	 continuing	 commitment	 to	 their	 professional	 ideology,	 doctors	 will	 adapt	 their	
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identities	to	accommodate	managerial	demands	of	the	role.	In	doing	so,	there	is	the	potential	
for	medical	manager-hybrids	 to	 construct	 themselves	 not	marginally	 but	 as	 a	 legitimate	 and	
professional	 cadre	 in	 their	 own	 right,	 cementing	 their	 influence	 as	 a	managerial	 elite	 across	
multiple	organisational	contexts	(Llewellyn,	2001;	Noordegraaf	and	Van	Der	Meulen,	2008).	For	





Alongside	 these	 subjectively	 important	 identity	associations,	 the	 literature	also	highlights	 the	
possibility	 for	other	nested	 identities,	each	attached,	with	varying	degrees	of	 salience,	 to	 the	
differentiated	roles	an	individual	enacts	at	work.	Combining	the	concepts	of	cross-cutting	and	





is	 more	 likely	 to	 be	 resisted	 or	 adopted	 only	 through	 occupational	 need.	 If,	 however,	
management	tasks	and	managerial	identification	can	be	reconciled	with	professional	purpose,	or	
if	 indeed	professionalism	can	be	enhanced,	 then	a	more	stable	base	 for	hybrid	association	 is	
established.	 Importantly,	 for	Spyridonidis	at	al.	 this	 reconciliation	appears	 to	be	more	readily	
undertaken	by	senior	professionals;	in	their	study,	longer-standing	physicians	had	cross-cutting	






agency;	 the	explanation	being	 that	holding	expertise,	 competence,	and	experience	of	 several	
fields,	 and	 in	 being	 considered	 legitimate	 by	 a	 broad	 range	 of	 people,	 hybrids	 are	 able	 to	
reproduce	and/or	transform	institutions.	As	Currie,	Lockett,	Finn,	Martin	and	Waring	note:	
	
	“Powerful	 actors	 (re)generate	 or	 (re)create	 institutional	
arrangements	in	the	face	of	external	threats,	in	a	way	that	can	
enhance,	not	merely	maintain,	their	position.	In	essence,	elite	
actors	are	engaging	 less	 in	 ‘change	resistance’,	and	more	 in	
positive	action	through	institutional	work	to	shape	the	change	




professional	 dominance,	 status,	 protection	 and	 validation	 an	 individual	 receives	 from	 the	













whatever	 form,	 set	 within	 plural	 external	 influences,	 also	 of	 varied	 form,	 there	 is	 a	 risk	 of	
confusion.	Is	the	organisation	plural	and/or	the	individual?	What	then	of	hybridity,	and	why	the	
necessity	of	the	term?	I	suggest	that	the	convention	in	the	literature,	albeit	implicitly,	is	to	use	
‘plural’	 to	 represent	 influence	 and	 cause	 (factors	 ‘external’	 to	 the	 entity	 being	 studied).	











is	not	 the	 same	as	 the	health	care	hybrid.	How	can	 they	be?	The	discourses	which	construct	
professionalism	are	unique	to	each	case.	Hybridity	is	useful	then,	but	only	in	so	much	as	it	points	
to	 why	 and	 how	 actors	 in	 specific	 contexts	 might	 accommodate	 plural	 (occupational	 and	
ontological)	 demands.	However,	 applied	 to	 particular	 contexts,	 in	 this	 study	 the	 professional	





to	 other	 similar	 contexts	 –	 as	 considered	 later	 in	 this	 thesis,	 the	 types	 of	 hybridity	 found	 in	











and,	 ultimately,	 to	 affirm	 their	 own	 (vulnerable)	 subjectivities	 amidst	 multiple,	 fluid	 and	
contingent	governance	affects.		
	
As	a	practical	 strategy	 for	 the	professional	subject,	hybridity	 is	equally	precarious.	 Individuals	
occupying	 hybrid	 positions	 can	 experience	 identity	 conflict	 arising	 from	 fragile	 identity	
constructions,	 and	 negative	 emotional	 experiences	 when	 transitioning	 towards	 managerially	
defined	leader	identities	(Sveningsson	and	Alvesson,	2003;	Harding,	Lee	and	For,	2014).	That	is,	
the	 practical	 realisations	 of	 hybridity	 are	 not	 neutral,	 its	 meanings	 not	 shared,	 universal	 or	
necessarily	 efficient.	 Acknowledging	 these	 empirical	 issues,	 Denis	 et	 al.	 (2001)	 perceive	 the	
implications	 of	 hybridity	 as	 a	 complex	 and	 dialectical	 process	 between	 opposing	 discourses.	
                                                
34	Acknowledging	 that	 such	 use	may,	 over	 extended	 pieces	 of	 text,	 become	 clumsy	 and	 overbearing,	 it	may	 be	
sufficient	 that	 the	 writer,	 as	 has	 been	 done	 here,	 firmly	 establishes	 terms	 of	 reference	 at	 the	 outset,	 using	
hyphenated	versions	of	hybridity	on	first	use	and	on	occasions	where	clarity	benefits.	
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Within	 these	 terms	 the	act	of	hybridity	 (and	 field-wide	 talk,	 acceptance	and	 legitimisation	of	
hybridity)	 is	 itself	constitutive	of	 the	subject.	Within	professional-hybridity,	 these	constitutive	







resolve	 or	 deny	 the	 insecurity	 of	 holding	multiple	 positions	 as	 illusory.	 Knights	 and	Willmott	
(1999),	for	example,	contend	that	individuals	typically	seek	to	resist	or	rectify	ambiguity	through	
attempts	to	secure	a	stable	identity	either	as	separate	subjects	(domination	or	indifference)	or	
as	dependent	 objects	 (subordination)	 –	 a	 view	 that	 implicitly	 cautions	 against	 the	 pursuit	 of	
ontological	 security	 through	 hybridity	 as	 inherently	 contradictory	 and	 likely	 to	 produce	
unintended	 and	 counterproductive	 consequences.	 However,	 as	 the	 more	 recent	 literature	
reviewed	 above	 reveals,	 contemporary	 thinking	 suggests	 that	 hybridity	 can	 be	 ontologically	





The	 point	 Knights	 and	Willmott	 (1999)	make	 is	 not,	 however,	moot.	 At	 the	 time	 of	 writing,	
literature	on	the	conditions	under	which	subjects	successfully	adopt	hybrid	roles	is	sparse	(and	
applied	to	education,	virtually	non-existent).	The	unintended	consequences	Knights	and	Willmott	
warn	 of	 are,	 therefore,	 a	 distinct	 possibility.	 Indeed,	 relatively	 little	 is	 known	 about	 the	














to	 illustrate	 these	 two	 positions	 represent	 a	 continuum	 with:	 at	 one	 end,	 the	 restricted	
professional,	essentially	reliant	upon	experience	and	intuition,	guided	by	a	narrow	classroom-











or	 regulatory	dictat	 requires.	 They	use	 ‘habitual	 interpretive	 agency’	 (Emirbayer	 and	Mische,	
1998	 in	McGivern	 et	 al.,	 2015:14)	 to	 ‘represent	 and	 protect’	 professionalism,	 they	 influence	
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colleagues	to	maintain	traditional	professional	norms,	and	they	use	terms	like	marketisation	to	
‘repair	 and	 conceal’	 (Lawrence	 and	 Suddaby,	 2006:248)	 perceived	 misalignments	 between	
professionalism	 and	 its	 managerial	 context.	 In	 contrast,	 willing	 hybrids	 proactively	 claim,	
mobilise	and	agentically	use	hybrid	roles.	Despite	accusations	from	colleagues	of	‘going	over	to	
the	dark	side’	or	becoming	‘poacher	turned	gamekeeper’	for	McGivern	et	al.	(2015:11)	the	willing	
hybrids	 had	 developed	 permanent	 hybrid	 identities	 that	 revealed	 plural	 attitudes	 towards	
professionalism.	 These	 individuals	 were	 able	 to	 use	 ‘practical/evaluative’	 and	 ‘projective	












to	 do	 a	 ‘turn’;	 here	 identity	 work	 resists	 managerial	 influences,	 hybridity	 occurring	 only	 as	
occupational	obligation.	The	second	position	suggests	hybrids	felt	obligated	to	take	hybrid	roles	
in	reaction	to	departmental	or	managerial	problems;	these	hybrids	described	role	conflict	but	
acknowledged	 the	 need	 to	 engage	with	management	 to	maintain	 professionalism.	 The	 third	
hybrid	positions	themselves	as	a	protector	of	professionalism,	downplaying	how	the	managerial	
component	 of	 hybrid	 roles	 affects	 professionalism.	 Formative	 hybridity	 was	 seen	 where	
professionals	described	earlier	 role	models	or	experiences	that	had	formed	their	professional	
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identities	 in	 a	 plural	 sense	 –	 the	 young	 practitioner	 guided	 by	 a	 senior	 professional	 to	 see	
managerialism	not	as	a	threat	but	as	a	potential	career	opportunity.	The	final	position	suggests	
that	hybrid	roles	were	an	unexpected	mid-career	opportunity,	professionals	for	whom	the	move	
into	management	was	 a	 natural	 career	 step	 resulting	 in	 identity	work	 less	 oriented	 towards	
professional	identity	and	more	so	to	the	potentials	of	management	identities.			














Lawrence	and	Suddaby’s	 (2006)	 taxonomy	of	 institutional	work35.	The	 taxonomy,	 reproduced	
below,	 examines	 the	 role	 of	 institutional	 work	 in	 creating,	 maintaining	 and	 disrupting	
organisations	and	is	linked,	albeit	largely	obliquely,	to	identity	work.		



















































For	 both	 Lawrence	 and	 Suddaby	 (2006)	 and	 McGivern	 et	 al.	 (2015),	 the	 linkage	 between	
institutional	work	and	identity	work	exists	through	the	observation	that	‘identities	describe	the	
relationship	between	an	actor	and	the	field	in	which	that	actor	operates’	(Lawrence	and	Suddaby,	














actors	 deal	 with	 complexity.	 This	 chapter	 outlines	 three	 approaches	 to	 institutional	 work:	
either/or,	moderation	and	both/and.	While	they	do	not	make	direct	reference	to	hybridity,	the	
theoretical	basis	of	these	approaches	is	strongly	resonant	with	later	descriptions	of	hybridity	by	
the	writers	aforementioned.	The	either/or	 approach	 sees	actors	 separating	different	poles	of	














The	most	 salient	point	here	 is	 that	 an	 important	benefit	of	hybridity	 (and	 thus	an	 important	
empirical	theme	of	this	study)	is	the	ability	to	use	the	tension	between	contradictory	elements	
as	a	source	of	power.	As	Dent	and	Whitehead	(2002)	indicate,	the	contemporary	professional	
must	 be	 prepared	 to:	 constantly	 associate	 themselves	 with	 shifting	 knowledge;	 immerse	
themselves	 in	 competitive	 and	 instrumental	 cultures;	 accept	 the	 inherent	 contingency	 of	
organisational	 identification;	 suspend	 some	 sense	 of	 reality	 or,	more	 likely	 (and	 resonant	 of	
Collinson’s	dramaturgy),	at	least	give	the	appearance	of	believing	in	continuous	pseudo-objective	
audit	and	accountability.	Unlike	either/or	approaches,	where	legitimacy	motivates	compliance	
with	 a	 dominant	 discourse,	 in	 contrast,	 as	 Yu	 notes,	 ‘institutionalising	 new	 organisational	
templates	in	pluralistic	environments	necessitates	political	action’	(2013:105	emphasis	added)	–	
it	requires	both/and	approaches.	This	is	not	to	say	that	legitimacy	is	unimportant	(nor	that	an	
either/or	approach	precludes	hybridity	at	 the	 level	of	practice),	 rather	 that	under	a	both/and	




Individual	 development/expression	 as	 a	 professional,	 undertaken	 through	 various	 forms	 of	
identity	 work,	 occurs	 then	 as	 a	 professional	 adopts	 different	 forms	 of	 institutional	 work,	
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recognising	 some	 degree	 of	 enhancement	 to	 their	 professionalism	 as	 a	 result.	 As	 has	 been	
argued,	these	identity	transitions	need	not	be	universal;	hybrids	are	no	more	homogenous	than	
other	 groups	 of	 individuals,	 and	 the	 multifarious	 form/s	 of	 socialisation	 undertaken	 as	 a	
professional	 are	 ‘important	 antecedents	 to	 identity	 transition	 towards	 hybrid	manager	 roles’	
(Currie	 and	Croft,	 2015:6).	Where	one	 individual	 perceives	 enhancement	 and	 legitimacy	 as	 a	
result	 of	 hybridity,	 another	 may	 perceive	 only	 a	 slight	 degree	 of	 it,	 while	 yet	 another	 may	
perceive	nothing	but	deterioration.	It	is	in	these	differences	where	degrees	of,	and	differences	
in,	hybridity	are	to	be	found,	with	different	individuals	becoming	hybrids	by	different	means	and	




to	 societal	 gaze,	 hybridity	 allows	 professionals	 to	 legitimately	 perform	 new	 versions	 of	
professionalism	without	forsaking	the	benefits	of	more	‘traditional’	forms.	The	relations	of	power	
to	be	found	within	hybridity	are	the	means	by	which	discourses	construct	the	professional	field,	














how	discourse	 is	 implicated	 in	professionalism	and,	 finally,	 the	potential	established	by	those	
various	theories	for	hybridity.	It	has	also	considered	a	variety	of	theoretical	positions	and	prior	
empirical	 findings	 that	 suggest	 space	 for	 continuing	 inquiry	 into	 the	way	 senior	professionals	








state-contexts,	 it	 is	 argued	 here	 that	 although	 the	 antecedents	 of	 managerialism	 may	 be	
different,	the	processes	by	which	managerialism	is	taken	on	(through	practices	and	by	selves)	










In	 establishing	 the	 theoretical	 basis	 for	 this	 conclusion,	 the	 chapter	 has	 suggested	 that	 it	 is	
productive	to	conceive	of	identity	as	something	which	is	worked	at	by	individuals	seeking	a	sense	
of	 continuity,	 stability	 and	 purpose	 amongst	 an	 otherwise	 fragile	 and	 contingent	 existence.	
Individuals	can	be	defined	‘by	a	set	of	nested	identities	rather	than	by	a	single	hegemonic	one’	
(Bottery,	2004:143;	emphasis	added).	Heads	do	not	have	to	be	one	thing	or	the	other;	they	can	
be	 many	 things	 at	 once.	 It	 follows,	 then,	 that	 such	 identity	 work	 presents	 both	 potential	
constraints	and	potential	opportunities.	The	necessity	to	adopt	and	adapt	to	plural	discourses	–	






school	 leaders	 to	 take	 up	 and	 maximise	 positions	 of	 power,	 authority	 and	 control	 through	




capture	 and	 resist	 power.	 As	 disciplinary	 influences,	 educational	 and	 managerial	 discourses	






subjugation	and	agency	and	between	 interdiscursive	 subject	positions.	 It	 hints	 at	how	Heads	
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might	 find	 the	 ability	 to	maintain	 a	 sense	 of	 professional	 identity	 and	 legitimacy	 not	 only	 in	






Correspondingly,	 as	 this	 literature	 review	 highlights,	 a	 research	 challenge	 is	 how	 to	 reveal	
whether	the	outcome	of	these	tensions	for	international	school	Heads	is	indeed	hybridity.	How	
to	discover	which	discourses	bear	down	most	forcefully,	and	how	to	address	the	implications	for	
professional	 identity?	Are	 international	school	Heads	simply	cultural	dupes	bound	by	the	 iron	
cage	 of	 neoliberal	 discourses,	 forced	 to	 reluctantly	 take	 on	 managerialism	 by	 occupational	
necessity?	Or,	as	this	literature	review	suggests,	does	mangerialism	offer	a	range	of	seductive	
and,	for	the	manager,	equally	affirming	identifications?	Quoting	Lawrence,	Suddaby	and	Leca:			
“Maybe	 [leaders]	 come	 to	 terms	 with	 their	 context,	 make	




Perhaps	 it	 is	 also	 the	 case	 that	 these	 positive	 personal	
transformations,	being	essentially	sociological	in	character,	can	spill	
over	 and	 wash	 through	 networks	 of	 relationships	 thus	 possibly	













CHAPTER 4 – METHODOLOGY 
 
This	 chapter	 discusses	 and	 justifies	 the	 research	 design	 and	methods	 chosen	 for	 this	 thesis.	
Having	 proposed	 in	 Chapter	 2	 a	 lack	 of	 any	 serious	 need	 for	 many	 international	 schools	 to	
compete	for	business	(resultant	of	continuing	increases	in	demand)	and	focusing,	therefore,	on	
links	between	professional	practice	and	identity,	the	 literatures	reviewed	in	Chapter	3	situate	
this	 work	 within	 interpretative	 traditions	 (see,	 for	 example:	 Alvesson	 and	 Kärreman,	 2000;	
Heracleous	and	Hendry,	2000).	Positioning	within	these	extant	literatures	also	justifies	a	survey-
based	 approach	 which,	 gathering	 data	 about	 the	 way	 in	 which	 the	 role	 and	 experience	 of	




In	 terms	 of	 method,	 this	 chapter	 outlines	 a	 mixed-methods	 approach,	 which	 utilises	 both	











ii)	 to	 inform	 lines	of	questioning	within	 the	 interviews	 themselves.	 That	 is,	 a	mixed-methods	





to	 bring	 together	 a	 range	 of	 data	 in	 order	 to	 consider	 whether	 managerialism	 (if	 found)	 is	
adopted	 reluctantly	 or	 required	 of	 Heads	 by	 functional/occupational	 necessity,	 or,	 whether	
managerialism	is	also	embraced	more	willingly	in	forms	of	identity	work;	forms	through	which	
the	 manager	 draws	 power	 and	 an	 alternate	 (and	 perhaps	 complementary)	 sense	 of	







effects	 as	 complex	 and	 uncertain,	 irreducible	 to	 quantifiable	 calculation.	 Epistemologically	
relativist,	knowledge	here	is	understood	as	subjective	and	understanding	only	possible	through	
an	investigation	of	how	people	see,	think,	and	feel	about	the	world.	The	result	of	this	position	is	




“Realities	 exist	 in	 the	 form	 of	 multiple	 mental	 constructions,	
socially	and	experientially	based,	local	and	specific,	dependent	for	





text	 -	 no	 truth	 exists	 ‘outside	 of	 the	 persons	who	 create	 and	 hold	 them'	 (Guba	 and	 Lincoln,	
1989:143).	Denzin	and	Lincoln	(2000),	for	instance,	note	that	interpretative	thinking	argues	that	





“Facts	 is	 precisely	 what	 there	 is	 not,	 only	 interpretations”	
(Nietzsche,	1901:481).			
Such	 research	aims	 to	 reveal	 the	 role	of	 language	as	 it	 relates	 to	 ideology,	power	and	 socio-
cultural	change	(Fairclough,	1992,	1995).	Methodologically,	the	consequences	for	organisational	
scholars	of	this	perspective	are	that,	seen	in	such	terms,	organisational	discourse	is	inseparable	
from	 an	 analysis	 of	 power	 relations.	 In	 this	 study,	 how	 do	 the	 relations	 of	 power	 between	
educational	 and	 managerial	 discourses	 play	 out,	 and	 in	 what	 ways	 do	 they	 govern	 Heads’	
subjectivities?			




                                                
36	To	this	will,	of	course,	unavoidably	be	added	my	own	conceptions	of	the	educational-managerial	debate;	a	position	




As	 a	 methodological	 framework,	 discourse	 analysis	 sees	 language	 as	 constitutive	 and	




a	 methodological	 approach	 for	 exploring	 the	 processes	 of	 social	





















“Power	 as	 a	 result	 of	 specific	 resources	 of	 individual	 actors	 (e.g.	
French	 and	 Raven,	 1959);	 power	 as	 a	 specific	 attribute	 of	 social	
exchange	in	each	interaction	(e.g.	Blau,	1964;	Emerson,	1962,	1975);	
power	 as	 a	 systemic	 and	 constitutive	 element/characteristic	 of	
society	(e.g.	Foucault,	1975).”	(Wodak	and	Meyer,	2009:9)	
	
Continuing,	Wodak	claims	that	CDA	is	not	 interested,	at	 least	not	primarily,	 in	the	specifics	of	
power	within	single-exchange	situations	 (between	specific	 individuals	and	groups),	but	 rather	
the	 manifestation/s	 of	 social	 action	 (power)	 as	 determined	 by	 social	 structure	 (between	
individuals	 and	 discourse)	 –	 in	 other	 words,	 ‘power	 as	 a	 systemic	 and	 constitutive	
element/characteristic	 of	 society’	 (ibid.)	 37 .	 CDA	 is	 therefore	 an	 attempt	 to	 understand	 the	
relations	 of	 difference	 that	 empower	 and	 disempower	 the	 individual,	 the	 investigation	 of	
interdiscursivity	 and	 the	 re-contextualisation	 of	 competing	 discourses	 as	 they	 shape	 social	
realities	–	here,	the	re-contextualisation	of	managerialism	in	educational	terms	and	the	resultant	
shifts	 in	 the	 social	 realities	of	Heads’	 identity	projects.	 It	 is	 the	 latter	of	 these	power	affects,	
power	 as	 a	 systemic	 and	 constitutive	 element/characteristic	 of	 society	 (and	 therefore	 of	 an	
individual’s	identity),	that	is	surveyed	here.		
	











the	 intertextual	 and	 interdiscursive	 relationship	
between	utterances,	texts,	genres	and	discourses;	
the	 extralinguistic	 social/sociological	 variables	 and	
institutional	frames	of	a	specific	‘context	of	situation’;	
the	broader	socio-political	and	historical	contexts,	to	










Figure 1 – Illustrative View of Macro-, Meso- and Micro-level discursive context/s
MICRO-LEVEL:  
The actions and language  
of individual Heads
MESO-LEVEL: 
The dynamics, pressures and  
challenges of international  
school leadership
MACRO-LEVEL:
The neoliberal and globalised 
engines of international 
school growth
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As	 Figure	 1	 suggests,	whilst	 the	macro-	 context	 represents	 the	 antecedents	 for	 international	
schooling	 as	 a	 form	 of	 educational	 delivery,	 and	 the	 meso-	 context	 the	 demands	 of	
professionalism,	 these	 domains	 cannot	 easily	 be	 separated	 from	 the	 micro-level	 actions	 of	
individual	professionals	(and	vice	versa).	A	key	methodological	puzzle	is,	therefore,	how	to	best	






Of	 the	 many	 methodological	 approaches	 used	 to	 address	 this	 question	 (see	 Wodak	 for	 a	
summary)	the	one	adopted	here	is	the	Socio-Cognitive	Approach	(SCA)	(van	Dijk,	2009)	38.	SCA	
attempts	to	make	a	‘dialectical	synthesis’	(Kecskes,	2013:44)	of	the	equally	 important	ways	in	
which	 structure	 prevails	 on	 interpretive	 perspectives	 and	 the	ways	 in	 which	 knowledge	 and	
meaning	 (the	 very	 structures	 themselves)	 are	 socially	 constructed.	 This	 position	 is	 neatly	
summed	up	by	Kecskes	as	the	bringing	together	of	‘two	seemingly	antagonistic	lines	of	research:	
the	‘individualistic’	intention-based	cognitive-philosophical	line	and	the	‘societal’	context-based	
socio-cultural-interactional	 line’	 (2014:6).	 SCA	 suggests	 that	 social	 actors	 involved	 in	 the	




                                                
38	Significantly,	while	this	study	shares	van	Dijk’s	justification	for	the	study	of	the	individual	it	does	not	fully	share	his	






at	 the	 same	 time	 empowered	 by	 his/her	 subjectivities.	 Hence,	 proponents	 of	 an	 SCA	












for	critics,	are	 inherently	more	 limited	than	the	objective	 ‘truths’	of	positivist	 research.	More	
substantively,	a	further	criticism	is	that	with	meaning	always	deferred,	relative	and	forever	 in	
process,	 interpretative	 methodologies	 make	 it	 impossible	 to	 identify	 and	 address	 objective	
factors	 –	 indeed,	 they	 deny	 the	 existence	 of	 such.	 However,	 the	 argument	 here	 is	 that	 the	
alternative,	 a	 purely	 positivist	 methodology,	 would	 fail	 to	 deconstruct	 the	 ways	 in	 which	










As	 described,	 the	 production	 of	 knowledge	 in	 qualitative-interpretive	 research	 emerges	 as	 a	
result	 of	 participatory,	 conversational	 and	 dialogic	 processes.	 These	 processes,	 most	 often	
centered	 around	 interviews,	 are	 a	 particular	 form	 of	 social	 interaction	 through	 which	
interpretative	 meaning	 is	 produced	 and	 exchanged	 (Lincoln	 and	 Guba,	 1985).	 Crucially,	 and	
consistent	 with	 a	 CDA/SCA	 approach,	 the	 epistemological	 position	 here	 is	 one	 where	 the	
meaning/s	participants	give	to	objects	of	knowledge	do	not	exist	independently	of	the	researcher	
and	outside	of	 the	social	dynamics	of	 the	 interview	encounter.	Meanings	are	developed	as	a	
collaboration	between	interviewers	and	interviewees,	all	of	whom	are	cognitively	enabled	and	
simultaneously	 constrained	 by	 the	 particular	 discursive	 resources	 available	 in	 that	 situation	




Conceiving	 of	 interviews	 in	 this	 way	 directs	 effort	 to	 the	 identification	 of	 the	 discursive	
frameworks	 present	 in	 the	 interview	 process	 that	 can,	 for	 better	 or	 worse,	 colour	 the	
conversation.	 As	 the	 researcher,	 I	 cannot	 speak	 from	 outside	 of	 the	 discourses	 because,	
particularly	as	an	‘insider’,	 I	am	a	subject	of	the	very	discourses	being	researched	(Yin,	1993).	
Hence,	attention	is	directed	to	the	researcher	him	or	herself.	The	role	of	the	researcher	and	their	









possible,	 outside	 of	 the	 research.	 This	 ‘outsider’	 position	 is,	 theoretically	 at	 least,	 achieved	
through	researcher	reflexivity:	about	the	findings,	about	oneself	and	about	the	impact	of	one’s	
self	on	 the	 research.	However,	 the	ability	 to	ever	 truly	 stand	outside	of	 the	 research	 is	 itself	
contrary	to	poststructuralist	understandings;	for	poststructuralists,	the	researcher	can	never	step	
outside	of	the	research;	they	are	an	integral	and	essential	part	of	it.	To	remain	truly	outside	the	
world	of	 the	participants	means	 that	 the	 researcher	and	 the	project	 itself	 are	excluded	 from	
processes	that	gather	meaning,	interpretation	and	knowledge	formulations	from	the	individual’s	
subjective	relationship	and	engagement	to	objects	and	symbols	from	their	existence.	So,	whilst	








potential	 to	 complete	 a	 project	 that	 will	 add	 to	 conceptions	 of	 knowledge,	 meaning	 and	
subjectivity	in	particular	contextual	locations.		
	
With	 particular	 relevance	 to	my	 own	 ‘insider’	 position	 within	 the	 discourse	 (Yin,	 1993),	 this	
perspective	also	problematises	reported	truth	regimes	as	co-created	by	the	researcher.	As	part	
of	the	discourse,	the	researcher	does	something	to	that	discourse.	Thus,	whilst	acknowledging	
that	 as	 a	 multi-interested	 party	 (a	 senior	 manager	 working	 within	 the	 field	 of	 international	
schooling	 and,	 as	 a	 PhD	 student,	 a	 researcher	 of	 that	 field)	 I	 can	 never	 be	 ‘outside’	 of	 the	
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research,	it	was	essential	that	I	be	able	to	achieve	sufficient	distance	to	avoid	my	interpretation	



















































to	 each),	 but	 not	 the	 specific	 areas	 of	 investigation	 themselves.	 This	was	 not	 an	 attempt	 to	
mislead	participants;	rather	it	was	an	attempt	to	ensure	unbiased,	neutral	and	natural	responses.	
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participants.	 In	 addressing	 this	 dilemma,	 Mickelson	 (1994)	 suggests	 there	 is	 benefit	 to	 not	
(overtly)	 revealing	one’s	own	position	on	the	matter.	While	avoiding	disingenuity,	needing	 to	
retain	good	relations	with	participants	and	in	the	interests	of	revealing	natural	rather	than	forced	






school	 Heads,	 with	 a	 quarter	 of	 the	 sample	 holding	 doctoral	 qualifications.	 Challenging	










Finally,	 and	 foreshadowing	 a	 shift	 to	 the	 specific	 methods	 of	 research,	 validity	 is	 a	 highly	
problematic	 question	 in	 all	 interpretivist	 research,	 but	 particularly	 so	 in	 discourse-orientated	

















Lincoln	 and	 Guba	 also	 propose	 dependability	 (paralleling	 reliability),	 which	 requires	 the	








study	 being	 no	 exception,	 is	 to	 move	 beyond	 the	 reporting	 of	 anecdote	 and	 beyond	 the	
promotion	of	personal	agendas	(researcher	or	researched).	Without	giving	way	to	quantitative	

















claim	 can	 be	 made	 for	 the	 generalisability	 of	 interpretivist	 studies’	 (2007:65).	 However,	 in	
opposition,	Strauss	and	Corbin	suggest	that	‘the	theorist	can	claim	[generalisability]	in	the	limited	
sense	 that	 if	 elsewhere	 approximately	 similar	 conditions	 exist,	 then	 approximately	 similar	
consequences	should	occur’	(1994:278).	This	locational	focus	proffers	the	notion,	not	of	wider	
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Following	 on	 from	 above,	 although	 distinctions	 between	 methodological	 paradigms	 draw	









Proposing	 a	 ‘false	 dualism’	 (Pring,	 2007:51)	 in	 the	 quantitative-qualitative	 dichotomy	 –	 the	













While	 those	 at	 the	 extremes	 of	 the	 contrasting	 epistemological	 positions	 may	 debate	 this	
blended	 and	 pragmatic	 positioning	 (interpretivists	 rejecting,	 for	 example,	 reducibility	 to	
quantifiable	 calculation)	 mixed	 methodologists	 take	 a	 more	 balanced	 view.	 Interviews,	 for	
instance,	whilst	ostensibly	qualitative	in	nature	can,	through	the	use	of	coding	(see	below),	‘be	
structured	and	analysed	in	a	quantitative	manner’	(Basit	and	Glover,	2010:8).	Questionnaires,	at	









to	 cherry-pick	 methods	 pertinent	 to	 the	 research	 task	 offers	 the	 researcher	 a	 number	 of	
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methodological	 advantages;	 not	 least	 of	 which	 is	 the	 ability,	 through	 combination,	 to	
compensate	for	the	strengths	and	weaknesses	of	different	research	methods:	
	
“By	 combining	multiple	 observers,	 theories,	 methods	 and	 data	
sources,	(researchers)	can	hope	to	overcome	the	intrinsic	bias	that	
comes	 from	 single-methods,	 single	 observer,	 and	 single	 theory	
studies.”	(Denzin,	1989:307)	
	
In	other	words,	 researchers	 can	 triangulate	 findings	 through	 the	use	of	different	methods	 to	
investigate	the	same	subject,	improving	analysis	and	validating	findings	(Oliver-Hoya	and	Allen,	
2006).	As	 in	 the	case	of	 this	work,	 findings	 from	the	quantitative	questionnaire	were	used	to	
improve	and	validate	lines	of	questioning	in	subsequent	qualitative	interviews.	Moreover,	the	
use	of	multiple,	mixed-methods	allowed	for	a	grounded	theory	approach	(see	below)	through	
which	 qualitative	 studies	 were	 refined,	 and	 the	 accuracy/validity	 and	 richness	 of	 the	 data	
iteratively	improved.	In	this	research,	for	example,	the	qualitative	elements	of	the	research	were	
deliberately	 preceded	 with	 a	 quantitative	 (online)	 questionnaire.	 Primarily	 this	 quantitative	
questionnaire	 allowed	 the	 capture	 of	 ‘information-rich	 cases’	 (Merriam,	 1998:61),	 sites	 of	




the	 reach	 of	 the	 research	 beyond	 the	 limits	 of	 convenient	 travel,	 they	 have,	 in	 themselves,	







Greene,	2008)	and	whether	 it	 is	even	possible	 to	dialectically	 tack	 (Geertz,	1983)	or	 to	make	
epistemological	 mind	 shifts	 (Patton,	 2002)	 between	 contextual	 specifics	 and	 generalisable	
observations.	 In	 answer	 to	 these	 questions,	 Greene,	 as	 a	 proponent	 of	 a	 mixed	 methods	
approach,	suggests	that	mixed	methodologies:	
	












Although	 this	 is	 relatively	 new	 research	 territory,	 it	 is	 not	 entirely	 virgin.	 Routinely	 used	 in	
education	and	nursing	(Datta,	1994),	previous	mixed-method	studies	have	sought	to	use	multiple	







frequency	 of	 specific	 job	 requirements),	 takes	 incidences	 of	 language	 in	 recruitment	
documentation	 (a	 quantitative	 measure)	 as	 an	 insight	 into	 the	 ‘type	 of	 leaders’	 (2014:103;	
emphasis	 added)	 required	 and	 the	 skills	 demanded	 of	 them	 (qualitative	 analysis).	 Taking	 a	
similarly	 blended	 epistemological	 stance,	 Hill	 considers	 educational	 leadership	 from	 the	
perspective	of	elusive	social	interactions	where	schools	are	constructs	of	a	reality	which	is	proper	
to	 each	 individual	 but,	 equally,	 he	holds	 that	 this	 view	 is	 entirely	 ‘complimentary	 to	 rational	
models’	of	leadership	practice	(2014:176).	Hill	argues	(using	the	work	of	Boyd	and	Crowson)	that	
schools	 are	 cultural	 artefacts	 that	 reflect	 the	 values	 of	 their	 membership	 at	 the	 ‘interplay	







has	proven	most	 relevant.	 Importantly,	 it	 is	 also	 suggested	 that	 this	 approach	was	enhanced	
through	the	pragmatics	of	a	mixed-methods	approach.	Thus,	while	positivist	data	was	generated	
through	online	questionnaire	and	recruitment	documentation	review	(the	exact	nature	of	this	
collection	 described	below),	 the	 intent	was	 not	 to	 use	 this	 data	 in	 an	 objective,	 quantifiable	




































































































































































would	 point	 towards	 a	 technical	 and	 functional	 requirement	 for	 Heads	 to	 adhere	 to	 these	
practices,	at	least	occupationally.	In	contrast,	it	was	conjectured	that	finding	limited	incidence	of	
actual	practice	or	language	might	point	to	either	a	lack	of	functional	need	for	such	practice	and/or	
to	 the	moderating	 influences	 of	 other	 factors	 –	 perhaps	 to	Heads’	 strong	 identification	with	
educational	 discourse	 and	 to	 the	 influences	 of	 resistant	 institutional	 work	 (and	 to	 resistant	
identity	work).		
Again,	 in	 an	 effort	 to	 represent	 the	 international	 nature	 of	 the	 field,	 by	 distributing	 this	
questionnaire	 online	 (via	 SurveyMonkey39)	 it	 was	 possible	 to	 extend	 the	 reach	 of	 the	 study	
globally.	Moreover,	casting	a	wide	net	ensured	that	the	questionnaire	encompassed	schools	of	
varying	 types:	 for-profit,	 not-for-profit,	 corporate,	 proprietorial,	 small	 and	 large.	 This	 variety	
allowed	for	comparison	between	practices	common	in	different	types	of	school	and,	therefore,	






                                                
39	SurveyMonkey	was	chosen	for	its	ability	to	allow	for	intuitive	questionnaire	design	and	for	its	in-built	analysis	and	
graphing	tools.	Using	SurveyMonkey	mitigated	any	chance	for	researcher	error	in	transcribing	results	(into	a	third-
party	 application	 such	 as	Microsoft	 Excel,	 for	 example).	 SurveyMonkey	 also	 had	 the	 best	 reputation	 for	 online	
security	–	a	feature,	mindful	of	research	ethics,	that	was	particularly	important.	
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Private	Owned/Proprietorship		 	 42%		 (61)	
Charitable	Trust/Foundation		 	 36%	 (53)	
Corporate	 	 	 	 	 14%	 (22)	
Other	 	 	 	 	 	 8%	 (14)	
	
	
Franchised	 	 	 	 	 4%	 (6)	
Non-Franchised	 	 	 	 89%	 (134)	
Other/Prefer	Not	to	Say		 		 	 7%	 (10)	
	
Single	School	 	 	 	 	 72%	 (108)	
Part	of	a	group	of	schools	 	 	 28%		 (42)	
	
For-Profit	Schools		 	 	 	 58%	 (85)	
Not-For-Profit	Schools		 	 	 39%	 (58)	











of	 performance-related-pay,	 for	 example),	 to	 the	 presence	 or	 absence	 of	 particular	 business	




















colleagues.	Each	of	 these	pilot	 respondents	was	a	Head	currently	working	 in	an	 international	
school,	specifically	chosen	because	they	gave	a	different	perspective	from	my	own	or	from	those	









To	maximise	 the	number	of	 responses,	 attempt	was	made	 to	distribute	 the	questionnaire	as	
widely	as	possible.	SurveyMonkey	generates	a	web	link	that	participants	can	use	to	access	the	
questionnaire	online.	With	accompanying	explanatory	letters	(see	appendices),	this	link	was	sent	
by	 e-mail	 to	 approximately	 1,000	Heads	within	my	own	professional	 networks	 and,	with	 the	
assistance	of	DH	in	facilitating	introductions,	via	the	British	Schools	of	the	Middle	East	(BSME),	
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the	 Federation	 of	 British	 Schools	 in	Asia	 (FOBISIA),	 the	 East	Asia	 Regional	 Council	 of	 Schools	












population	size	of	7,000	 international	schools	at	 the	time	of	 the	questionnaires	operation	(as	
reported	by	ISC	Research,	2014)	with	a	95%	confidence	level	and	a	confidence	interval	(margin	
of	error)	of	+/-	5%,	the	 ideal	sample	size	would	have	been	364.	Of	those	schools	approached	





being	 749	 students).	 Within	 this,	 schools	 offering	 British	 curriculum,	 American	 curriculum,	
Canadian	Curriculum,	 International	Baccalaureate	and	Montessori	 schools	 (plus	 various	other	
hybrid	and	country-specific	curricula)	all	responded.	Despite	the	proportionately	low	response	










In	 constructing	 the	questionnaire,	 I	 took	 the	decision	not	 to	offer	participants	 a	 summary	of	
results	immediately	on	completion	(a	facility	SurveyMonkey	offers).	Instead,	participants	were	
offered	a	summary	of	results	by	request,	though	only	after	full	analysis	had	been	undertaken.	







then	 asked	 to	 send	 an	 e-mail	 to	my	 Keele	 University	 e-mail	 address	 indicating	 such.	 Asking	
participants	to	e-mail	helped	to	maintain	confidentiality	within	SurveyMonkey	itself	(no	personal	
details	were	 requested	 in	 the	 questionnaire)	 and	 helped	 to	 affirm	 the	 principle	 of	 informed	
consent	and	double	opt-in	(participants	had	to	actively	e-mail	to	indicate	willingness).	A	small	
number	 of	 questionnaire	 participants	 indicated	 their	willingness	 to	 be	 interviewed.	On	 three	
occasions	 these	 expressions	 of	 interest	were	 followed	up,	 selection	 being	 by	 convenience	of	
location	and	through	 identification	of	 ‘information-rich	cases’	 (Merriam,	1998:61).	 Indeed,	on	
two	occasions	 the	 questionnaire	 results	 presented	 such	 potentially	 rich	 sites	 of	 investigation	












not	wish	 to	 answer	 and	 that	 a	 ‘Prefer	Not	 to	 Say’	 option	was	 provided	where	 relevant.	 The	
questionnaire	could	be	exited	at	any	 time	without	penalty	or	prejudice.	No	 reward,	 save	 the	
option	to	request	a	copy	of	the	results,	was	offered	for	participation.	No	individual’s	name	or	




only	 exception	 being	 the	 inclusion	 of	 fully	 anonymised	 comments	 made	 by	 participants	 in	
relation	 to	 particular	 questions.	 The	 questionnaire	 results	 were	 only	 accessible	 by	 myself,	
password	protected	within	SurveyMonkey.		
	
In	 no	 sense	 did	 contact	 through	 the	 various	 international	 schools	 associations	 represent	 any	
compulsion	 to	 complete	 the	 questionnaire.	 The	 distribution	 of	 questionnaires	 through	 these	
associations	is	normal	practice	and	it	is	understood,	indeed	made	clear	in	distribution	e-mails	by	







Part	 C	 (the	 face-to-face	 interviews)	 are	 aligned	 with	 the	 qualitative	 methodology	 and	
commitment	to	discourse	analysis	outlined	in	section	4.1.	As	discussed,	this	approach	provides	a	
means	to	understand	the	processes	by	which	individuals	make	sense	of	the	world	and	themselves	
in	 the	world	–	 the	quantitative	data	of	 Part	A	being	used	 to	 guide	and	 inform	 interpretative	











piece	 of	 discourse	 is	 embedded	 within	 sociocultural	 practice	 at	 a	 number	 of	 levels:	 in	 the	
immediate	situation,	in	the	wider	institution	or	organisation,	and	at	a	societal	level’	(Fairclough,	
1995:97).	For	this	reason,	CDA	regards	a	wide	range	of	organisational	data	as	valid	means	for	
understanding	 and	 talking	 about	 organisations.	 Informal	 conversations,	 interviews,	meetings,	







should	 be	 based	 on	 free-flowing	 unstructured	 interviews,	with	 participants	 shifting	 between	
different	 narratives	 naturally	 and	 thus	 potentially	 revealing	 important	 discursive	 positions	
(Wodak,	2009).	In	contrast,	however,	here	it	is	contended	that	in	order	to	maintain	validity,	a	
semi-structured	approach	is	preferable.	Whilst	an	interpretative	approach	suggests	a	formless	
discussion,	 the	 interview	 must	 also	 have	 some	 structure	 –	 if	 not,	 it	 risks	 being	 simply	 a	




Contextually,	 this	 involved	 guiding	 (not	 forcing)	 the	 conversation	 towards	 areas	 identified	 in	
Chapter	 3	 as	 sources	 of	managerial	 effects:	 organisational	 structure	 and	 form,	management	
technologies	 and	 attitudes	 towards	 them,	 language,	 rhetoric,	 and	 the	 normalisation	 of	
management	and	managers41.	This	backdrop	provided	a	framework	that	steered	participation	in	





questions	 asked	 differed	 from	 person	 to	 person	 (and	 the	 same	 type	 of	 questions	 were	 not	
necessarily	asked	in	each	interview42).	
	
                                                




Although	 this	 approach	might	 help	 to	 promote	 and	 capture	 a	 sense	 of	 reality,	 honesty	 and	
openness,	 it	relies,	however,	on	the	researcher’s	(in	this	case	my	own)	‘theoretical	sensitivity’	
(Glaser	 and	 Strauss,	 1967).	 That	 is,	 it	 relies	 on	 the	 researcher’s	 (my)	 ability	 to	 direct	 the	
conversation	such	that	salient	discourses	are	drawn	out	not	directed	in	–	allowing	the	theories	
that	emerge	to	be	grounded	in	the	experiences	of	the	participants	and	not	grounded	(solely)	in	






Additionally,	 interviews	that	question,	even	 indirectly,	 subtly	and	carefully	 the	power	base	of	
research	 participants	 can	 be	 fraught	 with	 complexity	 and	 danger	 –	 not	 least	 of	 which	 the	
potential	of	a	participant	cutting	an	otherwise	valuable	interview	short	(which,	fortunately,	did	
not	happen).	My	interviews	therefore	had	to	be	able	to	unravel	and	account	for	the	complexities	
inherent	 in	a	critique	of	how	Heads	engage	 in	 institutional	work	whilst	also	avoiding	outward	
critique	of	that	work	during	the	interviews.	This	required,	on	occasion,	a	delicate	balancing	act	
between	 agreement,	 disagreement,	 enquiry	 and	 challenge.	 Inevitably,	 some	 interviewees	
responded	better	to	this	than	others.	It	is	notable,	however,	that	where	the	interviewees	offered	







…there	 are	 others	who	 have	 I	would	 say	 -	well	
sometimes	 there	 is	 a	 disconnect	 between	
international	 education	 and	 independent	
education…the	teachers	we	recruit	often	bring	a	
maintained	sector	view…	




Interviewee	(C19):	 All	 I	 would	 say	 about	 that	 is	 I	 would	 be	 very	
careful.	I’m	much	more	likely	to	use	that	language	
one-to-one	across	the	sofa	as	we’re	talking	now	
than	 in	 a	 public	 environment.	 However,	 in	 my	
training	opportunities	and	when	I	speak	to	junior	
staff,	 senior	 staff,	 induct	new	staff,	 I’m	 thinking	
practically	 every	 one	 of	 the	 feedback	 sessions	











Helping	 to	deconstruct	what	 rhetoric	of	 the	kind	exemplified	above	 is	doing,	 rather	 than	 just	
what	it	means,	the	specific	form	of	CDA	(see	Wodak	for	a	summary	of	alternatives)	adopted	here	


































the	 extent	 of	 managerial	 practice	 suggests	 modes	 of	 professionalism	 infused	 with	
‘managerialism’	 (Research	 Question	 I),	 thereby	 signifying	 identity	 work	 as	 a	 reaction	 to	
exogenous	requirements.	Evidence	of	performativity	(after	Lyotard)	and	of	recourse	to	financial	




A	 recruitment	 documentation	 analysis	 was	 chosen	 because,	 as	 well	 as	 addressing	 external	
influences	 on	Headship,	 it	 afforded	 global	 reach;	 that	 reach	 being	 essential	 to	 represent	 the	
international	nature	of	the	field	being	 investigated.	The	electronic	accessibility	of	recruitment	
documentation	 for	 any	 Headship	 vacancy	 at	 any	 international	 school,	 via	 websites	 and	











COUNTRY	 TOTAL	 COUNTRY	 TOTAL	 COUNTRY	 TOTAL	
UAE	 21	 Guernsey	 2	 Portugal	 1	
China		 11	 India	 2	 The	Bahamas	 1	
Latin	America	 8	 South	Korea	 2	 Netherlands	 1	
Hong	Kong	 5	 Japan	 2	 Austria	 1	
Malaysia	 6	 Denmark	 2	 Malta	 1	
Indonesia	 4	 Laos	 2	 Kenya	 1	
Switzerland	 3	 Russia	 2	 Hungary	 1	
Thailand	 3	 Singapore	 2	 Norway	 1	
Mexico	 3	 Belgium	 1	 Malawi	 1	
Germany	 2	 Spain	 1	 USA		 1	
Nigeria	 2	 Bulgaria	 1	 TOTAL	 100	









• Anthony	Millard	Consulting	(www.anthonymillard.co.uk)		 	 (By	Request)	
• Teacher	International	Consultants	(www.ticrecruitment.com)			 (By	Request)	
• Search	Associates	(www.searchassociates.com)		 	 	 (Via	Website)	
• Council	of	International	Schools	(www.cois.org)		 	 	 (Via	Website)	
	
	
In	 total,	 sixty	 sets	 of	 documentation	 were	 sourced	 via	 the	 TES	 and	 ten	 from	 each	 of	 the	
recruitment	agencies	listed	above.	The	primary	criteria	for	selection	of	particular	documentation	
was	 simply	 that	 the	 recruitment	 documentation	 related	 to	 an	 international	 school	 Headship	




In	 seeking	breadth,	 and	not	wishing	 to	bias	 the	 sample,	 I	was	deliberately	 unselective	 about	
which	specific	documents	to	 include.	Thus,	while	 in	regard	the	Times	Educational	Supplement	
selection	of	job	advertisements	was	random,	in	practice	this	translated	as	selection	of	most	of	
those	 that	 appeared	 during	 the	 period.	 The	 only	 documentation	 dismissed	 was	 that	 which	
provided	insufficient	detail	for	analysis;	where,	for	example,	there	was	limited	data	in	relation	to	








(Search	 Associates)	 and,	 covering	 the	 full	 range,	 the	 Council	 of	 International	 Schools.	 Across	







these	 sources	 all	 documents	 were,	 therefore,	 in	 the	 public	 domain	 and	 thus	 not	 subject	 to	
confidentiality	issues.	That	said,	in	order	to	further	assure	confidentiality,	no	school	or	group	of	
schools	 is	 identifiable	 in	the	presentation	of	the	data;	all	analysis	 is	done	in	the	aggregate	or,	



















throughs,	 these	 categories	 themselves	 further	 deconstructed	 into	 specific	 codes;	 each	 code	
representing	particular	‘words,	phrases	or	sentences’	that	helped	to	‘trigger	the	construction	of	
a	 conceptual	 scheme’	 (Basit,	 2003:4-7).	 To	 arrive	 at	 this	 schema	 a	 ‘constant	 comparison	
approach’	(Glaser	and	Strauss,	1967:101)	was	used	to	seek	out	texts	(and	fragments	of	texts)	that	
were	similar	or	dissimilar.	Finally,	closing	out	this	iterative	process,	each	document	was	re-read	















comparing’	 (loc	 cit.)	 the	 theories	 presented	 in	my	 literature	 review	 to	 the	 practices,	 policies	
described	and	language	used	in	the	recruitment	texts.		
	
Having	a	deep	awareness	of	 theory	and	context,	while	also	being	able	 to	 reflexively	mitigate	
researcher	bias	during	analysis,	is	essential	to	the	credibility	of	this	approach	(Silverman,	2010).	















of	educationally-orientated	 language,	only	strong	or	notable	 incidences	of	 language	use	were	
recorded.	Equally	important,	these	numbers	are	not	included	for	statistical	comparison.	Coding	
totals	 are	 included	 to	 give	 a	 sense	 of	 the	 tone	 of	 the	 documents.	 The	 high	 incidence	 of	
educational	 coding	 helped,	 for	 example,	 to	 give	 a	 sense	 that	 these	 documents	 draw	 on	 the	
discourses	 of	 education,	 but	 it	 was	 the	 ways	 in	 which	 language	 was	 used	 that	 was	 more	
important	 to	 the	analysis	undertaken	 in	Chapter	5.	 Such	 is	 the	nature	of	 this	qualitative	and	
interpretative	study	that	a	re-coding	of	the	texts	would	likely	produce	subtly	different	results.		
THEMES
WHAT DISCOURSES DO THE TEXTS EVIDENCE?                                                                                                
 DO THE TEXTS EVIDENCE HYBRID JOB/TASK REQUIREMENTS?                                                                   

















SPECIFIC EDUCATIONAL REQUIREMENTS 87 214 41
Evidence of educational elements to role  
(mentions, for example, of ‘leading learning’)
FOCUS ON STUDENTS 87 132 Evidence of the role relating directly to students
FOCUS ON STAFF (T&L, WELL BEING) 43 88 Evidence of a focus on staff in regard to teaching, learning or well-being
GENERAL EDUCATIONAL LEADERSHIP  
REQUIREMENTS 158 35
Reference to non-specific management tasks such as  
organizing, developing, implementing etc
BUSINESS-COMMERCIAL SKILLS 44
Evidence of specific skills associated with business or commerce  
(sales, economics etc)
FINANCIAL SKILLS/KNOWLEDGE 36 22 Evidence of specific requirement for financial skills
MARKETING SKILLS/KNOWLEDGE 46 18 Evidence of a requirement to manage and engage with marketing processes
USE OF DATA 29 18 Evidence of the use of data (in relation to managerial practices)
ACCOUNTABILITY (APPRAISAL) 16 8 Evidence of requirement to be held or to hold staff to account
SPECIFIC EDUCATIONAL EXPERIENCE 152 Evidence of the requirement for applicants to have prior educational experience
SPECIFIC MANAGERIAL/COMMERCIAL  
EXPERIENCE 36 Evidence of the requirement for applicants to have prior educational experience
EDUCATIONAL QUALIFICATIONS 43
Evidence of the requirement for applicants to have specific educational  
qualifications
MANAGEMENT QUALIFICATIONS 8 Evidence of the requirement for applicants to have prior management qualifications
GENERAL EVIDENCE OF MANAGERIALISM 124 Any further evidence of managerial language
REQUIREMENT TO BELONG  
TO AN ASSOCIATION 0 (86)
Requirement for candidate to belong to a particular international school  
association (no direct requirement; but Associations mentioned 86 times)
MANAGER-PROFESSIONALISM 73
Evidence of documentation reflecting managerially-inclined professionalism  
(‘strategic vision’, for example)
MANAGERIAL JOB TITLES 43 Evidence of managerial job titles (Director/CEO etc)
MANAGERIAL INFLUENCE ON APPRAISAL 61
Adoption of managerial language in relation to appraisal  
(‘professional growth’, for example)
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Finally,	 Nvivo	 was	 also	 used	 to	 conduct	 a	 word	 frequency	 analysis	 of	 the	 recruitment	
documentation.	 As	 D’Andrade	 notes	 ‘perhaps	 the	 simplest	 and	 most	 direct	 indication	 of	
schematic	organisation	in	naturalistic	discourse	is	repetition’	(D’Andrade,	1991:294).	In	addition	












To	 augment	 analysis	 of	 the	 recruitment	 documentation,	 face-to-face	 interviews	 were	








in	 school-based	 offices,	with	 the	 recruitment	 consultants	 the	 interviews	 took	 place	 in	 public	





just	 their	 sense	 of	 the	 field	 in	 general;	 nothing	 confidential	 or	 contentious	 was	 discussed.	
However,	as	with	the	Heads	the	consultants	were	assured	of	their	right	to	pass	on	any	questions	
or	to	stop	the	interview	at	any	point.		









The	 three	 interviewees	 are	 identified	by	 the	 initials	AM,	AW	and	AD.	 The	 ‘A’	 represents	 this	
section	 of	 the	 three	methods,	 the	 second	 letter	 an	 initial	 of	 each	 participant;	 this	 approach	
allowed	me	to	preserve	anonymity	while	also	assisting	with	my	organisation	of	the	data.	A	brief	













the	 recruitment	 documentation	 review	 and	 online	 questionnaire	 prior	 to	 these	 interviews	
enabled	me	to	direct	lines	of	questioning,	to	be	aware	of	the	presence	(or	lack	of	presence)	of	








profit	 and	not-for-profit,	different	ownership	 structures,	 and	 schools	with	different	 curricular	






In	 the	 final	 sample,	 the	 Heads	 interviewed	worked	 at	 schools	 in	 Thailand,	 Taiwan,	 Vietnam,	
Singapore,	Cyprus,	Japan,	China,	Myanmar	and	Malaysia.	That	said,	methodologically,	as	my	unit	
of	analysis	is	Heads,	not	schools,	it	was	less	relevant	where	each	interviewee	was	geographically	
located	and	more	 important	 that	each	simply	had	sufficient	 international	experience	 to	have	
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engaged	with	the	various	discourses	governing	the	role.	As	such,	although	my	sample	included	
experienced	 and	 less	 experienced	 Heads,	 I	 did	 not	 include	 Heads	 with	 less	 than	 two	 years’	
experience.	 Nor	 were	 any	 Heads	 included	 who	 were	 in	 their	 first	 two	 years	 of	 an	 overseas	





various	 discourses,	 to	 some	 extent,	 to	 their	 superior	 and	 thus	 not	 have	 been	 required	 to	


















research,	 I	undertook	all	 further	 communication	with	 them.	 If	 requests	 to	be	 involved	 in	 the	
research	were	turned	down,	or	 if	Heads	did	not	respond	to	 introductory	e-mails,	contact	was	
simply	made	with	other	Heads	who	fit	the	criteria	of	balancing	the	participants	across	different	










	 	 	 	
Heads	working	in:	
Privately-Owned	Schools	 	 18	 (72%)	
Corporate	and	Group	Schools	 7	 (28%)	




International	Baccalaureate	Schools	 	 8	 (32%)	
Other	 3	 (12%)	
	 	 	 	
Gender:	
Male	Interviewees	 	 19	 (76%)	
Female	Interviewees	 	 6	 (24%)	
	 	 	 	
Ethnicity:	
Western	 22	 (88%)	





completed	 the	 online	 questionnaire.	 That	 said,	 if	 they	 responded	 anonymously,	 it	 was	 not	
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considered	choice.	Firstly,	 to	have	used	academic	 language	within	 the	 interviews	would	have	
distanced	me	from	the	interviewee,	reducing	rapport	and	increasing	the	potential	for	guarded	or	
politicised	responses.	To	deconstruct	their	 identity	work,	the	interviewees	needed	to	respond	
openly	 and	 honestly.	 Secondly,	 use	 of	 the	 term	 would	 have	 been	 leading;	 to	 be	 valid	 the	
governing	 influences	of	education	and	managerialism	needed	to	emerge	organically	 from	the	
interviews,	 and	 not	 be	 directed	 in	 by	 the	 researcher	 (me).	 The	 approach	 was	 to	 guide	 the	
conversation	 around	a	 series	 of	 issues	 –	 the	nature	of	 the	market,	 the	use	of	 staff	 appraisal	













considerations	 of	 confidentiality	 and	 anonymity	were	 paramount	 (Blaxter,	Hughes	 and	 Tight,	
2010).	Permission	both	to	conduct	and	record	interviews	was	sought	(in	all	cases	supported	by	a	
formal	 letter)	and	participants	were	assured	of	 the	anonymity	and	confidentiality	of	 research	
findings.	Participants	were	also	informed,	both	verbally	and	in	writing,	of	their	right	to	withdraw	
from	the	research	at	any	time.	No	incentive	was	offered	for	participation.	Each	Head	was	made	
aware	 of	 why	 they	 were	 chosen	 (according	 to	 the	 various	 criteria	 above).	 Signed	 copies	 of	










also	 assured	 of	 the	 security	 of	 the	 recordings	 and	 of	 my	 research	 notes	 (the	 recorder	 was	
passcode	locked	and	stored,	alongside	my	notes,	in	a	secure	cabinet	to	which	only	I	had	access).	








a	 filename	 created	 such	 as	 to	 preserve	 anonymity.	 To	 ensure	 confidentiality,	 two	 different	
professional	transcribers	were	used,	each	receiving	a	random	half	of	the	sample;	neither	were	

































(1990),	 the	 transcripts	 were	 read	 ‘independently	 and	 collectively’	 (Basit,	 2003:8),	 with	 each	
document	examined	and	constantly	compared	(Glaser	and	Strauss,	1967)	line-by-line	in	order	to	
generate	 first-order	 codes	 and	 interpret	 how	 different	 statements	might	 come	 to	 represent	
important	narratives	(Charmaz,	1990).		
	
These	primary	 narratives	 related	 to	 three	 interrelated	questions	 used	 to	 guide	 the	 interview	
structure:		
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With	 these	questions	 in	mind,	each	word,	 line	and	sentence	of	 the	 individual	 transcripts	was	








further	 deconstructed	 into	 specific	 codes	 (called	 Nodes	 within	 Nvivo);	 each	 code/node	
representing	particular	‘words,	phrases	or	sentences’	that	helped	to	‘trigger	the	construction	of	





in	 any	 rigorous	 coding	 process,	 new	 codes	 were	 added,	 merged,	 or	 recategorised	 as	 my	
understanding	of	the	data	developed.	Overall,	under	three	themes,	seven	categories	and	a	total	














terms	 and	 other	 indicators	 revealed	 through	 a	 CDA/SCA	 approach).	 Also	 coded	 were	 the	
connections	Heads	made	between	themselves	and	 their	experiences	–	whether,	 for	example,	
management	was	discussed	in	a	mundane,	functional	manner	(“management	is	part	of	the	job,	
sure,	 but	 it’s	 not	 who	 I	 am”;	 Interviewee	 C12)	 or	 whether	 management	 was	 more	 readily	
embraced	(“[it]	strengthens	my	hand	in	all	sorts	of	ways”;	Interviewee	C9).	Following	first-order	
coding,	in	second-order	coding	a	variety	of	overarching	categories	were	identified	(see	below),	



































































































Using	 this	 coding	 structure,	 in	 total,	 approximately	 2,402	 incidences	 of	 significant	
language/phrases	 were	 recorded.	 As	 above,	 these	 are	 not	 intended	 to	 be	 quantitatively	
representative;	the	quantities	were	simply	used	to	inform	my	reading	of	the	data	–	reviewing	the	









contextually	 specific	 data	 and/or	 was	 outside	 of	 my	 overall	 theme,	 all	 codes,	 redundant	 or	
otherwise,	have	been	retained.	For	instance,	one	Head	referred	to	a	building	project	that	was	
originally	 coded	 under	 ‘Projects	 Management’,	 after	 transcribing	 all	 interviews	 this	 was,	
however,	the	only	code	in	this	category	and,	on	reflection,	the	data	did	not	relate	to	any	of	my	









WHAT DISCOURSES DO THE HEADS DRAW  
ON IN THEIR IDENTITY WORK?
EVIDENCE OF EXTERNALLY  
IMPOSED MANAGERIAL  
REQUIREMENTS

















 DO THE TEXTS EVIDENCE HYBRIDITY?
WHEN DESCRIBING THE  
PURPOSE OF SCHOOL OWNERSHIP 17 45 9
Heads description of owners purpose (profit, legacy etc);  
a potential indicator of managerial thinking/pressure
WHEN DESCRIBING BOARD  
STRUCTURE/GOVERNANCE 20 37 12
Heads description of Board and Governance arrangements;  
a potential indicator of managerial thinking/pressure
WHEN DESCRIBING THE IMPLICATIONS  
OF CORPORATE OWNERSHIP 56 106 87
Heads description of implications of corporate ownership;  
a potential indicator of managerial thinking/pressure
WHEN DESCRIBING THE  
OWNERS VIEW OF HEADSHIP 2 12 78
Heads description of how school owners/Board view the  
role of Head (educational or business)
WHEN DESCRIBING TENSIONS  
BETWEEN HEAD & BOARD/OWNERS 45 48 21
Heads descriptions of any tensions between themselves and owners/Board  
(potentially indicating tensions between educational and commercial priorities)
WHEN DESCRIBING FOR-PROFIT PRESSURES 27 69 6
EVIDENCE OF BUSINESS-THINKING 97 76 Unsolicited evidence of the Head demonstrating business-like thinking
WHEN DESCRIBING LINKS A SCHOOL  
BUSINESS MANAGER 4 15 - 8 34
Reference to Business Manager post (with regard to  
business-related tasks and Heads responsibilities/identity)
WHEN DESCRIBING THEIR IDENTITY 356 181 97 181 Descriptions of Self and role as educational
MANAGERIAL CHANGES TO  
ROLE/MANGERIAL EXAMPLES 19 55 36 15 Descriptions of managerial changes to role 
EVIDENCE OF PLURALITY 34 8 34 Description of role/identity including dual element of education and business
EVIDENCE OF FINANCIAL PRESSURE - 6 24 14 37 Evidence of Heads facing financial pressure
EVIDENCE OF STAFF/HR ISSUES 32 21 17 2 17 Evidence of Heads facing Human Resource pressures
REFERENCE TO QUALIFICATIONS 59 12 23 8 23 Heads responses to questions related to desirable qualifications
REFERENCE TO EFFICIENCY 4 9 5 Unsolicited references to efficiency that evidence managerial thinking/language
(UNSOLICITED) REFERENCES  
TO OTHER SCHOOLS 69 References to other schools; perhaps to illustrate a point or to draw comparison
(UNSOLICITED) REFERENCES TO  
COLLEAGUES IN OTHER SCHOOLS 23
References to colleagues (Heads) in other schools;  
perhaps to illustrate a point or to draw comparison
(UNSOLICITED) REFERENCES TO  
OTHER NETWORK AGENTS 14
References to network agents such as recruitment consultants;  
perhaps to illustrate a point or to draw comparison
(UNSOLICITED) REFERENCES TO  
NETWORK ASSOCIATIONS 31 References to network associations and any resulting pressure for change
(INDIRECT) REFERENCE TO  
PROFESSIONAL CONSCIENCE 33
Evidence of Heads describing behaviour (knowingly or unknowingly)  
suggestive of professional discourses
REFERENCE TO  
PROFESSIONAL COGNITIONS 47
Evidence of Heads describing (knowingly or unknowingly)  
potential network cognitions
EVIDENCE OF PERCEIVED  
PROFESSIONAL NORMS 36
Evidence of Heads describing (knowingly or unknowingly)  
specific professional network practices
WHEN DESCRIBING COMPETITIVNESS 47
Reference to competitive nature of the schools’  
market and/or the market in general
WHEN DESCRIBING THE  
MARKET/ECONOMICS 6 Reference to market or economic factors
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Although	the	process	of	‘coding’	and	‘analysing’	are	not	synonymous,	coding	is	a	vital	aspect	of	















This	 chapter	 has	 suggested	 that	 all	 of	 the	 various	methodologies	 can	 be	 seen	 to	 hold	 valid	
epistemological	 and	 ontological	 positions.	 The	 world	 around	 us	 is	 socially	 constructed	 (and	
reconstructed)	 and	 research,	 therefore,	 inevitably	 ‘interpretative	 and	 hermeneutic’	 (Pring,	
2007:56).	However,	there	are	also	predictable	and	habitual	features	of	that	social	construction	






















Throughout,	 this	 chapter	 has	 also	 made	 it	 clear	 that	 the	 British	 Educational	 Research	
Association’s	 Revised	 Ethical	 Guidelines	 for	 Educational	 Research	 (2012)	 informed,	 in	 both	
principle	 and	 practice,	 all	 decisions	 related	 to	 the	 specific	 method/s	 undertaken.	 The	 next	
chapter	provides	a	detailed	analysis	of	the	research	findings.		 	
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Part	 B).	 Data	 selection	 is,	 therefore,	 on	 the	 basis	 of	 sources	 that	 indicate	 where	 managerial	
practice	has	been	adopted	and,	as	importantly,	examples	of	where	it	has	not.	
	
The	 second	 section,	 addressing	 Research	Question	 II,	 deconstructs	 the	 various	 texts	 further,	




this	 analysis	 each	 source	 of	 data	 (questionnaire,	 interviews	 and	 recruitment	 documentation)	
offers	different	nuance	and	different	insight;	the	extent	of	managerial	discourses	(as	opposed	to	
educational	discourses)	is,	for	example,	analysed	in	the	language	of	job	titles	(via	data	derived	











in	 for-profit,	 not-for-profit	 and	 corporate	 international	 school	 contexts.	 In	most	 cases,	 these	
distinctions	were	nominal	(analysis	therefore	drawing	on	aggregate	data	from	all	school	types),	




to	 all	 questions,	 the	number	of	 respondents	 is	 given	 (n=)	 for	 each	data	 set.	 The	 recruitment	
documentation	 review	 is	 based	 on	 100	 sets	 of	 documents.	 With	 regard	 to	 the	 face-to-face	













Mindful	 of	 literature	 suggesting	 that	managerialism	 in	 state-controlled	education	 is	 apparent	
through	 ‘forms	of	governance	 (measurement,	 surveillance,	 control,	 regulation)	 that	are	often	
antithetical	to	the	caring	that	is	at	the	heart	of	good	education’	(Lynch,	2014:5-6),	participants	
were	asked	against	what	performance	criteria	the	school	was	assessed:	





































10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
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As	shown,	only	8%	of	respondents	indicated	that	‘no	success	criteria’	were	used	in	their	context.	





That	 said,	 with	 very	 few	 notable	 exceptions	 (Respondent	 49,	 above,	 for	 example),	 explicitly	
business-like	targets	were	by	no	means	dominant.	Not	shown	in	Chart	1,	but	nonetheless	evident	
in	the	questionnaire	data,	profit	is	more	important	in	for-profit	and	corporate	contexts	(35%	and	
24%	 respectively)	 as	 compared	 to	 a	 sample	 average	 of	 18%,	 but	 even	 in	 those	 contexts	 its	
importance	falls	well	short	of	specific	educational	targets	(75%	and	82%	correspondingly).	The	
for-profit	and	corporately	owned	schools	report	a	greater	concern	with	profit	than	the	not-for-






































Chart 3 – Graph showing usage of parent and student satisfaction  
surveys across school ownership types (Parent Survey n=131; Student Survey n=129)
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Chart 4 – Bar chart showing usual length of initial contract issued  
















further	 line	 of	 enquiry	 involved	 labour	 turnover.	 If	 managerial	 practice	 was	 dominant	 in	








is	 also	 no	 significant	 differential	 between	 these	 figures	 and	 values	 of	 14.3%	 for	 US	 teachers	
(Simon	and	Moore-Johnson,	2013)	and	18%	in	the	UK	(NCSL,	2008)45.	With	a	sample	median	of	
11%,	 international	 schools	 are	 well	 in	 line	 with	 (indeed,	 better	 than)	 these	 norms.	 Labour	
turnover,	it	seems,	is	largely	unaffected	by	type	of	school	ownership	and	nor	is	there	evidence	
of	 the	 suggested	 consequences	 of	managerial	 practice.	Whilst	 some	 schools	 do	 have	 annual	
labour	 turnover	greater	 than	20%,	on	average,	 international	 school	 teachers	do	not	 seem,	 in	
contrast	to	suggestions	in	the	literature,	to	want	to	‘save	themselves’	and	‘get	out’.	
                                                
45 	It	 is	 perhaps	 somewhat	 ironic	 that	 given	 the	 wide	 reporting	 of	 an	 increasingly	 data-driven	 educational	
environment	 up-to-date	 UK	 teacher	 turnover	 figures	 are	 exceptionally	 difficult	 to	 come	 by.	 The	 annual	 School	
Workforce	Survey	issued	by	the	UK	Department	for	Education	reports	increases	in	teacher	numbers	but	not,	citing	
poor	quality	data,	teacher	turnover	(gov.co.uk,	2015).	
а All Respondents     а Not-For-Profit Only     а For-Profit Only     а Corporate Only













































According	 to	 the	 literature,	 educational	 professionals	most	 readily	 experience	managerialism	
through	 performance	management	 and	 performance-related	 pay	 (Gewirtz	 et	 al.,	 1995;	 Ball,	





а Yes             а No
Chart 7 – Graph showing response to the question:  
Do you have performance-management system in place 

































“Ensure	 individual	 staﬀ	 accountabilities	 are	 clearly	 deﬁned,	
understood	 and	 agreed	 and	 are	 subject	 to	 rigorous	 review	 and	
evaluation”	(Recruitment	Document	46)	
	
Performance	 management,	 it	 seems,	 is	 part	 of	 international	 school	 life.	 As	 the	 recruitment	
documentation	 outlines,	 it	 is	 likewise	 part	 of	 a	 Head’s	 responsibilities	 to	manage	 professional	




most	benign,	 it	might	be	 considered	an	act	of	management.	Arguably	more	 relevant	 is	what	








full	 sample,	65%	of	Heads	claimed	 to	be	accountable	 to	 student	 roll	 targets	and	54%	against	








Chart 8 – Chart showing against what criteria different  
members of staff are appraised in sample schools (all respondents; n=108)
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and	 Passy,	 2010)	 questionnaire	 respondents	 were	 asked	 to	 indicate	 whether	 performance-
related	pay	(PRP)	was	used	in	their	context:	





Chart 9 – Chart indicating usage of performance-related pay  
(by school ownership type; n=127)
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а Yes    а No    а Prefer Not To Say
For-Profit Only
Not-For-Profit Only 























































via	 online	 questionnaire),	 here	 attention	 turns	 specifically	 to	 the	 role	 of	 Headship.	 Which	




а Yes    а No    а Prefer Not To Say
Chart 10 – Use of profit share in sampled schools by staff grade  
(all respondents; n=100)















Alongside	 a	 process	 of	 coding,	 Nvivo	 was	 used	 to	 identify	 word	 repetitions	 and	 associated	








RANK	 WORD/PHRASE	 COUNT	 %	 SIMILAR	WORDS	
	 	 	 	 	
1	 Schools	 2011	 4.51%	 school,	schooling,	schools	
2	 Develops	 550	 1.23%	 develop,	developed,	developer,	developing,	development/s,	develops	
3	 Students	 490	 1.10%	 student,	students	
4	 Managing	 427	 0.96%	 manage,	managed,	management,	manager,	managers,	manages	
7	 Leadership	 285	 0.64%	 leadership	
8	 Principal	 267	 0.60%	 principal,	principals	
12	 Curriculum	 227	 0.51%	 curriculum,	curriculums	
13	 Successful	 213	 0.48%	 success,	successes,	successful,	successfully,	succession	
14	 Director	 188	 0.42%	 director,	directorate,	directors	
15	 Professionals	 184	 0.41%	 professional,	professionalism,	professionally,	professionals	
20	 Vision	 132	 0.30%	 vision,	visioning	
21	 Strategic	 131	 0.29%	 strategic,	strategically	
28	 Promote	 113	 0.25%	 promote/s,	promoted,	promoter,		promoting,	promotion,	promotional	
41	 Accounts	 79	 0.18%	 Account/s,	accountabilities,	accountability,	accountable,	accounting		
44	 Outstanding	 77	 0.17%	 outstanding	
46	 Children	 75	 0.17%	 children	
49	 Headteacher	 67	 0.15%	 headteacher,	headteachers	
50	 Mission	 59	 0.13%	 mission	
	
Given	 that	 the	 recruitment	 documentation	 were	 all	 for	 Headships,	 it	 was	 predictable	 that	
educational	 language	would	 feature	 strongly:	 the	most	 common	 term,	 by	 some	margin,	was	
‘schools’	 (2011	 occurrences)	 and	 its	 various	 derivatives	 (school,	 schooling,	 etc.);	 the	 term	










“Leading,	 guiding,	 coaching	 and	 inspiring	 both	 the	 academic	 and	




“Evidence	 of	 a	 passion	 for	 learning,	 a	 deep	 abiding	 respect	 for	 the	





sample	 of	 recruitment	 documentation,	 the	 practices	 of	 school	 leadership	 seem	 to	 be,	 and	
























necessary	 to	 facilitate	 learning.	 Being	 the	 ‘Head’	 of	 the	 ‘Teachers’	 places	 one	 in	 charge	 of	
assisting,	guiding	and	supporting	those	teachers	in	their	educational	duties.	Thus,	apropos	the	
distinction	 drawn	 between	 management	 (as	 functional	 necessity)	 and	 managerialism	 (as	 a	




                                                
47	From	1,662	total	phrases	coded.	It	should	be	noted	though	that,	as	highlighted	in	Chapter	4,	only	strong	exemplars	















and	 report	 on	 school	 and	 student	 performance”	 (Recruitment	
Document	13;	emphasis	added)	
	
“Strategies	 to	 engage	 the	 whole	 school	 community	 in	 the	





Thus,	while	 school	 leadership	 is	 clearly	about	management,	with	numerous	 references	 in	 the	











international	 schools.	 Also	 revealing	 is	 that,	with	 the	 exception	 of	 SWOT	 and	 formal	market	
research,	a	significant	proportion	of	Heads	were	unsure	what	many	of	the	listed	tools	actually	




                                                
48	The	specific	tools	included	as	response	options	to	this	particular	question	were	derived	from	Cunliffe	(2009)	and	
from	a	survey	of	tools	commonly	found	in	Business	and	Management	textbooks	(see,	for	example	Marcouse,	2003).	
Chart 11 – Indication of common business tools used by international schools  
(all respondents; n=124) 
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Analysis,	a	 tool	used	by	a	greater	proportion	of	not-for-profits	 (81%)	 than	 for-profit	 (67%)	or	
corporately	owned	schools	(69%).	
	











“Are	 there	 schools	 looking	 first	 and	 foremost	 for	business	























а All Respondents     а Not-For-Profit Only     а For-Profit Only     а Corporate Only
Chart 12 – Graph showing highest-level qualification held by Heads in the sample  
(by ownership type; n=117 )



















































What	 this	 data	 suggests	 is	 that	 in	order	 to	 secure	Headship,	 a	Masters	 level	 qualification,	 at	




demonstrate	 active	 professional	 development,	 plus	 a	
relevant	Masters	or	higher	degree…”	(AM)	
	
Notably	 however,	 and	 supporting	 the	 observations	 above	 re	 the	 lack	 of	 specific	 business	
knowledge	required,	this	credentialism	has	not	yet	made	itself	felt	in	terms	of	particular	business	

















they	 should.	 Maybe	 it	 isn’t	 enough	 to	 just	 do	 an	 MA	 in	
Leadership	 and	Management	which	 focuses	 on	 the	 type	of	
leader	 that	 you	 are,	 how	 you	 are	 going	 to	 bring	 people	
together	and	getting	the	best	out	of	them,	rather	than,	you	
know,	 running	 a	 multimillion-pound	 school	 with	 profit	











importance	 of	 Profit	 and	 Loss	 accounts	 and	 that	 they	 have	


















have	 business	 targets	 to	 meet	 based	 on	 the	 number	 of	
children,	profit	margins	etc.,	but	I’ve	never,	ever	seen	it	on	the	
job	 description;	 I’ve	 never	 seen	 it	 written	 down	 in	 a	 job	
advertisement.”	(AD)	
	
It	 is	 clear	 then,	 at	 least	 as	 far	 as	 the	 recruiters	 are	 concerned,	 that	 business	 awareness	 is	
important.	It	would	be	remiss,	however,	not	to	acknowledge	that	the	recruiters	are	dealing	with	
prestigious	 institutions	 recruiting	 for	 very	 senior	 posts;	 their	 views	 should,	 perhaps	 then,	 be	

























	 а School Owners    а School Board      а Corporate Management     а School Management 
Chart 13 – Chart indicating which body in different school  





























Most	notable,	within	 this	data	 is	 the	visible	difference	between	ownership	 types;	differences	
which	point	to	subtle	(and	depending	on	context	perhaps	even	significant)	variances	in	practice.	
In	 the	 not-for-profits,	 the	 school	 Board	 and	 school	 management	 are	 responsible	 for	 setting	
budgets,	similarly	 in	the	corporates.	 In	the	for-profits,	 it	 is	predominantly	school	owners	who	
determine,	monitor	and	control	budgets.	While	the	practical	 implications	of	these	differences	






where	 the	 school	 owners	 oversee	 budgets,	 there	 is	 the	 potential	 for	 the	 Head	 to	 feel	





language”	 (Interviewee	C6)	suggests,	Heads	want	 to	be	able	 to	counter,	 resist	or	balance	the	




So,	on	the	one	hand,	across	 the	ownership	types,	 there	 is	a	need	for	Heads	to	have	financial	
knowledge	and	skill.	There	is	evidence	of	a	form	of	professionalism	infused	with	managerialism.	
However,	on	the	other	hand,	there	remains	a	lack	of	specificity	about	which	financial	skills	might	
actually	 be	 important.	 The	 terms	 ‘Profit	 and	 Loss’,	 ‘Balance	 Sheet’	 and	 ‘Cashflow’	 are,	 for	
206		
example,	 entirely	 absent	 from	 the	 recruitment	 documentation.	 Even	 the	 word	 ‘finance’	
appeared	on	only	15%	of	the	documents,	and	then	framed	in	general	terms:		
	







talk	 generally	 about	 finance)	 is	 more	 prevalent	 than	 any	 specific	 requirement	 for	 financial	
knowledge.	There	is	a	discourse	of	financial	understanding	that	surrounds	Headship,	but	it	does	
not	seem	to	penetrate	(at	least	not	deeply)	at	the	level	of	practice.	This	is	not	to	say	that	Heads	
shouldn’t	 understand	 finances	 and	 that	 it	 is	 not	 to	 their	 advantage	 to	 do	 so,	 rather	 it	 is	 to	
highlight	that	this	talk	may	exist	not	because	of	functional	need	but	because	of	relationships	of	








“Effectively	 market	 the	 school	 to	 the	 local	 and	 wider	
communities	 with	 the	 aim	 of	 recruiting	 new	 students	 and	
















































Yet	 again	 though,	 as	 with	 qualifications,	 business	 acumen	 and	 financial	 skill,	 what	 these	
marketing	 requirements	 actually	 are	 is	 non-specific.	 There	 is	 a	 degree	more	 precision	 in	 the	
demands	vis-à-vis	finance	(perhaps	bespeaking	the	less	technical	nature	of	marketing)	but	the	
recruitment	documentation	falls	short	of	specifying	marketing	tasks,	merely	requiring	marketing	
knowledge,	 requiring	 the	 Head	 be	 a	marketing	 figurehead	 or	 requiring	 the	 Head	 to	 oversee	
Admissions.	 In	 contrast,	 educational	 requirements	were	 often	much	more	 exacting;	 detailed	
209		




























of	 excellence”	 (Recruitment	 Document	 91)	 does	 evidence	 managerialism	 as	 a	 feature	 of	








predicts	 (Gewirtz	 et	 al.,	 1995;	 Ball,	 2008),	 to	 indicate	 managerialism.	 Significantly,	 average	
contract	length	(2	years)	contrasts	with	average	tenure	(3-6	years).	This	begs	the	question	why	








observation	 that	 managerialism	 is	 experienced	 by	 school	 leaders	 through	 performance	
management	does	seem	to	apply	to	international	schools	-	86%	of	the	sample	have	in	place	some	
form	of	performance	management	system.	 In	addition,	Heads	must	“willingly”	partake	 in	 the	

















The	 focus	 of	 this	 section	 is	 on	 the	 discursive	 processes	 through	 which	 the	 professional	


















prominent	 linguistic	 reference	 points	 were	 educational.	 For	 example,	 in	 the	 recruitment	
documentation	the	term	‘student’	(and	derivatives)	appeared	on	490	occasions,	nearly	5	times	
per	 document.	 In	 the	 interviews	 with	 Heads,	 there	 were	 285	 coded	 instances	 of	 specific	
213		




































Revealingly,	 within	 the	 recruitment	 documentation,	 the	 second	 most	 frequent	 word	 after	









standardised	 tests…”	 (Recruitment	 Document	 21;	 emphasis	
added)	
	












“Defines	 ambitious	 goals	 and	 establishes	 priorities	 with	 clear	
responsibility	to	drive	results;	manages	projects,	activities,	and	
resources	effectively.	 Translates	 school	 goals	 into	well-defined	
performance	plans	 for	 the	 organisation.	Designs	 and	manages	






phrases	 ‘performance	 plans’	 and	 ‘exceeding	 expectations’.	 Comparable	 terms	 in	 other	
documents	suggest	similarly	constitutive	affects:	
	







“Monitor	 evaluate	 and	 review	 classroom	practice	 and	 promote	
improvement	 strategies	 to	 ensure	 that	 underperformance	 is	
challenged	 and	 effective	 corrective	 action	 and	 follow	 up	
undertaken”	(Recruitment	Document	1;	emphasis	added)	
	
“To	 ensure	 a	 consistent	 and	 continuous	 school-wide	 focus	 on	
pupils’	 achievement,	 using	 data	 and	 benchmarks	 to	 monitor	








are	 ignoble	aims,	 indeed,	quite	 the	contrary.	However,	of	 concern	here	 is	not	 the	 (potential)	
impact	on	the	student	but	the	impact	on	school	leaders.	By	invoking	the	aims	of	education	these	


























alongside	 (particularly,	 in	 this	context,	not	 instead	of)	 traditional	values	and	beliefs.	 It	can	be	
seen	that	the	manager-subject	formed	by	these	discourses	is,	in	part,	constructed	around	beliefs	









What	 Interviewee	 C7’s	 positioning	 highlights	 is	 how	 difficult	 it	 is	 in	 the	 current	 neoliberal	
environment	 for	 a	 professional	 educator	 to	 be	 entirely	 immune	 from	 the	 effects	 of	
managerialism	 –	 no	 matter	 what	 one’s	 personal	 views	 on	 the	 matter.	 This	 claim	 is	 further	
supported	when	one	considers	how	internalised	managerialism	seems	to	have	become	for	some	
Heads.	 In	 the	 face-to-face	 interviews,	 Interviewee	 C8,	 for	 instance,	 even	while	 asserting	 the	
educational	priorities	of	Headship,	was	not	immune	to	conflating	education	and	business:	
	
“Heads	 should	 be	 involved	 very	 heavily	 in	 the	 academics,	

































language	of	the	Head?	 It	 is	 for	me	when	 I	am	talking	about	







having	 determining	 influences	 on	 international	 school	 Headship.	 Interviewee	 C24	 even	






Use	 of	 the	 word	 ‘professional’	 (or	 derivatives	 such	 as	 ‘professionalism’)	 is	 found	 across	 the	
recruitment	documentation	(184	occasions	–	almost	twice	per	document).	While	the	term	is	used	
almost	exclusively	in	relation	to	education	(referring,	for	example,	to	‘professional	development’	
and	 ‘professional	 learning	 communities’)	 the	 popularity	 of	 the	 term	 suggests	 deliberate,	 if	
potentially	subliminal,	motivations	–	it	suggests	the	workings	of	discourse.	
	














‘modelling’	 suggests	 a	 Head	 who	 is	 an	 expert	 pedagogue	 who	 undertakes	 some	 teaching	









the	 recruitment	 documentation	 and	 the	 PTC	 qualification	 not	 at	 all.	 Similarly,	 in	 the	 online	
questionnaire	far	fewer	Heads	held	the	NPQH	(11%)	or	the	PTC	(12%)	than	more	generic	Master’s	





for	 interpretation;	 room	 for	 some	 agency	 over	 what	 ‘professional’	 actually	 means.	 By	 not	
specifying	(through	qualification	or	skill	requirements)	the	exact	type	of	professional	required,	








with	 regard	 to	 professionalism.	 Notwithstanding	 an	 overall	 educational	 bias	 in	 recourse	 to	
‘professional’	 status,	 the	 exact	 type	 of	 professional	 required	 is	 relatively	 unspecified.	
Accordingly,	perfomatively	 constructed	 (in	 the	Butlerian	 sense)	by	 recruitment	panels	and	by	
Heads,	 what	 professional	 means	 is	 ever	 in	 flux;	 that	 flux	 providing	 the	 space	 for	 new	
interpretations	 of	 professionalism.	 So,	 for	 example,	 an	 individual	might	 legitimately	 perform	
Headship	as	an	educationalist,	as	a	managerialist	or	as	some	combination	of	both	–	because	the	










technologies	 suggest	 (Ball,	 2012b),	 use	 of	 ‘performance’	 drawing	 more	 strongly	 on	
managerialism	–	and	certainly	on	Lyotard’s	(1979)	version	of	performativity	-	notable	here	is	that	





Nevertheless,	 a	 further	 14%	 of	 respondents	 (18	 schools)	 indicated	 adoption	 of	 ‘Professional	
Development	Review’,	a	semantic	twist	that	can	be	seen	in	two	lights.	On	the	one	hand,	there	is	















                                                
50	The	etymology	of	appraisal	 is	actually	 ‘praise’	and	can	be	traced	back	to	the	Latin	root:	pretiare	(“to	reward”).	
According	 to	 the	 Oxford	 English	 Dictionary	 sometime	 between	 1590	 and	 1724	 the	 term	 switched	 to	 become	
‘appraise’;	its	first	recorded	use	in	appraising	an	employee	coming	in	1955	(OED,	1989).	The	meaning	of	appraisal	is,	

























Amidst	 the	 blended	 terminology	 (‘Performance	 Appraisal’	 for	 example	 –	 a	 combination	 that	
might	be	read	as	an	attempt	to	sharpen	the	softer	use	of	‘Appraisal’),	the	obviously	managerial	





















audit,	 self-discipline	 and	 self-control.	 In	 the	 self-regulatory	 regime	 that	 Professional	 Growth	
promotes,	 individuals	are	rendered	as	‘calculable	and	confessional	selves	who	collude	in	their	




growth’	 are	 managerial	 assertions	 that,	 to	 achieve	 the	 common	 good,	 individuals	 must	
themselves	 grow	 and	 that	 they	 must	 do	 so	 in	 particular	 ways;	 if	 they	 do	 not,	 through	 the	
processes	of	professional	growth,	they	must	confess	and	repent51.	Here	then	is	managerialism	at	
its	 most	 insidious.	 In	 an	 attempt	 to	 move	 away	 from	 manager-led	 audit,	 i.e.	 performance	
management,	 schools	are	 reaching	 for	a	 solution	 that,	 in	 reality,	only	affirms	managerialisms	
hold.	 Across	 the	 sample	 there	 may	 be	 a	 balance	 between	 schools	 using	 the	 more	 neutral	





                                                





inherently	 negative,	 rather	 that	 the	 assumptions	 behind	 them	 are	 rarely	 unpicked.	 While	
international	 school	 professionals	 (Heads	 included)	 are,	 to	 some	 degree,	 the	 subjects	 of	



























While	 non-educational	 job	 titles	 do	 not	 dominate,	 the	 titles	 Director	 of	 Schools	 and	 Chief	









performance-orientated	 if	 it	 is	managed	 by	 a	 CEO.	 Equally,	 for	 the	 Heads	 themselves,	 while	
understanding	of	business	tools	may	hardly	stretch	beyond	SWOT	(see	above),	in	being	assigned	
228		




for-profit	 schools.	 Conceivably,	 as	 a	 reaction	 to	 the	 dominance	 of	 corporate	 and	 for-profit	
schools52,	the	not-for-profit	schools	may	perceive	a	need	to	capture	business-like	credibility.	By	
adopting	corporate	 job	titles,	 they	gain	 (some	of)	 the	authority	and	 legitimacy	of	commercial	
discourse	and	there	is	a	(perceived)	re-balancing	of	power.	Paradoxically,	it	seems	that	the	for-




























iron	them	out.	 If	 the	Heads	can’t	see	how,	 it’s	my	 job	to	
show	them.”	(Interviewee	C10)	
	
As	 this	quote	 suggests,	 the	 title	CEO	symbolises	particular	discursive	assumptions	and	power	
affects,	 ones	 that	 represent	 a	 more	 managerial	 stance	 than	 simply	 a	 management	 one.	
Significantly,	 for	 this	 study,	 these	 discourses	 are	 performative	 (Butler,	 1993);	 they	 shape	 the	
subject.	Notwithstanding	 Interviewee	C10’s	outward	reservations,	he	does	have	 the	 title	CEO	
and	he	performs	the	role	from	this	perspective.	He	may	not	(outwardly)	identify	as	a	CEO	but	he	
does	 act	 as	 one,	 those	 acts	 also	 getting	 inside	 his	 (and	 others)	 subjectivities.	 The	 role	 is	
constructed	differently	not	because	it	is	necessarily	technically	different	(as	the	lack	of	specific	
business	 knowledge	 suggests)	 rather	 because	 the	 subject	 is	discursively	 constructed	 through	
managerialism.	 These	 affects	 may	 be	 limited	 to	 rhetoric	 about	 competition,	 clients	 and	









necessary	 for	 advancement.	 It	 follows	 that,	wishing	 for	 career	progression,	Heads	with	more	







Heads	 currently	perform	 (outward)	 identity	work	which	 rejects	 these	 titles	 –	 it	 also	presents	
opportunities.	For	those	Heads	able	to	balance	the	requirements	of	being	a	CEO	(in	title	or	form)	













each	data	 source	Headship	 is	 fashioned	 around	moral	 purpose,	 the	 concept	 of	 service	 and	 a	
‘student	 first’	 conscience.	 For	 instance,	 the	 predominance	 of	 language	 related	 to	







create	 competitive	 environments,	 especially	where	 a	 competitive	 imperative	 is	 not	 a	 natural	
consequence	of	market	forces	(Ball,	2003b;	2015).	In	an	example	far	removed	from	educational	
purpose,	 one	 online	 questionnaire	 response	 even	 referred	 to	 the	 purpose	 of	 performance	
management	 as	 “teacher	 recalibration”.	 That	 this	 terminology	 was	 explained	 as	 “language	














the	 benign	 necessities	 of	 educational	 management	 and	 the	 precepts	 of	 commercialism.	
Performance-related	pay	and	profit	share	may	not	yet	have	found	traction,	but	the	uptake	of	
‘Professional	Growth’	suggests	that	the	performative	intentions	of	these	‘business-like’	models	
(a	panoptical	audit	of	 the	 subject	by	 the	 subject)	have	been	sanitized	 in	 terms	acceptable	 to	
educational	sensitivities.	Equally,	framing	efficiency	measures	(a	timetable	review,	perhaps)	as	a	
need	to	improve	educational	outcomes,	though	managerial,	is	hardly	ignominious.	However,	if	
that	 same	 review	 was	 framed	 in	 terms	 of	 extracting	 more	 financial	 value	 out	 of	 resources	
(teachers)	it	would	likely	sit	less	well	with	the	educational	subject.	
	


















                                                
53	These,	of	course,	are	not	the	only	manifestations	of	management	and	managerialism	and	of	the	‘space	between’	
educational	 and	 commercial	 practices	 and	 ideals.	 These	 particular	 examples	 have	 been	 chosen	 because	 they	
represent	specific	apparatus	and	language	that	points	to	how	management	and	managerialism	play	out	at	school	
level.	It	is	also	important	to	highlight	that	the	space	between	is	itself	not	‘new’,	positions	within	this	space	are	‘always	












































































































In	summary,	addressing	Research	Question	 II,	 for	 international	school	Heads	the	processes	of	
identity	 formation	 seem	 most	 readily	 framed	 by	 the	 discourses	 of	 education.	 Given	 that	
education	is	the	area	of	specialism,	it	would	perhaps	be	surprising,	and	worrying,	if	this	were	not	
the	 case.	 Heads	 are	 not,	 however,	 immune	 from	 the	 influences	 of	 managerialism.	 Use	 of	




This	 section	 has	 also	 shown	 how	 discourse,	 manifest	 in	 the	 talk	 of	 Heads	 and	 in	 field-wide	
requirements	and	conceptions	of	Headship,	might	be	revealed.	Through	Table	13a,	suggested	is	
a	managerial	 space	where	 commercialism	 is	 translated	 (and	 softened)	educationally,	 thereby	
taking	a	form	through	which	it	is	more	readily	insinuated,	with	potentially	positive	and	negative	
outcomes,	within	 the	educational	 subject.	 Identification	of	 this	 space	 is	 important	because	 it	
allows	for	a	more	nuanced	analysis	of	identity	work	and	its	various	processes.	A	Head	may	resist	
business-thinking	 but	 they	 are,	 perhaps	 unknowingly,	 perhaps	 reluctantly	 and	 perhaps	
sometimes	 even	 willingly,	 the	 subjects	 of	 managerialism.	 Those	 affects	 may	 be	 moderated	

























personal	pronoun	“I”;	 in	other	words,	 the	ways	 in	which	Heads	 self-govern	 their	 identities	 in	
relation	to	education	and/or	managerialism:	
	





















Master…Master	 referring	 to	 school	 mastering”,	 thereby	 deliberately	 highlighting	 the	 terms	
linguistic	etymology,	its	educational	genealogy	and	his	own	sense	of	professional	identification.		
	
These	examples	are	not	 in	 isolation.	When	specifically	asked	during	the	 interview	to	describe	
whether	their	natural	inclination	was	towards	that	of	educationalist	or	manager	(whether	their	




“I’m	 a	 ten.	 I	 was	 born	 an	 educationalist,	 bred	 an	





the	 things	 I’ve	 always	 done	 is	 be	 at	 the	 front	 gate	 every	





they	 are	 subject.	 By	 casting	 non-educational	 identifications	 as	 less	 meaningful,	 Heads	 are	
asserting	the	moral	superiority,	in	their	view,	of	education.	These	identifications	provide	a	base	









	‘I	 would	 walk	 if	 any	 sense	 of	 commercialism	 came	 before	
education”	(Interviewee	C20)	
	
“…if	 I	 was	 under	 pressure	 because	 [the	 owner]	 wanted	 to	
divert	money	to	other	businesses	I	wouldn’t	feel	comfortable.	













The	 Head	 is	 the	 expert	 educationalist	 and	 I	 think	 the	
educationalist	should	have	the	final	say;	 if	 it’s	educationally	











As	 the	 literature	 review	 suggests,	 these	 comments	bespeak	 the	disciplinary	potentials	 at	 the	




teachers:	 is	 what	 we	 are	 doing	 in	 the	 interest	 of	 the	 children?	 In	 their	 positioning	 of	 their	




away	 from,	 as	 some	 interviewees	 saw	 it,	 the	more	 important	moral	 purpose	 of	 the	 role.	 As	







This	 is	 unsurprising;	 all	 of	 the	 Heads	 studied	 and	 trained,	 after	 all,	 as	 teachers.	 Given	 this	
background,	it	would	be	somewhat	odd	if	they	were	able	to	shed	all	semblance	of	their	former	
identities,	 carving	 out	 entirely	 new	 ones.	 Inevitably,	 whatever	 the	 management	 and/or	













































































“There	 are	 lots	 of	 good	 teachers	 that	 I	 have	 let	 go,	 not	
because	they’re	not	good,	it’s	just	they	don’t	fit	the	context;	
they	 don’t	 get	 that	 things	 are	 different	 here…not	











part	of	a	 team	that	 fails	or	 screws	up	a	project,	 you	are	
fired.	For	some	reason,	teachers	don’t	get	that.	In	school	
environments,	 they	 don’t	 understand	 that,	 well,	 why	




Key	 here	 is	 how	 these	 Heads	 position	 themselves	 in	 relation	 to	 teachers.	 The	 Heads	
consciously	portray	themselves	as	understanding	of	managerialism	(and	comfortable	with	it)	













“I	would	 say	 that	 I	 am	 focused	on	 the	 educational	well-




In	 each	 of	 these	 examples,	 the	 Head	 in	 question	 has	 moved	 away	 from	 disassociation.	
Managerialism	 (and	 perhaps	 even	 commercialism)	 is	 no	 longer	 simply	 recognised	
occupationally,	use	of	the	personal	pronoun	places	these	practices	‘inside’	the	subject.	In	his	

















the	 subject.	 	 Interviewee	 C23,	 one	 of	 the	most	 experienced	 Heads	 in	 the	 sample,	 seems	 so	










presence	of	managerial	 language	and	 the	degree	 to	which	some	Heads	strategically	embrace	
managerialism	highlights	the	reductionist	nature	of	an	educational-managerial	dichotomy.	Even	
those	Heads	who	 frame	managerialism	as	 outside	of	 their	 self-identification	 acknowledge	 its	
presence	and	importance.	There	is,	at	the	very	least,	recognition	by	all	Heads	of	the	occupational	
requirement	to	engage	with	managerial	practice.	For	other	Heads	managerialism	is	a	discourse	







previous	 research	 has	 been	 a	 need	 to	 move	 away	 from	 the	 notion	 of	 a	 pure	 and	 singular	





of	 their	 Boards,	 corporate	 structures	 or	 private	 owners”	
(Interviewee	C5)	
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readily	 with	 Ball’s	 professional	 (i.e.	 educational)	 values.	 As	 in	 the	 examples	 above	 (5.6.1),	














	 MANAGEMENT	 THE	SPACE	BETWEEN	 COMMERCIALISM	










































governed	 by	 educational	 purpose.	 The	 Head	 identifies	 at	 some	 point	 between	 educationalist	
(governed	by	educational	values)	and	business	manager	(governed	by	market	values).	Within	this	
space,	harder	edged	commercialism	may	be	rejected	but	managerial	identifications	are	embraced	

















tactics,	 manifestations	 and	 indications	 of	 the	 different	 identities	 and	 different	 hybridities	
observed.	Though	dominant	and	 subordinate	discourses	 seemed	 to	govern	different	 types	of	
identity	work,	the	sheer	dynamism	and	multiplicity	of	discourses	precludes	any	final,	total	and	
all-oppressive	 professional	 order;	 there	 isn’t	 and	 never	 has	 been	 a	 ‘pure’	 version	 of	
professionalism	that	is	now	being	hybridised	and	nor	are	there	pure	hybrid	forms.	Thus,	contrary	
to	the	suggestion	by	McGivern	et	al.	in	their	study	of	health	care	workers	that	only	certain	types	










occupational	one;	 the	Teacher-Head	 is	a	hybrid	but	only	at	 the	 level	of	practice.	Resonant	of	
Hoyle’s	restricted	professionality	(1975),	this	subject	values	the	practices	of	education;	at	heart	





classrooms,	 talking	 to	 the	 kids,	 talking	 to	 teachers,	 seeing	
what	is	going	on;	being	out	there,	not	here	in	the	office.	I	do	
[management]	 because	 I	 have	 to,	 but	 if	 I	wanted	 to	 be	 a	
manager,	I	would’ve	been	a	manager”	(Interviewee	C17). 
	
The	reluctance	 inherent	 in	 Interviewee	C17’s	comments	 is	representative	of	McGivern	et	al.’s	
incidental	 role-claiming	 narratives	 built	 around	 ‘reactive	 professional	 obligations’	 (2015:11).	




















their	 strong	 identification	 to	 education,	 and	 they	 remain	 restricted/resistant	 in	 their	
professionality.	They	also	though	recognise	and	understand	that	Headship	requires	management	
tasks	–	they	understand	that	a	Head	is	not	only	a	teacher	but	also	the	Head	of	the	teachers	(a	




Interviewee	C18	was	 the	most	Head-Teacher	 like.	 The	 interview	 took	place	 in	a	 classroom,	a	
classroom	that	doubled	as	her	office.	When	asked	about	this	choice	of	location,	she	indicated	
that	having	the	classroom	as	a	base	allowed	her	to	“manage	from	the	heart	of	the	school”.	She	










Suddaby,	 2006:248)	 perceived	 misalignments	 between	 (old)	 professionalism	 and	 its	 (new)	
managerial	context.	Interviewee	C18	understands	the	need	to	manage,	and	is	reflexive	enough	
to	 recognise	her	own	 reluctance	 in	 this	 regard	 (“I	have	had	 to	 learn	 to	be	 ‘dad’”),	but	 she	 is	
cautious	about	the	extent	to	which	she	allows	these	requirements	to	affect	her	sense	of	self	–	
she	still	wants	to	be	seen	as	“one	of	them”;	as	a	Head,	but	as	a	teacher	too.	Moreover,	where	
possible,	 responsibility	 for	managerial	 thinking	 (sharpening	 appraisal	 processes,	 for	 example)	




State	 [business]	 so	 to	 speak.	 I	 100%	 just	 love	 being	 in	 the	
classroom	and	I	won’t	let	the	job	change	that.	Doing	what	my	
husband	 does	 that’s	 not	 me	 and	 I	 don’t	 want	 it	 to	 be”.	
(Interviewee	C18)	
	


















that	 knowing	 is)	 through	historical	 identity	work	 related	 to	 education,	 but,	 like	 the	 clinicians	
studied	by	Denis	et	al.	(2001),	these	professionals	strategically	adapt	their	identities	in	order	to	
deploy	 an	 appearance	 (dramaturgy)	 of	 complying	 with	 managerialism	 while	 retaining	 their	





clearly	announcing	his	preferred	 identification),	he	was	also	quite	comfortable	 leveraging	 the	








Problematically,	 and	 indicative	 of	 the	 underlying	 brokerage	 of	 identifications,	 these	 subjects	
reported	that	the	demands	of	management	could	sometimes	detract	from	values	they	associate	
with	 their	 educational	 identities.	 For	 some	 participants,	 the	 choices,	 compromises	 and	











Because	 of	 this	 potential	 for	 inner	 conflict,	 hybridity	 is	 rife	 with	 (potential)	 paradoxes.	
Interviewee	C7	provides	a	useful	example.	She	is	an	early	career	Head	who	has	worked	her	way	
through	the	teaching	ranks	securing	Headship	by	virtue	of	 lengthy	and	successful	educational	






“You	 have	 to	 say:	 “I	 am	 accountable,	 I’m	 responsible	 for	


























pragmatism.	Framing	education	 in	 this	way	allowed	 Interviewee	C7,	and	others	who	 took	up	
similar	positions,	to	adopt	forms	of	identity	work	in	which	pragmatism	and	conformist	subject	
positioning	 are	 blended	with/balanced	 against	 critique	of	 traditional	 educational	methods	 as	




























because	otherwise	 it’s	 lost.	 If	 business	people	are	making	







business,	 the	 better	 for	 the	 kids”.	 Thus,	 while	 the	 touchstone	 remains	 educational	 purpose,	
Educational	Managers	seem	to	embrace	the	potentials	of	managerialism:	
	
“…we	are	 for-profit	 but	 I	 constantly	 remain	 staff	 that	 [the	
owner]	 has	 never	 taken	 any	 money	 out,	 she	 is	 in	 it	 for	
education.	We	are	 in	a	competitive	market	 though	so	 I	do	
remind	 them	 of	 our	 responsibilities.	 I	 remind	 staff	 about	









of	 dress	 (appearance),	 justified	 because	 “this	 stuff	matters”.	 Thus,	while	 remaining	 fluid,	 for	






Lastly,	 Educational	 Executive	 subject	 positioning	 demonstrates	 a	 much	 greater	 extent	 of	





Distinguishing	 this	 position	 from	 the	 Educational	 Manager	 (above),	 ontologically,	 blended	
hybridity	is	not	something	that	is	embraced	it	is	something	these	Heads	are	(albeit	changeably	
so).	 Importantly,	 this	 positioning	 is	 achieved	 not	 necessarily	 in	 order	 to	 further	 educational	
purpose	 but	 is	 resultant	 of	 the	 subjugating	 effects	 of	 succeeding	 in	 institutionally	 complex	








to	 identify	 with	 subject	 positions	 where	 managerialism	 is	 seen	 as	 part	 of	 the	 professional	
discourse	and	not	outside	of	it	(to	the	right	of	Table	13b).	The	Educational	Executive	is	not	simply	
willing	 to	 mobilise	 alternate	 discourses,	 these	 discourses	 are	 an	 extended,	 embedded	 and	




both.	 I	 think	 if	 I	 had	 just	 one	 or	 the	 other	 I	 would	 get	 bored	 and	
wouldn’t	feel	fulfilled	–	I	need	both.	I	want	the	chalk	dust	under	the	
fingernails,	and	I	thrive	in	that,	but	if	that’s	all	I	was	doing,	I	might	not	




the	 pragmatic	 adoption	 of	management	 practice)	was	 Interviewee	 C15.	 Head	 of	 a	 large	 and	



















best	 for	 the	 students”	 (an	 educational	 stance).	 This	 discursive	move	 constructed	 a	 personal	
motive	based	on	organisational	mission	that	eschewed	performance	for	its	own	sake,	enabling	
an	 adoption	 of	 managerial	 thinking	 which	 works	 with	 not	 against	 educational	 goals.	 For	
Interviewee	C15	hybridity	came	very	naturally,	he	may	not	have	had	the	job	title	CEO	but	he	was	






power	 from	 that	 identification.	 As	 Currie	 et	 al.	 demonstrate	 in	 their	 study	 of	 medical	
professionals,	 identity	 work	 for	 powerful	 actors	 such	 as	 these	 relates	 to	 the	 professional	
dominance,	status,	protection	and	validation	which	they	receive	from	the	profession;	here	those	
actors	(Heads)	identity	as	managers	in	ways	which	‘enhance,	not	merely	maintain,	their	position’	
(2012:957).	 Importantly,	 this	 identification	 does	 not	 come	 at	 the	 expense	 of	 education,	 this	




































“The	 not-for-profits	 can	 be	 very	 inefficient;	 they	 waste	









what	 they	do;	corporateness	 [sic]	 is	a	 tool	 for	 the	clever	
educationalist,	 not	 education	 a	 tool	 for	 clever	 corporate	
people.”	(Interviewee	C10)		
	
Interviewee	 C10	 believed	 that	 the	 status	 of	 Headship	 affords	 him	 the	 authority	 to	 bridge	
educational	and	management	worlds,	without	needing	to	be	fully	expert	in	either	(“I	can’t	teach	
A-Level	 Economics,	 but	 I	 can	 manage	 Economics	 teachers…why	 should	 accountants	 be	 any	
different?”).	The	type	of	hybridity	being	performed	here	is	very	different	then	to	any	one	of	the	





discourses	 (“that’s	 not	 anti-education,	 it’s	 just	 business”).	 Interviewee	 C10	 might	 be	 best	
described	as	occupying	both	poles	of	the	continuum	and	simultaneously	so	–	he	is	not	one	type	
of	 professional	 but	 many.	 What	 Interviewee	 C10	 exemplifies	 is	 that	 hybridity	 is	 not	 simply	























































































Taking	the	table	 top	to	bottom	and	 left	 to	right,	 firstly,	 identity	work	 is	presented	as	broadly	
grouped	 under	 two	 categories:	 educator	 and	 educational	 manager.	 Important	 here	 is	 the	
avoidance	 of	 reference	 to	 professionalism	 (and	 especially	 to	 binaries	 such	 as	 professional	
educator	 or	 professional	 manager).	 Both	 educator	 and	 educational	 manager	 are	 forms	 of	





as	 educators	 relating	 to	 managerialism	 only	 incidentally	 (as	 passive	 or	 reactive	 professional	





















Finally,	 the	 table	highlights	how	 identity	work	 relates	 to	managerialism	via	Collinson’s	 (2003)	
three	types	of	employee	subjectications	–	resistant,	dramaturgical	and	conformist	selves.		
	




individuals	management	 practice	 is	 seen	 as	 essentially	 incidental	 to	 educational	 identity	 and	
managerial	 thinking	 hardly	 adopted,	 if	 at	 all.	 These	 hybrids	 may	 be	 perfectly	 capable	 of	
performing	 the	 range	 of	 administrative	 tasks	 required	 of	 them,	 and,	 as	 they	 move	 towards	





In	contrast,	other	Heads	are	also	hybridic	at	 the	 level	of	self	 (ontologically).	As	 in	Kippist	and	
Fitzgerald’s	 (2009)	 study	 of	 clinicians,	 these	 individuals	 see	 no	 (or	 less)	 conflict	 between	
themselves	 as	 both	 practitioner	 and	 manager.	 None	 of	 these	 Heads	 had	 abandoned	 an	
educational	identity	entirely	in	favour	of	a	managerial	one	(had	they	done	so	it	would	be	arguable	
that	this	represented	a	shift	of	poles	and	not	hybridity),	however,	some	do	identify	strongly	as	
managers	 and	do	management	 (and	embrace	managerial	 thinking)	 as	 a	 result.	 For	 a	number	
(those	 categorised	 as	 Educational	 Managers)	 this	 may	 be	 a	 ‘skilled	 manipulation	 of	 self,	
reputation	 and	 image’	 (Collinson,	 2003:538)	 in	 the	 eyes	 of	 significant	 others	 (including	 the	
interviewer);	in	other	words,	performances	of	managerialism.	For	others	though	(the	Educational	






the	 influences	 of	 educational	 and	 managerial	 discourse.	 For	 some,	 the	 power	 effects	 of	
educational	 subjugation	 hold	 the	 most	 appeal;	 managerialism	 having	 influence	 only	 via	
occupational	necessity.	For	others,	the	disciplining	potentials	of	managerialism	are	ontologically	
meaningful.	 Most	 Heads	 seem	 to	 find	 a	 balance	 between	 these	 positions.	 By,	 for	 example,	
defining	himself	as	“in	the	business	of	education”,	Interviewee	C10	is	arguably	seeking	to	identify	
credibly	and	non-marginally	with	the	educational	world,	and	at	the	same	time,	seeking	similar	


















and	 131	 times	 respectively	 in	 the	 recruitment	 documentation).	 These	 terms	 have	 been	
discursively	normalised	within	the	profession.	Claiming	Headship	as	visionary	and	strategic,	no	
matter	what	 the	 functional	need,	enhances	a	Head’s	credibility;	 the	Head	 is	no	 longer	only	 a	
(Head)	teacher,	they	are	now	a	manager	–	and	a	manager	with	vision	nonetheless.	Such	is	the	
power	and	 legitimacy	of	managerialism,	 that	 to	suggest	 that	a	Head	does	not	need	 ‘strategic	















Thus,	while	 ‘vision’	 and	 ‘strategy’	 are	 terms	more	 readily	 applicable	 to	 the	 corporate	world,	













In	 spite	of	 this,	 there	 is	more	 at	work	 in	 Interviewee	C14’s	 comment	 than	 the	 simple	use	 of	
language.	Not	only	is	Interviewee	C14	able	to	use	these	terms	occupationally,	she	is	also	revealing	
the	disciplining	influences	of	managerialism.	Subjugated	by	the	appeal	of	managerialism	(Heads	




hybridity	 she	 achieves	 by	 doing	 so	 yields	 professional	 and	 personal	 benefit;	 she	 successfully	
performs	the	role	of	Headship	and	avoids	identity	conflict	by	accepting,	albeit	subconsciously,	
new	 subjectivities.	 In	 these	 terms	 the	 benefits	 of	 Interviewee	 C14’s	 hybridity	 are	 not	 just	
occupational,	they	are	also	ontological.	Managerialism	may	be	seen	to	be	disciplining	this	subject	
within	managerial	 imagery	but	 those	 influences	also	empower	her	as	a	manager.	While	 such	
disciplinarity	is	the	topic	of	much	critique,	not	least	of	which	for	authors	considering	the	impact	
on	Heads	failing	to	be	visionary	or	teachers	falling	outside	of	the	vision	(the	aforementioned	work	











knowing	what	 is	 going	 on,	 and	being	 comfortable	 in	 both	





“In	what	 I	 actually	do?	No,	not	much	what	 you	might	 call	
business.	But	you’ve	got	to	be	able	to	talk	to	these	people	
[Boards,	 school	 owners]	 in	 their	 own	 language,	 they’ll	




need	 for	 (what	 they	 see	 as)	 ‘business	 thinking’	 has	 not	 come	 about	 because	 of	 commercial	





As	previously	 suggested,	 reference	 to	business	can	 then,	 in	 these	cases	particularly,	often	be	
better	 read	 as	 managerialism.	 Heads	 don't	 (necessarily)	 do	 “much	 of	 what	 you	 might	 call	
business”	but	being	 apply	 to	act	 and	be	managerial	 “strengthens	 [their]	 hands	 in	 all	 sorts	of	











have	 to	be	at	one	extreme	or	 the	other,	educational	or	 commercial,	and	nor	are	 they	simply	
subject	or	agent,	they	can	be	many	things	at	once.	Each	of	the	subject	positions	suggested	in	




do	management	without	wanting	 to	 identify	 as	 a	manger,	 or	 they	 can	be	a	manager	 and	do	
practice	as	context	requires.	
	
In	 summary,	 through	 hybridity	 Heads	 gain	 power,	 status	 and	 legitimacy	 in	 terms	 of	 how	
Headship,	and	their	enactment	of	 it,	 is	presented	to	different	audiences:	within	and	between	
Heads,	within	and	between	colleagues	and	the	wider	community,	and	within	and	between	work	









While	 hybridity	 may	 offer	 benefits,	 becoming	 a	 hybrid	 is	 not	 necessarily	 a	 straightforward	
process.	Although	all	of	the	Heads	studied	adapted,	to	varying	degrees,	to	occupational	need,	
there	was	also	evidence	of	reluctance	and	refusal	to	identify	with	managerialism	ontologically.	A	













In	both	of	 these	examples,	 the	personal	pronoun	 is	 significant	–	“Is	 this	what	 I	am	 in	 it	 for?”	
Evident	here	is	self-reflection	against	the	subject’s	sense	of	preferred	identity.	Where	context	




















“We	 have	 a	 very	 complex	 Board	 structure	 here;	 parents,	
local	representatives	and	lots	of	business	types.	They	push	
the	 school	 hard,	 it’s	 hard	work.	We	 are	 not-for-profit	 but	
when	your	Board	Chair	is	the	CEO	of	[company]	that	brings	












conscience.	 Regardless	 of	 context,	 what	 seems	 to	 matter	 is	 perception	 of	 purpose.	 Where	






the	professional	conscience	where	 it	 is	 linked	to	educational	effectiveness,	 less	so	where	 it	 is	
linked	to	financial	efficiency:	
	
“[Head	Office]	 has	 talked	 about	 performance	 related	 pay.	
We	have	never	managed	to	agree	on	it	though.	The	Heads	
all	 want	 to	 drive	 excellence	 but	 the	 corporate	 view	 of	
excellence	 is	 different.	 Until	 we	 can	 agree	 a	 model	 that	







perhaps,	 the	 associated	 discourses	 of	 educations	 moral	 superiority)	 affords	 him	 –	 it	 is	 also	
indicative	of	a	policing	style	of	institutional	work	(Lawrence	and	Suddaby,	2006).	This	power	may	
be	perceived,	derived	only	through	fluid,	contingent	and	contested	discourse,	but	that	makes	it	




















These	 kinds	 of	 ‘facework’	 (Goffman,	 1959,	 1967),	where	 compliance	 is	 demonstrated	 by	 the	
adoption	 of	 languages,	 behaviours	 and	 practices	 complicit	with	 alternate	 discourses,	 are	 not	
inauthentic	rather	they	are	methods	of	performing	identity	that	leverage	discursive	hybridity	and	
harness	power.	There	 is,	however,	also	something	more	than	 just	 fabrication,	more	than	 just	









through	 their	 own	 participation	 (Foucault,	 1980;	 Ball,	 1990).	 Resistance,	 if	 not	 quite	 futile,	
potentially	offers	little	more	than	the	illusion	of	self-protection;	over	time	resistance	weakens	
275		
and	 the	 barriers	 fall;	 through	 repeated	 performance	 the	 practitioner	 becomes	 the	manager.	
Perhaps	as	the	softening	of	Interviewee	C7’s	“selling	one’s	soul	to	the	Devil”	stance	evidences,	











variables	 being	 commercial	 context,	 job	 title,	 qualifications,	 tenure	 and	 school	 size.	 These	
variables	in	particular	were	chosen	because	they	emerged	from	the	research	as	interesting	data	
or	 because	 it	made	empirical	 sense	 to	 consider	 them;	whether	 a	Head’s	 qualifications	 affect	
hybridity	 being,	 for	 example,	 a	 seemingly	 obvious	 line	 of	 analysis.	 These	 variables	 and	 the	
relationship	to	hybridity	are	set	out	in	Table	15.	Importantly,	it	is	worth	reiterating	that,	as	above,	
the	 suggestion	 is	 not	 that	 these	 descriptions	 represent	 discrete	 profiles,	 with	 each	 Head	
identifying	 (and	 operating)	 as	 only	 one	 type;	 rather,	 the	 table	 is	 an	 attempt	 to	 analyse	 the	
































Commercial	Context	 For-Profit	 For-Profit	 No	Correlation	 No	Correlation	 Not-For-Profit	
Typical	Job	Title	 Head/Principal	 Head/Principal	 No	Correlation	 No	Correlation	 No	Correlation	


























managers,	 perhaps	unsurprisingly	 given	 that	 they	have	 likely	 only	 recently	moved	up	 from	a	
relatively	teaching-centric	post.	This	observation	does	not	preclude	educational	discourse	from	








position	 to	 use	 business	 practice	 to	 drive	 the	





















Management	qualifications	may	 simply	 reveal	 the	 individual’s	 preferred	 identity	 and/or	 their	
openness	to	new	 identities.	 In	selecting	an	MBA	over	an	MA,	 for	 instance,	a	choice	has	been	
made	about	the	type	of	subject	a	Head	wishes	to	be/be	seen	as.	Management	qualifications	are	
by	no	means	a	prerequisite	to	educational	manager	subject	positioning,	but	Heads	choosing	to	
undertake	 MBAs	 may	 be	 aware	 (perhaps	 sub-consciously)	 of	 the	 power	 to	 be	 gained	 from	
managerialism	–	as	 Interview	C19	put	 it,	 there	 is	recognition	that	the	ability	to	walk	different	
walks	 is	 empowering.	 Additionally,	 according	 to	 the	 recruitment	 consultants	 interviewed,	
management	qualifications	 are	 becoming	 increasingly	 popular	 amongst	 aspirational	Heads.	 If	
holding	 a	 management	 qualification	 is	 a	 predictor	 of	 hybridity	 then	 the	 popularity	 of	 these	
courses	may	be	evidence	that	senior	leaders	are	hearing	the	institutional	talk,	and	that	they	want	









and	how	 context	 comes	 to	 bear	 on	 a	Head’s	 identity.	Does	 experience	 in	 particular	 types	 of	
















above	 (5.6.6),	 it	 is	 perception	 of	 purpose	 which	 seems	 to	 matter.	 In	 contexts	 where	 Heads	














“I	 saw	 it	 there	 [her	 previous	 school]	 too	many	 times,	
that	 is	 why	 I	 left.	 You	 cannot	 separate	 morals	 from	
education	 because	 you’re	 dealing	 with	 people’s	







profit	 schooling	 are	 more	 likely	 to	 resist	 managerialism	 and	 to	 identify	 (and	 to	 conduct	
institutional	 work)	 as	 the	 guardians	 of	 educational	 values.	 In	 contrast,	 Heads	 with	 positive	
experiences	of	for-profit	schools	may	(Interviewee	C2,	for	example)	identify	managerially:	
	
“We	 aren’t	 at	 capacity	 but	 there	 is	 little	 pressure	 to	
grow;	the	owners	understand	how	growth	can	damage	
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the	 school,	 our	 reputation	 and	 relationships	 with	
parents.	That’s	great	but	we	have,	and	I	guess	 I	mean	
me,	 sometimes	 taken	 our	 foot	 off	 the	 gas.	 So	 I	 have	
started	 to	 look	 at	 performance,	 efficiency	 and	 areas	
where	we	 can	 improve	much	more.	 So,	 yes,	 I	 guess	 I	
have	 taken	 more	 of	 an	 executive	 position	 now;	 less	
hands	and	on	less	firefighting.”	(Interviewee	C2)	
	
Arguably	 then,	 purpose	 and	 identity	 are	 the	 related	 variables,	 not	 context.	 Whatever	 the	
particular	type	of	school,	if	a	Head	can	hold	onto	(or	at	least	convince	themselves,	and	others,	
that	they	are	holding	onto)	educational	purpose	the	governing	influences	of	managerialism	are	
less	 likely	 to	 be	 resisted	 and	 its	 seductive	 benefits	 more	 likely	 to	 be	 embraced.	 This	 is	 an	
important	observation.	 In	keeping	with	notions	of	 identity	salience	(Spyridonidis	et	al.,	2015),	
hybridity	binds	 around	educational	purpose;	 a	Head’s	ontological	 commitments	 to	education	
cross-cut,	 and	 perhaps	 even	 dominate,	 other	 professional	 subjectivities.	 Where	 context	
threatens	this	identification,	where	managerial	discourse	threatens	to	shift	how	a	Head	identifies	










an	 indicator	of	managerial	discourse	 (at	a	meso-level),	but,	as	section	5.4.6	elucidated,	 those	
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the	 field	 represents	 the	 interplay	 of	 institutional	 work	 and	 identity	 work.	 Encouraged	 by	
ontological	need,	an	individual	will	identify	with	or	against	different	(intersectional)	discourses,	
thereby	performing	and	constructing	both	self	and	institution.	This	is	usefully	illustrated	through	
the	 example	 of	 mythologizing,	 the	 preserving	 of	 norms	 by	 creating	 and	 sustaining	 myths	
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regarding	an	institutions	history	(Lawrence	and	Suddaby,	2006).	While	it	may	well	be	the	case	
that	mythologizing	 (re)creates	or	 sustains	 institutional	norms,	 the	 individual	 storyteller	 is	not	
immune	 from	 the	 performative	 (in	 the	 constitutive	 sense	meant	 by	 Butler)	 effects	 of	 these	
stories.	 The	 storyteller	 chooses	 to	 espouse	 particular	 myths,	 not	 only	 because	 those	 myths	










and	 engagement	 between	 selves	 (between	 different	 institutional	 potentials).	 For	 some	 this	
identity	work	will	be	sub-conscious	and	non-strategic.	For	others	it	may	be	a	‘skilled	manipulation	















                                                
57	The	 left	hand	column	of	Table	16	 is	 taken	directly	 from	Lawrence	and	Suddaby’s	 institutional	work	 taxonomy	
(2006:	221,	228,	235).	The	quotes	are	taken	from	the	data	analysis	above.	 It	should	be	noted	that	 ‘Constructing	
Identities’	is	one	of	the	domains	of	institutional	work	suggested	by	Lawrence	and	Suddaby;	here,	as	noted	it	is	taken	
that	 all	 of	 the	 forms	 of	 institutional	 work	 are	 mutually	 constitutive	 acts	 of	 institutional	 and	 identity	 work.	















































































































































































































































































































each	Head	as	 they	seek	 to	engage	with,	or	 resist,	 the	dominant	discourses	 in	circulation	at	a	
particular	 time,	 but,	 in	 the	 propensity	 of	 discourse	 to	 construct	 and	 not	 just	 describe,	 those	
actions	also	inform	collective	(institutional)	understandings	about	what	it	is	that	Heads	say,	what	
they	do,	what	they	should	know	and	how	they	should	act.	These	performances	construct	not	
















greater	 range	 of	 managerial	 demands.	 However,	 there	 is	 evidence	 that	 the	 performative	
construction	of	the	manager-hybrid	is	filtering	down	to	less	experienced	Heads	(and,	in	turn,	to	










In	summary,	all	of	 the	Heads	studied	can	be	considered	hybrids.	 Indeed,	 it	 is	unlikely	 that	an	
individual	 could	 become	 a	 Head	without	 being	 hybridic	 at	 least	 at	 the	 level	 of	 practice	 -	 an	
observation	borne	out	in	the	requirements	for	management	(as	administration)	found	in	relation	
to	RQI	and	RQII.	A	Head	need	not	recognise	his	or	her	self	solely	as	an	educator,	as	a	manager,	
nor	 do	 they	 need	 to	 identify	managerially.	 What	 each	 of	 the	 case	 studies	 (and	 Table	 13b)	




occupational	 context	 demands.	 For	 others	managerialism	 holds	more	 seductive	 appeal,	with	
ontological	benefit	drawn	 from	educational	manager	 identifications.	All	of	 the	Heads	 studied	
though,	to	a	greater	or	lesser	extent,	are	hybrids.	
	










selves	 (identity	 work)	 and	 with	 other	 selves	 for	 professional	 legitimacy	 and	 dominance	
(institutional	work).	By	disciplining	and	empowering,	 the	properties	of	hybrid	professionalism	




is	 no	 guarantee	 of	 success),	 but	 through	 hybridity	 there	 is	 the	 potential	 to	 configure	 non-
exclusive,	non-marginal,	blended	and	shifting,	yet	entirely	legitimate,	identities	which	cross-cut	









CHAPTER 6: CONCLUSIONS 
	
This	 study	 has	 sought	 to	 critically	 examine	 how	 managerialism	 affects	 the	 identity	 work	 of	
international	 school	 Heads;	 specifically,	 the	 identity	work	 of	 a	manager	 class	 (Heads)	 reified	
through	 one	 set	 of	 discourses	 (education)	 but	 now	 also	 influenced	 by	 other	 discourses	
(managerialism).	
	
While	managerialism	 has	 received	 significant	 prior	 academic	 attention,	 the	 rationale	 for	 this	
study	was	that	 this	attention	does	not	yet	extend	to	 international	schools.	Distinguishing	this	
project	from	previous	works,	the	international	context	has	been	shown	to	allow	for	a	bracketing	
out	 of	 regulatory-induced	 managerialism.	 This	 has	 afforded	 the	 research	 a	 ‘purer’	 view	 of	






















questionnaire	 (the	 intent	 being	 to	 investigate	 the	 prevalence	 of	
managerial	 practice	 and	 the	 extent	 of	 managerial	 discourse	 in	
international	schools). 
Processes	
Attending	 to	 Research	 Questions	 I	 and	 II,	 analysis	 of	 100	 sets	 of	
recruitment	 documentation	 for	 Headship	 positions	 in	 international	
schools	 (the	 intent	 being	 to	 identify	 the	 management	 and	 managerial	
responsibilities	externally	and	formally	required	of	Heads).	This	analysis	




























Epistemologically,	 adopting	 subjectication	 (Foucault,	1997)	 as	 a	 theoretical	 position	has	been	
important	because	it	moves	the	subject	away	from	docility.	It	has	allowed	examination	of	how	
relationships	of	power	are	rationalised	by	‘ready,	adaptable	and	agentic’	(Ball,	2013:130)	subjects	














manager-professional	 (the	 Head)	 experiences	 subjectication	 as	 both	 an	 ‘educational	
professional’	 and	 as	 a	 ‘manager’.	 Expanding	 on	 this	 (re)emerging	 academic	 field,	 with	 little	
currently	known	about	the	antecedents	of	hybridity	within	education,	limited	conceptions	of	the	





Bush	 and	 Glover,	 2014),	 showing	 how	 these	 individuals	 retain	 legitimacy	 across	 contested	
educational	and	managerial	terrain	is	vital	to	understanding	what	one	must	do	as	(practice)	and	
what	it	means	to	be	(to	identify	as)	an	international	school	manager.	This	makes	the	outcomes	
of	 this	 study	 valuable	 to	 aspiring	 and	 serving	 Heads,	 to	 school	 recruitment	 panels,	 to	 policy	














The	 following	 discussion	 seeks	 to	 link	 the	 research	 data,	 the	 literature	 review	 and	 the	 key	
research	questions.	The	intent	here	is	not	to	(re)summarise	the	research	findings	–	this	has	been	








With	 the	 distinction	 drawn	 in	 Table	 3	 (Chapter	 3)	 between	 management	 (as	 a	 functional	




Within	 the	 recruitment	 texts,	 the	 formal	 requirements	 of	 Headship	were	 strongly	 aligned	 to	
education	 and	 to	 administrative	 requirements.	 That	 finding	 also	 extends	 to	 the	 online	
questionnaire.	 Overall,	 the	 relatively	 limited	 use	 of	 PRP,	 the	 absence	 of	 harder-edged	





However,	 the	 ambivalence	 and	 equivocation	 of	 educationalists	 towards	 the	 hard-nosed	
corporate	 concepts	 of	 profit	 and	 profitability	 does	 not	 preclude	 managerial	 uptake	 in	 non-
commercial	form.	As	the	literature	review	established,	practice	does	not	have	to	be	business-like	
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and	 1-2	 year	 contract	 lengths	 (shorter	 contracts	 affirming	 managerial	 authority);	 the	
















Research	 Question	 II	 established	 that	 international	 school	 Heads	 are	 disciplined	 as	 subjects	
through	both	 educational	 and	managerial	 discourse.	 On	 the	 one	 hand,	 consistent	with	 prior	
literature,	the	data	analysis	found	that	education	is	bound	by	a	strong	‘professional	conscience’	
(Hodgson,	 2005:53)	 which	 privileges	 certain	 (‘traditional’)	 discourses	 and	 denigrates	 others,	
creating	 strong	 identity	 salience	 (Spyridonidis	 et	 al.,	 2015).	 On	 the	 other	 hand,	 neoliberal	
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discourses	 do	 seem	 to	 be	 influencing	 international	 school	 Heads.	 Unlike	 their	 Western	
counterparts,	 the	subjects	of	 this	study	may	not	have	been	 ‘reformed	by	neoliberalism’	 (Ball,	
2013:130;	emphasis	added)	but	their	subjectivities	do	seem	to	be	formed,	to	varying	degrees,	by	
similar	 disciplinary	 potentials.	 The	 language	 of	 some	 of	 the	 recruitment	 documentation	
suggested,	for	example,	that	underperforming	teachers	are	not	to	be	supported,	developed	or	
even	managed	(though,	admittedly	these	may	all	be	implicit),	they	are	to	be	challenged	–	the	









to	 be	 (also)	 governed	 by	 managerialism.	 Adopting	 the	 language	 of	 Lawrence	 et	 al.	 (2009),	
Headship	is	not	concerned	with	either	education	or	managerialism.	The	processes	of	becoming	
and	performing	as	a	Head	are	a	complex	blend	of	moderation	between	the	poles,	a	hybrid	mix	
of	both.	 However,	 in	 contrast	 to	much	 of	 the	 literature,	 this	 thesis	 sees	 these	 influences	 as	
subjugating	and	(potentially)	empowering.	Contrary	to	Dent	and	Whitehead’s	assertion	that	‘the	
manager	has	become	professionalised,	the	professional	has	become	managerialist’	(2002:6)	the	
data	 suggests	 that	 managerialism	 is	 filtered	 and	 moderated	 through	 equally	 powerful	
educational	discourses.	Heads	may	be	managers	but	that	does	not	necessarily	require	them	to	












for	 international	 school	 Heads	 as	 they	 reconcile	 the	 plural	 demands	 of	 education	 and	
managerialism?		
Having	 established	 that,	 perhaps	 more	 so	 than	 external	 requirements,	 it	 is	 endogenous	




















and	 the	many	others	 like	 it,	 are	manifestations	of	 the	power	of	discourse	 to	anchor	 itself	by	
privileging	its	referents.	The	speakers	of	a	dominant	discourse	can	claim	to	be	its	arbiters,	can	







a	 particular	 set	 of	 values	 and	 personae.	 Produced	 and	 subjected	 (through	 their	 own	
proclamations	and	those	of	others)	to	a	‘forced	reiteration	of	norms’	(Butler,	1993:94),	a	Head	








agentically	 use	 the	 discourses	 of	 education	 as	 self-justification.	 Adherence	 to	 educational	
discourses	provides	Heads	with	options	(and	justifications)	for	identity	work	that,	through	the	
security	 of	 the	 professional	 collective,	 offers	 powerfully	 validating	 subject	 positions	 which	
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question	 (within	 the	 interviews	 at	 least)	 the	 morality,	 value	 and	 applicability	 of	 managerial	
thinking,	 but	 for	 Heads	 who	 can	 demonstrate	 the	 appropriate	 techniques,	 terminology	 and	
entrepreneurial	 acumen,	 managerialism	 offers	 a	 sense	 of	 enhanced	 ontology.	 Whilst	 these	














provides	 a	 really	 excellent	 discipline”	 (Interviewee	 C13).	 Moreover,	 by	 contrasting	 their	





As	 this	 analysis	 suggests,	 managerialism,	 and	 the	 discourses	 on	 which	 it	 draws,	 are	 not	




up,	 repeats,	 performs	 and	 manipulates	 versions	 of	 managerialism	 is	 afforded	 the	 ability	 to	
sustain	and	enhance	positions	of	professional	and	positional	power.	By	wielding	management	
power	this	kind	of	discursive	practice	provides	ontological	priority	and	existential	security	to	the	
pro-active	manager-subject.	 Interviewees	 C9,	 C15,	 C21,	 and	 C23	who,	 amongst	 others,	 each	
demonstrated	 that	 they	 have	 the	 language,	 technical	 skills,	 aggressive	 instrumentality	 and	
















educationalist	 ever	 existed	 (a	 doubtful	 claim)	 then	 those	 days	 are	 long	 gone;	 the	 discourses	
which	subject	Heads	as	professionals	are	multiple.	Heads	must,	 it	has	been	suggested,	 retain	
credibility	as	specialists	occupying	an	important	classroom-focused	(if	not	classroom-based)	role	
while	 also	 performing	 as	 managers.	 Even	 those	 Heads	 who	 do	 not	 actively	 mobilise	
managerialism	 (indeed,	 even	 those	 who	 frame	 it	 as	 outside	 of	 their	 self-identification),	
acknowledge	its	occupational	presence	and	importance	–	they	understand	the	need	to	manage	





















Hybridity	 allows,	 therefore,	 for	 an	 understanding	 of	 how	professionals	 find	 legitimacy	 in	 the	
dualism	 between	 subjugation	 and	 agency.	 It	 hints	 at	 the	 agentic	 possibilities	 of	 hybrid	
professionals	who	find	the	ability	to	maintain	a	sense	of	professional	identity	and	legitimacy	not	
only	 in	 response	 to	 the	demands	of	a	dominant	discourse	 (here	education),	but	also	 through	
reflexive	processes	that	provide	a	sense	of	security	in	the	company	of	other	collective	audiences	
with	whom	they	might	wish	to	professionally	identify	(as	‘manager’).	Through	hybridity	Heads	
gain	 power,	 status	 and	 legitimacy	 in	 terms	 of	 how	 Headship,	 and	 their	 enactment	 of	 it,	 is	
experienced.	Hybridity	helps	Heads	to	navigate	the	inherent	uncertainty	and	ambiguity	of	what	











2003:120)	 also	 able	 to	 moderate	 those	 influences,	 the	 subjectively	 important	 identity	 of	
educationalist	seems	to	cross-cut	(Spyridonidis	et	al.	2015)	and	scaffold	hybrid	 identifications.	
The	 result	 is	 that	 some	Heads	are	hybrids	only	occupationally;	 they	do	management	without	
necessarily	wanting	to	be	managers.	Other	Heads	see	themselves	as	managers	 (ontologically)	
and	 do	 management	 and	 potentially	 embrace	 managerialism	 as	 a	 result.	 In	 other	 words,	









of	 professionalism	 –	 albeit,	 perhaps,	 representations	 via	 new/different/alternate	 ways	 of	
enacting	the	profession.	What	is	argued	is	that	to	successfully	hold	down	a	management	position	
(for	any	 length	of	 time)	 the	 individual	must	be	able	 to	manage.	An	Occupational-Hybrid	may	
























tactics	 available	 to	 Heads	 as	 they	 traverse	 complicated	 and	 contingent	 organisational	 and	
























































Addressing	 length	 of	 tenure,	 the	 data	 shows	 a	 correlation	 between	 tenure	 as	 a	 Head	 and	
subjectication	through	managerialism.	The	longer	a	Head	has	served,	the	more	they	have	(likely)	
been	 exposed	 to	 managerialism	 and	 the	 greater	 the	 likelihood	 of	 their	 subjectivities	 being	







(ontological	 and	 financial)	 are	 seductive.	 As	 opposed	 to	 simply	 doing	 management	
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occupationally,	the	slings	and	arrows	of	cumulative	identity	work	seem	to	protect	long-served	
Heads	 from	 angst,	 affirming	 their	 status	 and	 empowering	 their	 ontologies	 through	manager	




health	 care	 physicians,	 a	 school’s	 raison	d'être	 matters.	 In	 keeping	 with	 notions	 of	 identity	
salience,	hybridity	is	scaffold	by	educational	purpose.	Where	context	stresses	managerialism	at	
the	 expense	 of	 education	 and	 thereby	 threatens	 a	 Head’s	 educational	 identity,	 resistance	
follows.	 In	 contrast,	where	 context	 is	more	 benign,	where	managerialism	 offers	 a	 legitimate	
means	to	validate	Head	and	school	alike,	it	is	more	likely	to	govern	managerial	identifications.	It	
is	perhaps	for	this	reason	that	the	data	revealed	a	marginally	greater	adoption	of	managerial	












identity	work	 and	 institutional	work.	 The	 suggestion,	 for	 example,	 that	 a	 Head’s	 time	 is	 too	







That	 said,	 it	 would	 be	 remiss	 not	 to	 highlight	 that	 the	 more	 ontologically-orientated	
performances	of	hybridity	are	potentially	risky	undertakings.	Consistent	with	extant	 literature	
(Sveningsson	and	Alvesson,	2003;	Harding	et	al.,	2014),	individuals	occupying	hybrid	positions	do	










6.3 CONTRIBUTIONS AND RECOMMENDATIONS 
 





















to	 educational	 leaders	 (and	 to	 academic	 researchers)	 to	 think	 a	 little	 differently	 about	what	
actually	these	schools	are	competing	for	and,	therefore,	how	they	might	best	compete.	Indeed,	





Via	 Table	 3	 (in	 respect	 to	 theory)	 and	 Table	 13a	 (in	 respect	 to	 empirics),	 this	 thesis	 makes	
contributions	to	how	the	differences	between	management	and	managerialism	are	understood	
and	might	be	revealed.	In	extending	the	findings	of	the	more	general	and	less	practice-orientated	
view	 found	 in	 prior	 literature,	 what	 this	 thesis	 offers	 is	 a	 matrix	 of	 identifiers	 –	 practice/s,	
language,	structures	and	procedures	–	which	might	be	used	to	recognise	management	vis-à-vis	







managerialism,	 and	 of	 managerialism	 with	 business-like	 thinking,	 thus	 encouraging	 more	
nuanced	 critique.	At	 the	 risk	of	heresy,	 this	distinction	may	even	encourage	other	writers	 to	
recognise	the	potentials	of	managerialism;	to	recognise	that	(just	maybe)	managerialism	need	
not	necessarily	 occur	 at	 the	expense	of	 educational	 purpose	 and	 values.	 That	 is,	 rather	 than	
adopting	a	position	where	any	form	of	management	is	fair	game	for	criticism,	a	more	nuanced	
view	may	allow	future	research(ers)	to	consider	whether,	how	and	where	managerialism	might	
inform	management	 practice	 –	 for	 the	 good	 of	 schools,	 for	 the	 good	 of	 school	 leaders	 and	
perhaps	even	for	the	good	of	students.	That	is,	an	extension/deepening	of	this	line	of	analysis	
would	 add	 further	 detail	 and	 nuance	 to	 the	 matrix	 of	 identifiers	 offered	 here,	 enabling	









they	 act	 in	 certain	ways	 –	mythologizing,	advocating	 and	mimicking,	 for	 example	 –	 not	 only	
because	 these	 acts	 describe	 and	 construct	 schools	 and	 Headship	 as	 they	 wish	 them	 to	 be	
(institutional	work),	but	also	because	they	describe	and	construct	particular	versions	of	their	own	
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simply	 describe	 the	 relationship	 between	 an	 actor	 and	 the	 institution	 (Headship/schooling),	
rather,	 identity	work	 and	 institutional	work	 are	mutually	 constitutive	 (institution	 and	 subject	
inescapably	intertwined).	The	taxonomy	can,	therefore,	as	attempted	in	this	thesis,	be	used	to	













their	UK,	US	and	Australian	counterparts.	There	 is	 therefore	a	different	 relationship	between	
identity	 work	 and	 institutional	 work	 in	 the	 international	 school	 context.	 Indeed,	 finding	
corporately-owned	schools	no	more	managerial	than	their	not-for-profit	counterparts	is	highly	
revealing.	 Interviewee	 C5’s	 blocking	 of	 performance-related	 pay	 despite	 corporate	 pressures	
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same	 regulatory	 influences.	 The	 freedoms	 of	 the	 international	 school	 context	 provide	 an	
arguably	 greater	 scope	 for	 identity	 work	 to	 find	 traction	 institutionally.	 That	 is,	 the	 strong	
salience	Heads	 accord	 to	 educational	 identities	 and	 their	 power	 as	 institutional	 agents	 helps	
explain	the	lack	of	managerial	practice	across	international	schools.	
	
What	 appears	 to	 be	 happening	 is	 that	 hybridity	 translates	 relationships	 of	 power	 between	
educational	and	managerial	discourses	via	 the	medium	of	 identity	work.	 In	 turn,	 institutional	
work	translates	those	same	influences	within	and	across	schools	and	throughout	Headship.	This	
further	 links	 to	 perception	 of	 purpose	 (5.6.7.3).	 Institutional	 work	 performs	 a	 different,	 less	
resistive,	function	where	managerialism	is	seen	to	have	benign	or	potentially	positive	influences	
(on	 school,	on	 self	and/or	on	 the	profession).	The	outcome	of	 this	 identity-institutional	work	
interrelationship	is	that	in	not-for-profit	contexts	(or	in	contexts	where	managerialism	is	seen	as	

























and	 have	 been	 evidenced	 and	 described	 as	 such,	 they	 are	 not	 necessarily	 exclusive	 to	 that	
context.	With	education	taken	as	one	set	of	discursive	influences	and	managerialism	as	another,	
these	categorisations	are	potentially	sustainable	elsewhere.	The	bracketing	out	of	regulatory	and	
economic	 influence	 has	 led	 to	 a	 particular	 treatment	 of	 situated	 hybridity,	 but	 the	 resultant	
findings	 may	 be	 applicable	 in	 other	 educational	 contexts	 regardless.	 That	 is,	 with	 identity	
proposed	 as	 the	 key	 site	 of	 managerial	 governance,	 Western	 and	 international	 Head’s	












































required	 to	 engage	 with	 management/managerialism.	 With	 those	 cautions	 in	 mind,	 it	 is	
proposed	that	the	non-contextually	specific	labels	used	in	Table	18	(and	the	explanation	of	those	
labels	below)	could	be	adapted	and	made	bespoke,	allowing	researchers	to	explore	hybridity	in	






Practitioners,	 doing	 management	 only	 reluctantly,	 strongly	 resisting	 managerialism	 and	 its	










Ontological-Hybrids	 identify	 through	 managerialism,	 but	 do	 so	 through	 varying	 degrees	 of	
involvement	with	and	attachment	to	practice.	The	Manager-Practitioner,	for	example,	identifies	
managerially	but	undertakes	practice	as	and	when	required	to	either	‘get	their	hands	dirty’	or	as	
part	of	a	 ‘cherry	picking’	of	elements	of	practice	that	appeal	 to	them	(contextually,	 the	Head	
performing	 in	a	 school	play,	 for	 instance).	The	 final	hybrid,	 the	Manager,	has	not	necessarily	
abandoned	practice,	but	 they	do	 identify	with/through	managerialism,	maintaining	executive	
oversight	 of	 practice;	 their	 hybridity	 is	 governed	 by	 the	 status	 and	 power	 accrued	 by	 being	
‘above’	day-to-day	practice	whilst	being	firmly	(perceptually	at	least)	in	charge	of	it.		
	















is	 on	 practitioners	 who	 now	 occupy	 defined	 management	 positions,	 with	 little	 formal	
requirement	to	undertake	elements	of	practice.	The	unique	perspective	of	 this	 theory	 is	how	
hybrid-professionals	adopt,	resist	or	mediate	practitioner	and	managerial	identifications	in	ways	


















the	 subject,	 thus	 subjecting	 that	 individual	 to	 reflections	 on	 their	 identity	 (incidentally	 or	





Management	 Training:	 Management	 qualifications	 may	 not,	 as	 the	 data	 analysis	 shows,	
currently	be	required	for	Headship	but	they	do	seem	to	be	a	predictor	of	hybridity,	or	to	some	
degree	of	openness	to	new	forms	of	managerial	identification	–	they	position	the	individual	in	
the	 liminal	 space	 between	 education	 and	management.	 Choosing	 to	 undertake	 an	MBA	 (or	
similar)	 would	 therefore	 be	 an	 important	 first	 step	 towards	 (ontological)	 hybridity.	
Furthermore,	 the	 skills	 and	 knowledge	 gained	 through	management	 training	 will	 add,	 at	 a	
practical	level,	to	the	individual’s	(occupational)	ability	to	perform	as	a	manager.	
	
6.4 EMERGENT THEMES AND FUTURE RESEARCH  
 
	
During	 the	 research	 and	 data	 analysis	 phases	 of	 this	 project	 various	 themes	 emerged	 as	











Interviewee	 C7’s	 comment	 that	 any	 educationalist	 who	 identifies	 with	 anything	 other	 than	
education	has	“sold	their	souls	to	the	Devil”	is	indicative	of	how	deeply	these	discourses	bite.	It	













and	 corporately-owned	 schools.	 Where	 one	 might	 have	 expected	 greater	 variance	 between	
practices	within	these	schools	–	the	reasons	for	ownership	are,	after	all,	fundamentally	different	
–	 across	 the	 various	 themes	 surveyed,	 the	 different	 ownership	 types	 take	 subtlety	 but	 not	
significantly	 different	 approaches.	 Moreover,	 such	 that	 there	 are	 differences,	 somewhat	













In	 addition,	 with	 Heads	 as	 the	 main	 focus,	 this	 study	 has	 only	 probed	 these	 differences	 as	
pertinent	to	identity	work.	Other	differences	between	types	of	school	ownership,	and	other		
potential	outcomes	of	 these	differences,	were	 identified	 in	 the	data	but	not	explored	due	 to	
relevance	 and	 word	 count	 (school	 governance	 arrangements	 being	 one	 example)	 and	 some	
possible	 lines	 of	 enquiry	 not	 followed	 due	 to	 commercial	 sensitivities	 (the	 impact	 of	 salary	
variances	between	school	types	on	recruitment	and	retention,	for	instance).	While	there	would	
be	inherent	research	challenges,	the	opportunity	presented	by	international	schools	for	a	more	











For	 example,	 gender	 emerged	 as	 an	 interesting	 anomaly	 in	 the	 data-set.	 While	 there	 were	
insufficient	females	in	the	study	to	comment	with	authority,	those	that	there	were	seemed	less	
likely	 to	adopt	ontologically-hybrid	subject	positions.	Seeming	to	prefer	occupationally-hybrid	
positioning	 every	 female	 studied	was	 strongly	 aligned	 to	 educational	 identity	 (two	of	 the	 six	










perhaps	 the	 result	 of	 (quite	 literally)	 self-selection.	 The	 underrepresentation	 of	 females	 in	
international	 school	 Headships	 may	 result	 from	 the	 reluctance	 of	 female	 senior	 leaders	 to	
identify	with	the	masculine/managerial	 forms	necessary	 for	success,	or	at	 least	 for	successful	
appointment	as	a	Head.	The	design	and	 focus	of	 this	 study	does	not	allow	 for	more	detailed	














• Consideration	of	whether	‘international’	 is	 itself	an	important	 identifier,	and	an	important	
source	of	meaning	for	international	school	Heads.	




investigation	of	whether	 international	 school	Heads	can	be	 similarly	 categorised	 (perhaps	
into	categories	such	as	Nomad,	Entrepreneur,	or	Pioneer,	for	example).	






hierarchy.	 Hybridity	 is	 not,	 however,	 relevant	 only	 to	 these	 subjects.	 Indeed,	 the	 middle	
manager,	 sitting	 between	 the	 boardroom	 (i.e.	 the	 upper	 echelons	 of	management)	 and	 the	
                                                






falling	more	and	more	under	 the	academic	 gaze.	 In	 the	health	 care	 contexts	on	which	much	




2014),	 a	 cross-fertilisation	 of	 ideas	 and	 concepts	 from	 health	 care	 would	 be	 a	 valuable	 and	
interesting	 future	 project	 –	 especially	 given	 the	 centrality	 of	 middle	 leaders	 to	 school	
improvement	(Bush,	2002;	Bush	and	Glover,	2012).	
	
6.5 METHODOLOGICAL CONSIDERATIONS 
	
The	interpretative	nature	of	this	study	makes	its	aims	and	objectives	complex,	elusive	and	subject	




participants,	 each	 ‘history	 of	 the	 present’	 (Foucault,	 1977:31)	 formed	within	 its	 own	 unique	
discursive	space.	 It	 is	not	enough	to	simply	acknowledge	one’s	own	subjectivities;	one	has	to	
acknowledge	 the	 painful	 incompleteness	 of	 any	 work	 which	 attempts	 to	 wrestle	 with	 the	
subjectivities	of	others	–	not	least	of	all	because	the	data	captures	a	specific	moment	in	time.	
What	I	have	presented	then	is	not	a	declaration	of	universal	truth,	arrived	at	through	longitudinal	









most	attention.	The	work	of	RQI	and	RQII	was	 to	establish	a	 framework	 for	enquiry	 into	 the	





studies	of	 changes	 in	practice	 and	 recruitment	demands	over	 time,	 and/or	 a	more	extended	
focus	on	the	discourse	communities	of	international	school	leadership	would	not	only	be	valid	


















Secondly,	 the	 margin	 of	 error	 (+/-	 5%)	 means	 that	 the	 differentials	 between	 questionnaire	
responses	are	not	always	statistically	significantly	significant.	Where	reference	 is	made	to	the	





sufficiently	 diverse	 sample	 and	 a	 sufficient	 number	 of	 responses	 to	 reflect	 internal	 validity	
















study	 have	 been	used	 to	 inform	qualitative	 analysis	 of	Heads’	 identity	work	 and	were	 never	
intended	for	stand-alone	quantitative	comparison,	having	benchmarks	of	practice/s	as	present	
in	 other	 contexts	 would	 have	 added	 useful	 comparison,	 particularly	 in	 regard	 to	 Research	












Further	critique	can	be	 leveled	at	 the	 (deliberately)	 semi-structured	nature	of	 the	 interviews.	
While	this	approach	is	entirely	in	keeping	with	an	interpretative	CDA	methodology	(see	Wodak,	
2009),	 on	 reflection,	 more	 structure	 may	 have	 been	 beneficial.	 For	 example,	 the	 topic	 of	
accreditation	was	discussed	in	many	of	the	interviews	but	exactly	what	was	discussed	varied	(not	
least	of	all	because	there	are	a	variety	of	accreditation	bodies	and	their	demands	multiple).	In	









dominant	 themes	 across	 the	 interviews)	 improved	 as	 the	 interviews	 progressed.	 Were	 I	 to	
undertake	 the	 interviews	 again,	 I	 do	 not	 believe	 that	 the	 findings	 would	 be	 fundamentally	
different	-	the	interview	data	are	similar	enough	to	suggest	‘data	saturation’	(Bowen,	2008).		I	do	
believe	 though,	 that	 I	 would	 be	 more	 efficient	 (avoiding	 interesting	 but	 circumstantial	












interviewer	 is,	after	all,	 reading	not	 just	spoken	words	but	also	 intonation,	pauses,	emphasis,	
body	language	and	discourse)	it	is	arguable	that	if	the	subject	is	entirely	unidentifiable	in	the	text	
then	 it	 is	 the	 researcher’s	 subjectivity	 that	 is	 being	 featured	 and	 not	 an	 informed	 analysis.	
Subjectivity	 may	 be	 unavoidable,	 but	 there	 is	 an	 important	 difference	 between	 analytical	
interpretation	and	overly	extrapolated	fabrication.	In	the	case	of	this	study,	I	do	believe	that	the	
interviewees	would	 ‘see	 themselves’	 in	 the	analysis.	They	may	not,	of	 course,	be	consciously	
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confirmation59,	 thereby	 iteratively	 ‘zeroing	 in’	on	a	 fair	and	agreeable	 interpretative	position.	
However,	while	on	the	one	hand	this	may	add	to	the	validity	of	the	findings,	on	the	other,	the	
researcher	risks	an	interviewee	reacting	badly	to	the	interpretation	–	the	interpretation	may	be	
entirely	 accurate	 but	 not	 one	 the	 interviewee	 shares,	 likes	 or	 would	 wish	 to	 know	 about	
themselves.	 What	 then	 for	 those	 research	 findings?	 Are	 they	 to	 be	 dismissed,	 changed	 to	
appease	 the	 interviewee	 or	 included	 regardless?	 None	 of	 those	 situations	 are	 entirely	
satisfactory.	 Additionally,	 the	 potential	 is	 for	 a	 project	 stuck	 in	 an	 infinite	 cycle	 of	 analysis,	
checking,	(re)analysis	and	(re)checking.	Perhaps	then,	it	is	enough	that	the	researcher,	as	in	the	
case	of	 this	 study,	 is	 self-critical.	 It	 is	 incumbent	on	 the	 researcher	 to	 honestly	 critique	 their	
























Having	started	the	 journey	very	much	on	the	side	of	business	thinking,	 I	now	find	myself	 less	
certain,	perhaps	even	confused,	about	that	positioning.	That	is	not	to	say	that	I	now	identify	more	
towards	the	educator-practitioner	positions,	rather,	that	I	find	it	difficult	to	identify	with	any	of	
these	 positions.	 As	 researcher,	 standing	 outside	 of	 the	 various	 discourses	 that	 govern	 these	




assumptions	 behind	 decisions,	 behind	 the	 professional	 conscience,	 behind	 (Lyotard’s	 and	
Butler’s	 versions	of)	 performativity	 and,	 in	particular,	 behind	 the	power	dynamics	of	 identity	
work.	
	
Performance	 management	 provides	 a	 useful	 illustration	 here.	 As	 part	 of	 my	 Post-Doctoral	
corporate	role	I	am	expected	to	contribute,	in	the	role	of	management	consultant,	to	the	review	



























discourses	 (education)	 but	 also	 experiencing	 the	 governance	 potentials	 of	 other	 discourses	
(managerialism).	 The	micro-processes	 of	 identity	work	 have	 been	 explored	 and	 shown	 to	 be	
products	 of	 discursive	 practice,	 its	 reproduction,	 interpretation	 and	 re-shaping	 by	 the	 actors	
involved.	
	
This	 investigation	 has	 been	 important	 because,	 while	 prior	 scholarship	 has	 examined	 the	
implications	of	neoliberal	governance	arrangements	for	practioneers	who	also	work	as	managers	







literature,	 Chapter	 2	 described	 a	 situation	where	 the	 governance	 effects	 on	 professionalism	
cannot	be	(solely)	ascribed	to	external	pressures	(to	government,	to	the	market,	or	to	corporate	
influences).	 Despite	 favourable	 economic	 conditions	 and	 regulatory	 freedoms,	 international	
school	leaders	do	seem	subject	to	many	of	the	same	professional	tensions	as	widely	reported	to	





That	 review	 drew	 important	 attention	 to	 identity	 work	 as	 a	 source	 (and,	 in	 international	




by	 discourse	 into	 plural	 ‘always	 already’	 subject	 positions	 through	which	 the	 self	 is	 created,	
affirmed,	protected	and	assured,	and	from	which	can	be	drawn	power.	The	environment	in	which	








of	 measurement’	 (Ball,	 2015:6)	 seeking	 to	 loosen	 the	 connection	 between	 managerial	
subjugation	and	the	sense	of	self	as	educator.	As	repeated	assertions	of	the	inherent	importance	
of	education	 (and	of	Headship)	 indicate,	Heads	attempt	 to	 capture	discursive	power	 through	
claims	 re	 the	 moral	 superiority	 of	 education.	 Governance	 via	 educational	 discourse	 fuels	
institutional	 and	 identity	work	which,	 grounded	 in	 the	 security	of	 the	professional	 collective,	
offers	 a	 range	 of	 powerfully	 validating	 subject	 positions,	mitigates	 the	 uptake	 of	managerial	






an	active	 site	of	 evolution	 in	 the	 identity	work	undertaken	by	educational	professionals.	 The	
discourses	 Ball	 (2010)	 suggests	 are	 recasting	 educational	 identities	 -	 neoliberalism,	
managerialism	 and	 performativity	 –	 are	 an	 influence	 (albeit,	 not	 yet	with	 the	 same	bite	 and	
ubiquity	 as	 in	 Western	 contexts/locations).	 This	 places	 the	 Head	 in	 an	 arena	 of	 latent	 and	
potentially	 overt	 contestation.	 Heads	 have	 to	 work	 with	 the	 grain	 of	 existing	 and	 dominant	
discourses	and	subjectivities	but,	as	they	do	this,	they	also	have	available	to	them	a	variety	of	
sometimes	 overlapping,	 sometimes	 conflicting,	 and	 sometimes	 empowering	 discourses	 and	
subjectivities	that	may	go	against	the	grain.	 In	these	terms,	being	a	manager	(a	Head)	 is	both	
risky	 and	 seductive.	Being	a	manager	 suggests	 a	privileged	ontological	 location,	whereby	 the	
manager	is	existentialised	through	the	discourses	which	give	advantage	to	that	identity	position,	
even	 if	 that	 involves	 occupational	 tasks	 or	 ontological	 identifications	 that	 sit	 (sometimes)	 in	
tension	with	an	individual’s	sense	of	educational	self.	
	






of	 managerial	 identifications.	 Instead	 then	 of	 professional	 exclusivity	 and	 protection	 being	





the	 production	 of	 organised,	 docile	 bodies	 through	 educational	 or	 managerial	 disciplinary	
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these	discourses,	which	are	 risky	 and	which	offer	 a	 sense	of	ontological	 and/or	occupational	
purchase,	 will	 depend	 on	 the	 sense	 of	 contingent	 advantage,	 difference	 or	 affirmation	 each	
governed	subject	position	offers.	Heads	do	though	seem	to	be	governed	in	a	‘space	between’	the	
disciplinary	 affects	 of	 educational	 management,	 managerialism	 and	 the	 extremes	 of	
commercialism	through	both	occupationally-	and	ontologically-led	 responses.	With	 important	
caveats	about	privileging	any	given	subject	position	and	equal	caution	about	 the	tendency	of	
taxonomies	 to	suggest	 fixed	modes,	emerging	 from	the	data	was	a	sense	that	Heads	address	





and	 certainty	 those	 governed	 through	 both	 occupational	 and	 managerial	 discourse,	 might	
identify	as	Practitioners,	doing	management	only	hesitantly,	strongly	resisting	managerialism	and	
its	identifications;	as	Lead	Practitioners,	who	accept	the	necessity	of	management,	reluctantly	
adopting	 some	 of	 the	 occupational	 demands	 of	 managerialism;	 as	 Pragmatists,	 who	 broker	
between	the	varying	influences	of	management	practice	and	the	potentials	of	managerialism	for	
self	 and	 for	 school;	 as	Manager-Practitioners,	 who	 identify	 as	managers	 but	 also	 undertake,	







worked	 at	 by	 professionals	 seeking	 identification	 across	 interdiscursive	 regimes.	 Hybridity	 in	
these	terms	is	a	powerful	concept.	The	manager-practitioner	is	affirmed	as	non-marginal;	reified	
through	 varying	 discursive	 possibilities,	 with	 organisational	 and	 professional	 plurality	 each	
becoming	 sources	 of	 power.	 Rather	 than	 managerialism	 necessarily	 putting	 ‘a	 stress	 on	
procedures	at	the	expense	of	educational	purpose	and	values’	(Bush,	1999:240	emphasis	added),	
through	hybridity	 there	 is	 the	 potential	 to	 configure	 non-exclusive,	 blended	 and	 shifting,	 yet	
entirely	 legitimate,	 identities	 which	 cross-cut	 multiple	 discourses.	 For	 some,	 occupational	
hybridity,	 underpinned	 by	 salient	 educational	 identification,	 allows	 access	 to	 management	
positions	 without	 the	 perception	 of	 ‘selling	 one’s	 soul’;	 for	 others,	 the	 vulnerabilities	 of	
identifying	ontologically	with/through	managerialism	can	be	mitigated	by	retaining	identification	
with	occupational	practice.	As	such,	the	successful	manager-professional	needs	to	be	identified	









managerialism	 can	also	 (and	perhaps	more	 readily)	 be	 found	 ‘in	here’,	 inside	 the	hearts	 and	
minds	 of	 these	 professionals.	 Heads	 are	 governed	 by	 both	 educational	 and	 managerial	
discourses,	and	not	least	of	all	by	their	own	identity	needs.	Subjectivity	is	therefore	recognised	






























































NO	 WORD	 COUNT	 WEIGHTED	PERCENTAGE	 SIMILAR	WORDS	
	 	 	 	 	
1	 schools	 2011	 4.51%	 school,	schooling,	schools,	schools’,	school’	
2	 develops	 550	 1.23%	 develop,	developed,	developer,	developing,	development,	developments,	develops	
3	 students	 490	 1.10%	 student,	students,	students',	students’	
4	 managing	 427	 0.96%	 manage,	managed,	management,	management’,	manager/s,	manages,	managing	
5	 ensure	 324	 0.73%	 ensure,	ensures,	ensuring	
6	 experiences	 315	 0.71%	 experience,	experiences	
7	 leadership	 285	 0.64%	 Leadership	
8	 principal	 267	 0.60%	 principal,	principals,	principals’	
9	 boarding	 253	 0.57%	 board,	boarding,	boards	
10	 staff	 252	 0.57%	 staff,	staffs	
11	 provide	 234	 0.52%	 provide,	provided,	providence,	provider,	providers,	provides,	providing	
12	 curriculum	 227	 0.51%	 curriculum,	curriculums	
13	 successful	 213	 0.48%	 success,	successes,	successful,	successfully,	succession	
14	 director	 188	 0.42%	 director,	directorate,	directors,	directors'	
15	 professionals	 184	 0.41%	 professional,	professionalism,	professionally,	professionals	
16	 candidate	 178	 0.40%	 candidate,	candidates	
17	 support	 167	 0.37%	 support,	supported,	supporting,	supportive,	supports	
18	 academic	 144	 0.32%	 academic,	academically,	academics	
19	 position	 133	 0.30%	 position,	positioned,	positioning,	positions,	position’,	positive,	positively	
20	 vision	 132	 0.30%	 vision,	visioning	
21	 strategic	 131	 0.29%	 strategic,	strategically	
22	 within	 130	 0.29%	 within	
23	 strong	 128	 0.29%	 strong	
24	 policies	 123	 0.28%	 policies,	policy	
25	 programme	 121	 0.27%	 programme,	programmer,	programmes	
26	 british	 117	 0.26%	 british,	british’	
27	 primary	 114	 0.26%	 primary	
28	 promote	 113	 0.25%	 promote,	promoted,	promoter,	promotes,	promoting,	promotion,	promotional	
29	 opportunities	 112	 0.25%	 opportunities,	opportunity	
30	 campus	 107	 0.24%	 campus,	campuses,	campuses’	
31	 leading	 103	 0.23%	 leading,	leads	
32	 works	 99	 0.22%	 working,	works,	works’	
33	 environment	 98	 0.22%	 environment,	environments	
34	 college	 89	 0.20%	 college,	colleges	
35	 current	 89	 0.20%	 current,	currently	
36	 secondary	 86	 0.19%	 secondary	
37	 leader	 85	 0.19%	 leader,	leaders	
38	 senior	 84	 0.19%	 senior,	seniority	
39	 english	 83	 0.19%	 english	
40	 local	 81	 0.18%	 local,	locality,	locally	
41	 accounts	 79	 0.18%	 account,	accountabilities,	accountability,	accountable,	accounting,	accounts	
42	 knowledge	 79	 0.18%	 knowledge,	knowledgeable	
43	 appropriate	 79	 0.18%	 appropriate,	appropriately	
44	 outstanding	 77	 0.17%	 outstanding,	outstanding’	
45	 world	 77	 0.17%	 world	
46	 children	 75	 0.17%	 children	
47	 process	 74	 0.17%	 process,	processes	
48	 range	 70	 0.16%	 range,	ranging	
49	 headteacher	 67	 0.15%	 headteacher,	headteachers	













RECRUITMENT CONSULTANTS (3) 

















INTERVIEWEE	 DESCRIPTION	 JOB	TITLE	 TENURE	AS	HEAD	 QUALIFICATIONS	 SCHOOL	MEMBERSHIPS	 TYPE	OF	SCHOOL	
C1	 Late-sixties	American	male.	Experienced	Principal	with	several	decades	of	international	experience	across	a	range	of	countries	and	contexts.		 Principal	 20+	Years	 PhD	(Education)	 WASC	 For-profit;	privately	owned.	















Principal	 10-15	Years	 PGCE	 BSO,	CIS,	FOBISIA,	IBO	 For-profit;	corporate.	
C6	 Late-fifties	Australian	male.	Experienced	international	and	UK	school	Head,	retired	at	time	of	interview.	A	co-owner	in	a	group	of	international	schools.	 Director	 15-20	Years	 PGCE,	MA	
BSO,	CIS,	FOBISIA,	
IBO	 For-profit;	corporate.	
C7	 Early-forties	female.	First	Headship	of	a	small	IB	school.	 Head	 Less	than	5	Years	 PGCE,	MBA	 IBO	 For	profit;	privately	owned.	
C8	 Mid-fifties	Australian	male.	Experienced	international	school	Head,	running	a	large	IB	curriculum	school	across	three	campuses.		 Executive	Principal	 15-20	Years	 PhD	(Education)	 IBO	 For	profit;	privately	owned.	







CEO	 10-15	Years	 PGCEi	NPQH	 CIS,	BSO,	FOBISIA	
For-profit;	privately	owned	group	of	
international	schools	
C11	 Mid-forties	British	male.	Internal	appointment	to	a	small	IB	Curriculum	school.		 Head	 Less	than	5	Years	 PGCE,	NPQH	 CIS,	IBO	 For-profit;	corporate.	





Head	 Less	than	5	Years	 PGCE,	MA	 BSA,	CIS,	FOBISIA	 For-profit	franchise;	privately	owned.	
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CEO	 15-20	Years	 EdD	 CIS,	FOBISIA,	WASC	 Not-for-profit	
C17	 Mid-fifties	US-Taiwanese	female.	Principal	of	a	large	private	Christian	Taiwanese	high	school	running	international	programmes.	 Principal	 5-10	Years	 B.Ed	 None	 Not-for	Profit	
C18	 Mid-fifties	US-Chinese	female.	Owner	and	Head	of	a	very	small	not-for-profit	Christian	international	school	offering	a	US	curriculum.	 Principal	 5-10	Years	 PhD	(Education)	
WASC	
	 Not-for-profit	
C19	 Late-forties	British	male.	First	overseas	posting.	UK	independent	school	background.	Mid-sized	British	school.		 Head	 5-10	Years	 BA,	PGCE	 CIS,	FOBISIA	 For-profit	franchise;	privately	owned.	
C20	 Mid-fifties	Australian	male.	Experienced	international	school	Head,	running	a	large	not-for-profit	IB	curriculum	school.	 CEO	 15-20	Years	 B.Ed,	M.Ed	 FOBISIA,	IBO	 Not-for-profit	
C21	 Early-forties	Canadian	male.	Second	Headship,	currently	in	a	large	IB	World	school.	 Head	 Less	than	5	years	 M.Sc	 CIS,	NEASC,	IBO	 Not-for-profit	
C22	 Late-thirties	British	male.	Head	of	a	small	Primary	British	curriculum	campus.	 Head	 Less	than	5	Years	 B.Ed,	PGCE	 BSO,	CIS	 For-profit;	corporate.	







Head	 15-20	Years	 PGCE,	MA	 BSA,	BSO,	CIS,	FOBISIA,	IBO	 For-profit;	corporate.	


















































































































































































































































































































































































































































































COPIES OF CONSENT 













Example of e-mail sent to request an interview appointment: 
	
Dear <Heads name>60 
 
I hope this e-mail finds you well. 
 
Many thanks for taking the time to complete the online questionnaire related to my PhD, it is 
very much appreciated. Thank you also for indicating your willingness to be interviewed face-to-
face for the next stage of my research. 
 
In short, the primary aim of my research is to identify the pressures of business-like thinking 
within education, and indeed whether such thinking is common across the field of international 
schooling. To that end, building on the themes of the questionnaire, the interview will cover the 
following domains: 
  
School Ownership   School Leadership  Performance Management 
Strategy, Marketing & Development  Human Resource Management 
 
The interview would take approximately one hour, and, as I am based in Bangkok61, I will happily 
travel to your school at a time of your convenience.  
 
The research is, of course, entirely confidential and I will respect the need to stay away from any 
questions that may be commercially sensitive. If you agree to participate please be assured that 
you nor your school will be identifiable in my thesis, any quotes used will be anonymous and the 
context only considered in aggregate with other schools of a similar type. You will be able to 
withdraw from the process at any point, and can ask to move on from any topic you do not wish 
to answer questions on. I will ask whether you are happy for the interview to be tape-recorded. 
I will confirm at the end of the interview that you are happy for the use of anonymous quotes 
from the interview. 
 
I attach to this e-mail an Information Sheet and an Informed Consent From that give further 
details. The Informed Consent Form we can sign before commencement of the interview. 
 
If you have further questions or would like to contact Keele University for more information my 
supervisor is Professor Steve Cropper, he can be contacted on: s.a.cropper@keele.ac.uk 
Many thanks in advance for your time. I look forward to hearing from you. 
 
Denry Machin 
Keele University, PhD Candidate 
 
                                                
60 Name to be inserted as appropriate 
61 To be changed dependent on location 
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First  and  foremost,  thank  you  for  your  willingness  to  complete  this  survey.  Your  assistance  if  very  much  appreciated.  The  questionnaire  should  
take  between  15-­20  minutes  to  complete.  
  
The  primary  aim  of  the  survey  is  to  identify  different  managerial  practices  that  may  or  may  not  be  common  across  the  field  of  international  





Strategy,  Marketing  &  Development  
Human  Resource  Management  
Performance  Management    
Budgeting  
  
Please  rest  assured  that  all  responses  are  completely  anonymous  and  will  only  be  reviewed  in  the  aggregate;;  school  name  is  requested  for  the  
purpose  of  identifying  possible  candidates  for  future  more  in-­depth  research,  but  please  leave  this  blank  if  preferred.  Where  relevant  a  'Prefer  
Not  to  Say'  option  is  also  available.  You  can  exit  the  survey  (withdraw  from  the  research)  at  any  point  and  need  not  answer  all  questions.  
  
Comments  are  entirely  optional,  though  please  feel  free  to  add  any  detail  that  you  feel  is  pertinent  to  contextual  understanding.  
  
In  moving  onto  the  next  page  please  note  that  you  are  giving  your  informed  consent  to  the  use  of  any  data  you  provide  in  anonymous  form  in  
the  final  thesis.  As  noted,  no  individual  or  school  will  be  identifiable  in  the  final  thesis.  
  
If  you  have  further  questions  or  would  like  to  contact  Keele  University  for  more  information  my  supervisor  is  Professor  Steve  Cropper,  he  can  be  
contacted  on:  s.a.cropper@keele.ac.uk    
  
Once  again,  many  thanks  for  taking  the  time  to  complete  this  survey.  
  
Denry  Machin  













APPENDIX IVaiii: REQUEST TO COMPLETE ONLINE QUESTIONNAIRE  
 
Example of e-mail sent to request completion of online questionnaire: 
	
Dear <Heads name>62 
 
I hope this e-mail finds you well. Further to the email below63, thank you for your willingness to 
complete the online questionnaire related to my PhD. 
 
My PhD is an exploration of the 'business of education' but more specifically relates to the role 
of Heads within international schools, in essence asking whether the role is increasingly 
demanding of business-like skills.  
 
The primary aim of the online questionnaire is to identify different managerial practices that may 
or may not be common across the field of international schooling. To that end the questionnaire 
covers the following domains: 
  
• School Ownership 
• School Governance 
• School Leadership 
• Strategy, Marketing & Development 
• Human Resource Management 
• Performance Management 
  
The questionnaire should take between 15-20 minutes to complete. All responses are 
completely anonymous and will only be reviewed in the aggregate. The school name is 
requested for the purpose of identifying possible candidates for future more in-depth research, 
but please leave this blank if preferred. Comments are entirely optional, though please feel free 
to add any detail that you feel is pertinent to contextual understanding. Where relevant a 'Prefer 
Not to Say' option is also available. You can exit the questionnaire at any point and need not 
complete all questions. 
  
If you would like to preview the questions you can find the questionnaire at: 
https://www.surveymonkey.com/s/ G96CYDR 
If you agree to participate please be assured that you nor your school will be identifiable in my 
thesis, any quotes used will be anonymous and the context only considered in aggregate with 
other schools of a similar type. A summary of the data will be made available once the 
questionnaire is complete. 
If you have further questions or would like to contact Keele University for more information my 
supervisor is Professor Steve Cropper, he can be contacted on: s.a.cropper@keele.ac.uk. Many 
thanks in advance for your time. I look forward to hearing from you. 
Denry Machin 
Keele University, PhD Candidate 
 
                                                
62 Name inserted as appropriate 
63 Example here is of a follow-up to a previous introductory e-mail (see Interview Request V1); other letters will include different 
openings dependent on the point of introduction and whether potential participant is previously known to me. 
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APPENDIX IVb: PHD INTERVIEW REQUEST – INTRODUCTION LETTER (MH) 
	
Example of e-mail to be sent by Dr Mark Hensman on my behalf to make appropriate 




Greetings and best wishes. 
  
May I commend to you the work of Denry Machin who was Head of Upper School at Harrow 
Bangkok 2003-2012. Denry has been working on a doctorate with Keele University (UK) for the 
last 18 months and is now at the research stage which will involve a questionnaire of 
Heads/Principals of schools in order to gather the data he needs. The primary aim of the 
questionnaire is to identify different managerial practices that may or may not be common across 





Strategy, Marketing & Development 
Human Resource Management 
Performance Management 
  
The questionnaire should take between 15-20 minutes to complete. 
   
All responses are completely anonymous and will only be reviewed in the aggregate. The school 
name is requested for the purpose of identifying possible candidates for future more in-depth 
research, but please leave this blank if preferred. Comments are entirely optional, though please 
feel free to add any detail that you feel is pertinent to contextual understanding. Where relevant 
a 'Prefer Not to Say' option is also available. You can exit the questionnaire at any point and 
need not complete all questions. 
  
A summary of the data will be made available once the questionnaire is complete. 
If you would like to preview the questions you can find the questionnaire at:  
https://www.surveymonkey.com/s/ G96CYDR 
If you are willing to complete the questionnaire and would be willing to be interviewed as part 
of the research, Denry would be most grateful. You can respond to Denry directly on 
d.machin@keele.ac.uk 
There is, of course, no compulsion for you to undertake the research. If you have further 
questions or would like to contact Keele University for more information Denry’s supervisor is 
Professor Steve Cropper, he can be contacted on: s.a.cropper@keele.ac.uk 
 
With thanks and best wishes…Mark 
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Example of e-mail sent to request an interview appointment: 
	
Dear <Heads name>64 
 
I hope this e-mail finds you well. Further to the email below65, I write to ask if you would be 
willing to be interviewed as part of a PhD research project. 
 
As you may or may not recall, we met on a few occasions when I was Head of Upper School at 
Harrow Bangkok. I left Harrow in 2012 and have since been working on a Phd with Keele 
University (UK). 
 
My Phd is an exploration of the 'business of education' but more specifically relates to the role 
of Heads within international schools, in essence asking whether the role is increasingly 
demanding of business-like skills. As somebody working as a Head in an international school 
context would you be willing to be interviewed as a subject for that research topic? 
 
The interview would take approximately one hour, and, as I am based in Bangkok66, I will happily 
travel to your school at a time of your convenience. The research is, of course, entirely 
confidential and I will respect the need to stay away from any questions that may be commercially 
sensitive. If you are agreeable then ahead of the interview I will send you a more detailed 
information sheet and a permission slip so that you can grant your informed consent to the 
interview. 
 
In short, the primary aim of my research is to identify managerial practices that may or may not 
be common across the field of international schooling. To that end the interview will cover the 
following domains: 
  
School Ownership   School Leadership  Performance Management 
Strategy, Marketing & Development  Human Resource Management 
 
If you agree to participate please be assured that you nor your school will be identifiable in my 
thesis, any quotes used will be anonymous and the context only considered in aggregate with 
other schools of a similar type. You will be able to withdraw/opt-out from the process at any 
point, and can ask to move on from any topic you do not wish to answer questions on. I will ask 
whether you are happy for the interview to be tape-recorded. I will confirm at the end of the 
interview that you are happy for the use of anonymous quotes from the interview. 
 
If you have further questions or would like to contact Keele University for more information my 
supervisor is Professor Steve Cropper, he can be contacted on: s.a.cropper@keele.ac.uk. Many 
thanks in advance for your time. I look forward to hearing from you. 
Denry Machin 
Keele University, PhD Candidate 
 
 
                                                
64 Name inserted as appropriate 
65 Example here is of a follow-up to a previous introductory e-mail (see Research Request); other examples may include different 
openings dependent on nature of introduction and whether the research participant is previously known to me. 
66 To be changed as location demands, indicating when I will be travelling to potential interviewees potential location. 
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Formerly Head of Upper School at Harrow International School, Bangkok, I am now working as Projects Manager 
for Harrow International Management Services and am undertaking a PhD with Keele University (UK).  
 
PURPOSE OF THE STUDY: 
 
My research focus is an exploration of the 'business of education', covering the growth of the international 
school market, the underlying economics and the skills required to be a successful Head in this rapidly changing 
market. Specifically, my study concerns the role of Heads within international schools, asking whether the role 
is increasingly demanding of business-like skills.  
 
You have been invited to take part in this research because, as a Head working internationally, it is hoped that 
you will be able to offer insight into the pressures of international schools Headship and whether those pressures 
are changing as a result of any sense of business thinking and/or commercial pressure. 
 
My supervisor for the PhD is Professor Steve Cropper. If you have any questions or concerns about the nature 




The interview should last approximately one hour. At the interview I will ask you for permission to record our 
conversation and will ask that you confirm on a permission sheet that recording has been allowed if you agree 
to such. The recorder I use will be passcode locked and does not have Wi-Fi capability, thus reducing security 
issues. Back-up copies of the interview will be stored in encrypted form. Prior to transcribing, any identifying 
information will be removed from the recording and the filename created such as to preserve anonymity. To 
further ensure confidentiality I will undertake all transcriptions myself. At the end of the interview I will ask you 
to reconfirm, via signature, the anonymised use of quotes. 
 
Whilst I have a series of topics I wish to discuss my hope is that the interview will be more of a discursive 
conversation than a structured series of questions and responses. You will be able to opt-out of the interview 




Confidentiality is obviously an important concern. My research methodology has undergone scrutiny by the 
University ethics committee and progress onto the interview stage has only been granted on the basis of having 
correct and proper procedures in place to ensure your confidentiality. 
 
Please be assured that my research does not require a record of the school or individual Heads name beyond 
my own records for administrative purposes. You, nor your school, will be identifiable in my final thesis, all data 
will only be used in aggregate or abstract. At no point will you be quoted by name or the school used as an 
identifiable case study. Any quotes used will be anonymised. From the various interviews, of which I intend to 
conduct approximately 30, I will analyse the findings to draw out any commonalities or notable differences; your 




If desired I will provide you with an executive summary of my findings; it is anticipated that my findings will be 
complete and approved for wider distribution in late 2015. 
 











of	 the	 international	 school	market,	 the	 underlying	 economics	 and	 the	 skills	 required	 to	 be	 a	
successful	Head	in	this	rapidly	changing	market.	More	specifically	my	research	relates	to	the	role	
of	Heads	within	 international	 schools,	 in	essence	asking	whether	 the	 role	as	exercised	 in	 the	





















































































































































































































































WHAT DISCOURSES DO THE TEXTS EVIDENCE?                                                                                                
 DO THE TEXTS EVIDENCE HYBRID JOB/TASK REQUIREMENTS?                                                                   

















SPECIFIC EDUCATIONAL REQUIREMENTS 87 214 41
Evidence of educational elements to role  
(mentions, for example, of ‘leading learning’)
FOCUS ON STUDENTS 87 132 Evidence of the role relating directly to students
FOCUS ON STAFF (T&L, WELL BEING) 43 88 Evidence of a focus on staff in regard to teaching, learning or well-being
GENERAL EDUCATIONAL LEADERSHIP  
REQUIREMENTS 158 35
Reference to non-specific management tasks such as  
organizing, developing, implementing etc
BUSINESS-COMMERCIAL SKILLS 44
Evidence of specific skills associated with business or commerce  
(sales, economics etc)
FINANCIAL SKILLS/KNOWLEDGE 36 22 Evidence of specific requirement for financial skills
MARKETING SKILLS/KNOWLEDGE 46 18 Evidence of a requirement to manage and engage with marketing processes
USE OF DATA 29 18 Evidence of the use of data (in relation to managerial practices)
ACCOUNTABILITY (APPRAISAL) 16 8 Evidence of requirement to be held or to hold staff to account
SPECIFIC EDUCATIONAL EXPERIENCE 152 Evidence of the requirement for applicants to have prior educational experience
SPECIFIC MANAGERIAL/COMMERCIAL  
EXPERIENCE 36 Evidence of the requirement for applicants to have prior educational experience
EDUCATIONAL QUALIFICATIONS 43
Evidence of the requirement for applicants to have specific educational  
qualifications
MANAGEMENT QUALIFICATIONS 8 Evidence of the requirement for applicants to have prior management qualifications
GENERAL EVIDENCE OF MANAGERIALISM 124 Any further evidence of managerial language
REQUIREMENT TO BELONG  
TO AN ASSOCIATION 0 (86)
Requirement for candidate to belong to a particular international school  
association (no direct requirement; but Associations mentioned 86 times)
MANAGER-PROFESSIONALISM 73
Evidence of documentation reflecting managerially-inclined professionalism  
(‘strategic vision’, for example)
MANAGERIAL JOB TITLES 43 Evidence of managerial job titles (Director/CEO etc)
MANAGERIAL INFLUENCE ON APPRAISAL 61
Adoption of managerial language in relation to appraisal  
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WHAT DISCOURSES DO THE HEADS DRAW  
ON IN THEIR IDENTITY WORK?
EVIDENCE OF EXTERNALLY  
IMPOSED MANAGERIAL  
REQUIREMENTS

















 DO THE TEXTS EVIDENCE HYBRIDITY?
WHEN DESCRIBING THE  
PURPOSE OF SCHOOL OWNERSHIP 17 45 9
Heads description of owners purpose (profit, legacy etc);  
a potential indicator of managerial thinking/pressure
WHEN DESCRIBING BOARD  
STRUCTURE/GOVERNANCE 20 37 12
Heads description of Board and Governance arrangements;  
a potential indicator of managerial thinking/pressure
WHEN DESCRIBING THE IMPLICATIONS  
OF CORPORATE OWNERSHIP 56 106 87
Heads description of implications of corporate ownership;  
a potential indicator of managerial thinking/pressure
WHEN DESCRIBING THE  
OWNERS VIEW OF HEADSHIP 2 12 78
Heads description of how school owners/Board view the  
role of Head (educational or business)
WHEN DESCRIBING TENSIONS  
BETWEEN HEAD & BOARD/OWNERS 45 48 21
Heads descriptions of any tensions between themselves and owners/Board  
(potentially indicating tensions between educational and commercial priorities)
WHEN DESCRIBING FOR-PROFIT PRESSURES 27 69 6
EVIDENCE OF BUSINESS-THINKING 97 76 Unsolicited evidence of the Head demonstrating business-like thinking
WHEN DESCRIBING LINKS A SCHOOL  
BUSINESS MANAGER 4 15 - 8 34
Reference to Business Manager post (with regard to  
business-related tasks and Heads responsibilities/identity)
WHEN DESCRIBING THEIR IDENTITY 356 181 97 181 Descriptions of Self and role as educational
MANAGERIAL CHANGES TO  
ROLE/MANGERIAL EXAMPLES 19 55 36 15 Descriptions of managerial changes to role 
EVIDENCE OF PLURALITY 34 8 34 Description of role/identity including dual element of education and business
EVIDENCE OF FINANCIAL PRESSURE - 6 24 14 37 Evidence of Heads facing financial pressure
EVIDENCE OF STAFF/HR ISSUES 32 21 17 2 17 Evidence of Heads facing Human Resource pressures
REFERENCE TO QUALIFICATIONS 59 12 23 8 23 Heads responses to questions related to desirable qualifications
REFERENCE TO EFFICIENCY 4 9 5 Unsolicited references to efficiency that evidence managerial thinking/language
(UNSOLICITED) REFERENCES  
TO OTHER SCHOOLS 69 References to other schools; perhaps to illustrate a point or to draw comparison
(UNSOLICITED) REFERENCES TO  
COLLEAGUES IN OTHER SCHOOLS 23
References to colleagues (Heads) in other schools;  
perhaps to illustrate a point or to draw comparison
(UNSOLICITED) REFERENCES TO  
OTHER NETWORK AGENTS 14
References to network agents such as recruitment consultants;  
perhaps to illustrate a point or to draw comparison
(UNSOLICITED) REFERENCES TO  
NETWORK ASSOCIATIONS 31 References to network associations and any resulting pressure for change
(INDIRECT) REFERENCE TO  
PROFESSIONAL CONSCIENCE 33
Evidence of Heads describing behaviour (knowingly or unknowingly)  
suggestive of professional discourses
REFERENCE TO  
PROFESSIONAL COGNITIONS 47
Evidence of Heads describing (knowingly or unknowingly)  
potential network cognitions
EVIDENCE OF PERCEIVED  
PROFESSIONAL NORMS 36
Evidence of Heads describing (knowingly or unknowingly)  
specific professional network practices
WHEN DESCRIBING COMPETITIVNESS 47
Reference to competitive nature of the schools’  
market and/or the market in general
WHEN DESCRIBING THE  































































































































have	 three	 UK	 governors	 who	 are	 directly	 attached	 to	 [School	 Name]	 School	
governing	body.	So	the	chairman	of	governors	then	two	others	who	also	serve.		
Then	we	have	a	balance	of	international	business	people	on	the	board	and	they	
are	 lined	 up	 primarily	 to	 my	 needs.	 Say	 for	 example;	 we	 have	 accountancy	
professionals,	we	have	a	legal	of	professionals,	we	have	marketing	professionals	
and	 corporates	 and	 business	 professionals	 there	 and	 the	 same	 from	 the	 Thai	
community	as	well.	So	that’s	how	the	governance	works.	
And	again	 in	 terms	of	your	 interest	 I	would	say	 that	 the	direct	and	permanent	
commitment	of	the	UK	governors	is	really	critical	to	all	of	this.	So	they	all	come	
out	 regardless	 of	 the	 jobs	 that	 they	 are	 doing,	 obviously	 very	 high	 powered	
positions,	very	demanding	position	in	terms	of	time	in	the	UK,	they	all	come	out	





the	 operational	 work	 happens	 at	 what	 we	 call	 our	 ex-co	 level,	 executive	
committee	 level.	So	every	third	week	a	small	executive	team	of	Governors	and	
school	leaders	meet	and	work	across	the	boundary	of	the	governance	and	school	
operation	 and	 then	 we	 feed	 proposals	 from	 that	 into	 the	 board	 where	 the	





So	 for	 example,	 the	 Executive	 Committee	 will	 present	 to	 the	 board	 a	 capex	
program,	and	we	run	a	three	year	capital	development	program	which	rolls,	so	in	
other	words	we’re	always	looking	three	years	on	in	terms	of	capex.	The	ultimate	












and	 I	would	be	 the	CEO	of	 the	organization,	working	with	director	of	business	
services	who	would	be	the	CFO.	So	actually	it’s	quite	a	straightforward	corporate	
model.	 They	would	 regard	me	as	 the	executive	 leader	of	 the	 school,	 and	 they	
would	expect	me	to	be	thoroughly	professional	in	terms	of	making	sure	that	all	




Interviewer:	 With	 that,	 the	 language	 of	 commerce	 you	 describe	 your	 role	 then	 in	 very	






use	 in	 the	 context	 of	 the	 school.	 We	 use	 school	 terminology;	 principal,	 vice	
principal,	 head	 of	 junior,	 head	 of	 senior	 and	 then	 assistant	 principals	 working	




needs	 to	 be	 affirmed	 in	 their	 thinking.	 So	 actually	 it’s	 possibly	 a	 reduction	
program.	I	would	never	speak	to	the	staff	about	being	a	business,	but	I	do	remind	
them	 of	 our	 external	 responsibilities.	 Word	 of	 mouth	 is	 by	 far	 the	 best	 of	







they	 are	 in	 and	 around	 the	 school.	 	 I	 would	 say	 my	 role	 is	 to	 focus	 on	 the	
educational	well-being	of	the	young	people	in	our	care	but	the	business	context	





between	 international	 education	and	 independent	education…the	 teachers	we	
recruit	often	bring	a	maintained	sector	view…	






staff,	 senior	 staff,	 induct	 new	 staff,	 I’m	 thinking	 practically	 every	 one	 of	 the	
feedback	sessions	from	my	class	observations	this	would	be	referred	to.	
Interviewer:	 Why	do	you	think	you	are	more	comfortable	with	that	language	than	staff?		
Interviewee:	 I’ve	worked	 in	 a	 for	 profit	 school	 all	my	 life.	 [School	 Name]	 School	 in	 the	 UK	
obviously	reports	to	the	charities	commission	and	is	a	charity	and	does	not	make	
any	profit,	it	makes	a	surplus	which	they	then	re-invest	back	into	the	school.	It’s	




























is	 selectivity,	 it	 is	 academic.	 We	 have	 areas	 of	 extracurricular	 strength	 which	














numbers	were	 smaller	 than	 [Competitor	 School],	 it	 was	 probably	 in	 the	 800s,	
















new	music	 school	going	 in	up	 there.	So	 then	he	would	come	and	see	how	the	
capital	projects	are	going.	Obviously	like	you	as	well	we	are	keenly	interested	in	
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Interviewee:	 Operational,	probably	not.	 I	would	not	 say	operational,	 I	would	say	 the	capital	
development	project,	 yes.	He	would	never	 for	example	 come	 in	and	expect	 to	
have	a	view	on	the	running	of	the	junior	school,	the	running	of	the	senior	school.	




















































months	 you	 just	become	completely	disenfranchised	because	 you’ll	 be	 gaining	
very	little	traction.	
Interviewee:	 I	understand	that	and	I	would	say	that’s	probably	where	the	UK	governors	and	the	






























interested	 if	 it	did.	We	are	 looking	 to	an	opportunity	 that	will	 actually	make	a	
difference	to	the	young	people	who	are	in	the	school.	So	that’s	where	that	word	
discerning	comes	in.	I	don’t	mean	to	be	sort	of	high	flown	in	that,	what	I’m	saying	
is	 that	we	clearly	want	a	school	 that	will	 tap	 into	our	dual	expertise	of	historic	
boarding	in	the	UK,	academic	selective;	music,	drama,	education	here	in	[country].	
We've	 got	 to	 get	 that	 right,	 that’s	 where	my	 expertise	 lies,	 and	 then	 actually	
provide	meaningful	educational	benefits	not	just	financial	ones.	













Interviewer:	 To	 the	 extent	 for	 [competitor	 name]	 that	 they	will	 be	 doing	 IPO	well	 [unclear	
00:26:24]	a	completely	different	model..	
Interviewee:	 Yeah.	




you	 regionalize	 it,	 I	 think	 [city]	 is	 very	 interesting.	 If	 you	 just	 to	 look	 at	 those	
premiership	schools	that	we	have	looked	at.	And	if	other	well	cities	in	South	East	
Asia	 can	 create	 that	 diversity	 of	 opportunity	 for	 parents,	 I	 would	 say	 that	 is	
something	that	should	be	striven	for	by	the	governments.		
So	 take	 [school	 name]	 for	 example,	 the	Malaysian	 relaxing	 of	 the	 admissions	







place	 here,	 wonderful	 school,	 great	 teachers,	 aspirational	 parents,	 firm	









pretty	 lucky	 here,	 [owner	 name]	 is	 very	 supportive,	 very	 understanding	 of	






















Interviewer:	 Ok,	 thank	 you	 for	 your	 time.	 Much	 appreciated	 and	 really	 useful,	 some	 very	
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Re: The corporatisation of international schools 
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If there are any other amendments to your study you must submit an ‘application to amend study’ 
form to the ERP administrator stating ERP1 in the subject line of the e-mail.  This form is available via 
http://www.keele.ac.uk/researchsupport/researchethics/ 
 
If you have any queries, please do not hesitate to contact me via the ERP administrator on 
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